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ABSTRACT
Inarguably one of the most abrupt changes our education system has seen in the
last 50 years, online learning has swept the country. To protect both the health and safety
of its citizens, the country has shifted to an online format. With this change comes
opportunity for growth and advancement of online learning curriculum. At the same time,
this quick move has led many educators through an uncomfortable reassessment of
teaching practice and pedagogical approach. In this document I will examine the many
aspects of e-learning. E-learning is defined as “utilizing electronic technologies to access
educational curriculum outside of a traditional classroom.”1 I will have communication
with a large number of collegiate horn teachers during the final weeks of the 2020 school
year to discuss a wide variety of topics surrounding e-learning. The problems and
potential solutions surrounding electronic learning will be explored in this paper through
interviews focusing on anecdotal teaching experiences.

1

“What Is ELearning?” eLearningNC.gov. Accessed June 8, 2020.
http://www.elearningnc.gov/about_elearning/what_is_elearning/.
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CHAPTER 1
INTRODUCTION
This document has been written to help private lesson educators have a resource
to further navigate prolonged periods of e-learning as well as to compare efficacy of
teaching methods through digital format. By writing this document, my hope is to
provide a database of experiences and approaches from top horn educators in the country
that will work as guidance for usage of electronic learning even after the current health
crisis has passed. Electronic learning is not a new concept but one that has been pushed to
the forefront of education around the country. With school closures and requirements to
continue learning on all academic levels, teachers are exploring new online software and
video conferencing platforms.
The first topic of this paper will be a broad overview of equipment which can be
used to improve audio and video quality across e-learning. Teachers are being met with
challenges of varying internet speeds and qualities of equipment which greatly effects the
audio quality of video conferencing and lessons. The next chapter will examine the
effects of an absence of ensemble playing and the approach faculty members are taking to
ensure their students maintain embouchure endurance and health The next section will
focus on the materials teachers are using in their lessons and establishing if e-learning has
changed the content. I will also discuss if they have altered lesson plans with individual
students to fit e-learning or if they have maintained the same approach of methodology as
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their in-person lessons. Next, I will examine curriculum and materials being used for
instruction and the variety of lesson plans that ease adaptation to e-learning. Each teacher
has a set of core philosophies on the horn; I will research how they are maintaining these
fundamental standards during online teaching while also addressing the need to alter
curriculum to meet university guidelines. As we are encouraged to focus on the entire
student, the next chapter will focus on the physical and mental well-being of students
during this health crisis and the effect of extended periods of time in front of a screen. I
will further study the effects of social distancing on the health of students across the
country and the effects teachers are seeing through weekly video interaction. To go along
with physical well-being, I will look at the effects of extended screen time on learning
and physical health. With teachers and students alike being encouraged to stay in their
homes, it is important to note how effectively teachers and students are balancing their
home lives with their online school commitments. One point of discussion will be how
this balance has changed since the shift to e-learning and if teachers feel like this change
has been positive or negative. The next chapter will cover assessment of both lessons and
end of semester juries. The conclusion of this paper will outline a plan of action which
will help to provide guidance to teachers as colleges continue to use e-learning
techniques.
Information within this document was collected from twelve university professors
through individual interviews. Teachers chose one of three ways to respond to the
interview request. The first was to dictate their own answers on the original question
document. The second option was to participate in a recorded phone interview. The third
option was to participate in a recorded video interview. Each video or telephone
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interview was dictated by the author and approved by the interview candidate before
publishing. Interviews can be found in Appendix A of this document. Below is a list of
professors interviewed in this document:
Table 1:1 Interview Participants
Professor

University

Lanette Lopez Compton

Oklahoma State University

John Ericson

Arizona State University

Daniel Grabois

The University of Wisconsin-Madison

Kevin Kozak

Samford University

Julie Landsman

The University of Southern California

Eldon Matlick

The University of Oklahoma

Seth Orgel

Louisiana State University

Abigail Pack

The University of North Carolina – Greensboro

Bill Schaffer

Auburn University

Jeff Scott

Oberlin Conservatory

JD Shaw

The University of South Carolina

Charles “Skip” Snead

The University of Alabama
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CHAPTER 2
ELECTRONICS AND VIDEO CONFERENCING PLATFORMS
Identifying a video conferencing platform that supports the needs of the teacher is
a significant challenge to online learning. Effective applications will minimize any
incompatibilities between varying bandwidths and equipment including lagging. Lagging
is defined as “lingering; loitering; slow and dragging.”2 Lagging can be caused by
inadequate bandwidth or poor network connectivity. One quality of an effective
application is wide availability to consumers. Within availability, it is important to note if
students and teachers have easy access to compatible equipment. This chapter will
address whether certain programs require purchase of specific equipment to use them and
if they are able to be utilized without creating a user account. Affordability of software is
an important aspect of availability. Another quality to consider is an intuitive user
interface. User interface is the way in which the user and a system interact together.
Intuitive user interfaces strive to eliminate the need for manuals or instructions while
using the system and also help to eliminate confusion within the program. The next focus
is the file size of the software application. Does a user’s computer have the hard drive or
cloud capacity needed to install the program? Additionally, with limited memory on
computers and other devices, it is important to understand the Random-Access Memory

2

“Lagging,” Dictionary.com (Dictionary.com), accessed October 25, 2020,
https://www.dictionary.com/browse/lagging.
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(RAM) requirements of the program and whether a personal computer or device can
handle the workload from a data speed standpoint.
For the purposes of online music instruction, arguably the most important quality
is adjustable audio settings within the program or platform. The platforms mentioned by
our professors and used during the pandemic can be seen to fit the criteria to varying
degrees. Zoom Video Communications, Inc. states “Our easy, reliable, and innovative
video-first unified communications platform provides video meetings, voice, webinars,
and chat across desktops, phones, mobile devices, and conference room systems.”3 Zoom
is a platform which can be used on a computer or downloaded as an app on another
device with internet access. Zoom has three subscription levels. The first is a free account
with a basic level of program access. This basic level has a forty-minute limit for group
conferencing and unlimited time for one-on-one video conferencing. The second level is
a paid university or business license, which provides unlimited time for video
conferencing. The third is access across an internet browser without a personal Zoom
user account. To have this access, you must be sent a meeting invitation from a user with
an account or with a university/business license. The user interface is a positive aspect of
this program. Zoom is easy to navigate with universally identified icons for sound and
video options and clear drop-down menus within the program. A minimum of 4 GB
(gigabytes) of RAM (random access memory) and dual core 2Ghz (gigahertz) or higher is
recommended for the operating system. The largest positive feature of Zoom for music
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“Video Conferencing, Web Conferencing, Webinars, Screen Sharing,” Zoom (Zoom
Video Communications, Inc), accessed October 25, 2020, https://zoomgov.com/enus/media-kit.html.
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teachers is the adjustable audio settings. Zoom settings are easy to toggle on and off as
well as change levels. Zoom began the pandemic with a medium to low level of security.
The company has increased security by adding password protection for meetings to help
negate access from unaffiliated individuals.
Facebook and Facebook Messenger became a viable option for one teacher who
lacked an institutionally sponsored Zoom account. Kevin Kozak, Professor of Horn at
Samford University, had many students who already had Facebook accounts and were
familiar with the program. Facebook is a social media platform which “empower(s) more
than 3 billion people around the world to share ideas, offer support and make a
difference.”4 Facebook is a free program and has pledged to remain so by the company.
The Facebook application is 248.5 MB (megabytes). To access Facebook, you must
create an account with basic personal information. This creates a personal profile from
which users can choose the visibility level (or privacy) of their profile within the
platform. Facebook messenger is both an embedded program and a separate application
which can be used for communication with other users. This program can be used on a
computer or other devices, such as phones or tablets, with internet access. Facebook
Messenger has a conferencing platform connected called Messenger Room. Icons within
this room are easily identifiable for use. Setting options allow for the use of separate
microphone and video input, but do not offer any audio editing capability. Facebook and
Facebook Messenger have high levels of security, requiring all users to have password
protected accounts.
4

“Company Info,” Facebook (Facebook), accessed October 25, 2020,
https://about.fb.com/company-info/.
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Facetime is an exclusive Apple product. Facetime is a program used to “make
video and audio calls from your iPhone, iPad, or iPod.”5 Product availability is limited to
users who have purchased an Apple product which supports this program. Facetime
comes with a financial commitment to purchasing Apple hardware, but does not require
added payments to use the product. User interface is a positive aspect of this product with
easy to navigate icons. While using this product, the user does not have the ability to turn
off the video function without changing to Facetime audio. Facetime is already
preinstalled on each Apple product. The operating system requirements for a computer
are X 10.9 or later and the requirements for an iPhone or iPad are iOS 7 or later. Audio
settings are not customizable in reference to Facetime. Facetime has a high level of
security because of the use of Apple ID and individual phone numbers for each user.
Blackboard Collaborate is a distance learning system which “provides a simple
and reliable virtual classroom solution to power your online teaching and web
conferencing needs”6 Blackboard is available to teachers and students through a
university/college account. Blackboard Collaborate can be used on a computer or
downloaded as a mobile application. The Blackboard Collaborate mobile application is a
mere 25.1 MB. User interface was considered a negative factor for this product. The
program lacks visual clarity and is hard to navigate. Teachers expressed repeated

5

“Use FaceTime with Your IPhone, IPad, or IPod Touch,” Apple Support (Apple Inc.),
accessed October 25, 2020, https://support.apple.com/en-us/HT204380.
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“Blackboard Collaborate: Distance Learning System,” Blackboard (Blackboard Inc.),
accessed October 25, 2020, https://www.blackboard.com/teaching-learning/collaborationweb-conferencing/blackboard-collaborate.
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problems with video and audio reliability through the program. One teacher moved away
from Blackboard Collaborate after one use. Setting options allow for the use of separate
microphone and video input, but do not offer any audio adjustment capabilities.
Surprisingly, products from Google (Google Meet) or Microsoft (Skype and
Teams), which were well-known platforms leading into the pandemic, were not
mentioned by the survey respondents. The teachers did not mention if they considered
Google Meet or Skype for teaching online, or if they used them for any purposes outside
of academic teaching. The next section examines why certain products may have been
chosen by each professor or by students during the Spring 2020 semester.
Influence in Choice
Personal platform selections tend to be initially based on teacher familiarity,
although it may not have been the deciding factor. Without further research, one can only
infer that many teachers and students had contact with one or more of the platforms listed
above. Upon review of the data from each interview, it became clear that Zoom was the
preferred platform for video teaching, often because of its availability through the
institution. University Zoom accounts gave these teachers access to larger class sizes as
well as longer or unlimited video duration depending on the chosen Zoom package.
Students were also not required to download the Zoom application if their professor was
using an institutional license; they could join a meeting by opening the invitation in a
web browser. A positive aspect to this product is the wide access across all device brands.
At the beginning of the health crisis, Zoom became a household name with schools and
businesses needing a reliable video platform at a reasonable price point. With Zoom
gaining market traction, the company had to adapt and quickly strengthen security
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protocols to make their product safer within an educational environment. Facetime was a
popular choice because of its reliability and video fidelity versus other platforms that
presented problems with lagging. This video platform is exclusive to only users with
Apple products. Use of this product on a case-by-case basis has had positive reviews.
Another factor was student access to the software. Seth Orgel, Horn Professor at
Louisiana State University, stated that studio members were already using Facebook as a
regular form of communication for both studio class and socially. It was the natural
choice for this professor to continue to use this platform. With both Facebook and
Facetime, a large number of students already had access to these programs and were able
to transition quickly and efficiently into using them for online learning.
Quality and Availability of Internet Connectivity
When using a video conferencing platform, teachers must take into account the
quality and availability of internet connectivity. Bandwidth is an important consideration
when choosing data plans. Bandwidth is “the maximum data transfer rate of
a network or Internet connection. It measures how much data can be sent over a specific
connection in a given amount of time.”7 Bandwidth requirements vary depending on the
type of conferencing call being made. One-on-one video conferencing for standard
definition video ranges from 600 kbps (kilobits per second) to 1.2 Mbps (megabits per
second). When receiving or sending high definition (HD) video, it can require up to 1.8

7

Phan Anh, “Providers Speed up Internet as Pandemic Confines People at Home,”
VnExpress International (VnExpress International, April 9, 2020),
https://e.vnexpress.net/news/news/providers-speed-up-internet-as-pandemic-confinespeople-at-home-4081618.html.
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Mbps. Group conferencing requires significant bandwidth to be clear and effective. For
group calls without HD video, it utilizes 800 kbps to 1.0 Mbps. To have all the
participants on a call appear in a multiscreen view on a computer, it uses 1.5 Mbps.
Sending and receiving HD video can utilize between 2.5-3.0 Mbps of bandwidth.
Bandwidth is often overlooked as a key aspect of internet connectivity. It is important to
note that bandwidth and internet speed are two different concerns. Bandwidth refers to
the volume of information received per second while internet speed is how quickly
information is received and downloaded. Network nodes can also heavily influence how
information travels across a network. Nodes, such as a modem or the host computer,
make up a network and are responsible for transmitting and receiving.
Network latency is also an important factor concerning internet speed. Latency is
the time it takes for information to get to its destination. There are a few steps students
and teachers can take to try to troubleshoot or minimize network latency. The first step is
to change from a wireless connection to a wired connection. A wireless signal has to
travel through the air to its destination. Even after strengthening the wireless signal, some
latency will still occur because of the format being used. Plugging the computer into the
internet connection directly with an ethernet cable can significantly increase network
speed. Another important factor is how many applications are open on the device and
how much bandwidth is being used. Asking a student to close non-education-based
applications on their device during a conference call can significantly increase the quality
of video. The teacher should also look at the open applications on their device to
understand how much bandwidth is being used at the time of their video conferencing.
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In the optimal scenario, both the teacher and the student will have high bandwidth
connections through robust wi-fi or ethernet. Other factors that may negatively influence
this are simultaneous users on a home network, poor weather, and inconsistent qualities
of internet service. In the spring semester of 2020, many students returned home to
complete the school year and were obliged to share their resources with other family
members. This led to inconsistencies in the video conferencing platforms. Students who
were living independently and did not return home might not have been able to purchase
internet plans with high internet speeds and more bandwidth. It was important in this
scenario for the teacher to have an understanding of individual student circumstances.
Audio Quality
Tonal quality of an instrument over an online connection, specifically the horn,
was one of the largest challenges presented to teachers. Daniel Grabois, Horn Professor
from the University of Wisconsin-Madison, addressed the issues of the audio interface
saying, “With Zoom…you can adjust the audio settings… Zoom is designed for meetings
and it wants to equalize the level of all sounds, so when you play the horn louder it
softens it. When you play the horn soft, it loudens it.”8 With Zoom, users did have the
ability to go into their audio settings and change levels to try to counteract some of the
more aggressive audio limiting protocols. Facetime, Facebook Messenger, and
Blackboard Collaborate all lacked the ability to change these audio settings.
There are four types of signal processing that may be adjusted in Zoom. The first,
noise reduction, focuses on consistent noises. These are identified by Zoom’s Digital
Signal Processors (DSP) which then reduce those frequencies. Teachers may notice that

8

Daniel Grabois, in discussion with the author, June 19, 2020.
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loud sustained notes change quality and volume once the DSP falsely identifies this
sound as a disruptive background noise. Noise reduction will not eliminate normal
sounds like typing or movement and it will also not change the reverberance of a room.
To edit this setting, the user will need to go to settings, audio, and click on the drop-down
menu next to “suppress background noise.” From there, one can choose auto, high,
medium or low.
The second type, acoustic echo cancellation (AEC), removes echoes in sound. If
the user hears their own voice or instrument through the platform, the AEC is not
functioning properly. This setting is important to help eliminate audio feedback. The user
is unable to change this setting. To determine where the AEC is failing, Zoom
recommends that you find out which user is not hearing the echo over the video. The user
who cannot hear the echo is the one with the software inconsistency.
Third, Automatic Gain Control, is a feature of the DSP which adjusts the volume
of sounds coming through the system. The gain control is one of the obvious problems
with instrumental playing and dynamics across a video conferencing platform. To change
this feature, the user can go to settings, then microphone, and click on software audio
processing. This will be a toggle switch that can be selected to the off position.
Finally, Equalization “eliminates unwanted frequencies and boost wanted
frequencies.”9 Within equalization is a concept called scooping. Scooping targets certain
frequencies, such as mid to low-range, and then eliminates resonance of that frequency.

9

“Zoom Rooms Audio Guidelines,” Zoom Help Center (Zoom Video Communications,
Inc), accessed October 25, 2020, https://support.zoom.us/hc/enus/articles/360025379211-Zoom-Rooms-Audio-Guidelines.
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This can explain why the horn fades in and out across certain ranges. Equalization also
falls under the same switch as the gain control. Once the software audio processing is
turned off, the system will stop automatic equalization of sound.
To bypass live sound distortion over the computer, teachers have also encouraged
their students to record on a device and send in the recording for review. Skip Snead,
Horn Professor at the University of Alabama, had his students make 30-minute practice
recordings which were then sent in by an upload link or email. JD Shaw, Horn Professor
at the University of South Carolina, had his students record their current lesson material
which was submitted to a cloud-based file-sharing platform before their next lesson. By
doing this, these professors were able to effectively minimize audio distortion and lag
time caused by the combination of software and connectivity limitations during live
lessons.
Video Quality
Video quality is a main focus of companies who are advancing in the
technological world. Because of this, video is often a greater focus on apps and
platforms. This could be a reason as to why the ability to edit audio settings is limited to
only one major video conferencing platform at this time. For a collegiate music professor,
audio is the top priority when hosting lessons over video. While not as crucial, video
quality can play an important part in assessing fundamental techniques with each student.
As addressed above, the quality of the video can be improved by an awareness of
bandwidth usage and internet connectivity from both the teacher and the student. If the
teacher wishes to have a clearer video from their student, they must understand the
bandwidth demands of HD video and help their student discover the amount of
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bandwidth with which they are working. If the student has sufficient bandwidth, then a
check into internet speed is needed as well. In some cases, video quality may not be as
adjustable as audio quality across conferencing platforms.
Audio and Video Equipment
To improve audio quality, many teachers have added microphones to their setup
to provide another level of adjustment. Below is a list of microphones recommended by
teachers:
Table 2.1: Recommended Microphones
Microphone
Apogee MiC
Audio-Technica AT
Shure MV5
Shure MV88
Tonor TC-777
Yeti
Zoom iQ6

Manufacturer
Apogee Digital
Audio-Technica
Shure
Shure
Tonor
Blue
Zoom

Type
USB Cardioid Condenser
USB Cardioid Condenser
USB Cardioid Condenser
Lightning Stereo Condenser
USB Cardioid Condenser
USB Multi-Pattern Condenser
Lightning Stereo Condenser

Without professional equipment, the representation of tone, articulation, and dynamics
will almost always be inadequate. John Ericson, Horn Professor at Arizona State
University, was able to pinpoint a problematic frequency range of the horn when video
conferencing with his students. He states, “above roughly written middle C, horn usually
sounds OK, but below middle C, the sound was often poor. This register was a huge issue
for my low brass colleagues. Those wavelengths seemed to be an issue with Zoom itself
and how it processes the sound. Trumpets seemed to be immune from this, as they play
above the range that Zoom could not manage well.”10 Along with range and tone,
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John Ericson, email message to author, June 24, 2020.
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dynamics can be inaudible over video conferencing platforms which use vocal equalizing
protocol/methods. Microphone placement and the proximity of the horn bell to this
equipment can vary the audio fidelity but is unable to completely eliminate audio
distortion. Through setting changes on conferencing platforms and added equipment,
teachers can work to mitigate audio distortion.
It is important to look at the equipment used by both teachers and student. For
teachers, many are using school issued equipment which is likely to be both newer and
higher quality. This equipment will normally have a standard built-in microphone as well
as an internal camera. As discussed above, many teachers have added audio equipment to
their school or personal computers for increased audio quality and audio setting control.
Though it was not brought up in discussion, teachers may need to use a web camera on an
older home or school computer if there is not a built-in camera. An example would be if
the teacher was using a computer tower with a monitor but did not have the equipment to
connect a laptop or other video device. Students may also have similar concerns with the
equipment they are using. If a student does not have access to a laptop, they may be using
a computer lab at the school. With this access removed, that student then has to use
another device to video conference. If they have an older computer at home, they may
have to add a web camera as well as a microphone to the system to be able to video and
audio conference with their teacher. In the best situation, students will already have
access to a computer or device with built-in audio and video capabilities.
Out of twelve interviews, no professors mentioned the need for improved video
quality or added video equipment. Audio quality and adding equipment for audio
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customization was the priority for each teacher. Many universities provide guidance on
minimum computer recommendations for students and teachers. Below is an example
from the University of South Carolina Division of Information Technology page:

Figure 2.1: The University of South Carolina Recommended Equipment
By understanding technology on a deeper level, both students and teachers can have a
successful experience during e-learning and continue to use these platforms and
techniques throughout their careers.
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CHAPTER 3
ENSEMBLE AND SOLO PLAYING
Ensemble Playing
One of the most keenly felt effects surrounding e-learning is the absence of
participation in ensembles. This section will focus on the effects of the absence of
ensembles participation discerned in the faculty interviews. Many teachers agreed that
they were not able to witness emotional impacts in terms of student mood changes, but
did see a substantial difference in motivation and personal drive. Jeff Scott, Horn
Professor at Oberlin Conservatory, stated that it was “not necessarily a difference in
playing so much as a difference in attitude and energy. Young folks are sort of just
missing, like everybody, the opportunity to play with their colleagues. They’re all
anxious to play but not having the outlet to do it with their colleagues has left some
losing focus.”11 Another observation came from University of North Carolina –
Greensboro Horn Professor Abigail Pack. Dr. Pack discussed in her interview that this
lack of motivation and accountability could be attributed to “an emotional reaction
(depression) because of lack of collaboration, seeing friends, having large ensemble
concerts become replaced with too many writing assignments.”12

11

Jeff Scott, in discussion with the author, July 28, 2020.

12

Abigail Pack, email message to author, July 1, 2020.
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With the absence of regularly scheduled ensemble classes, which require playing
their instruments at set times during the week, teachers found that students reacted in one
of two ways. A positive reaction saw students exhibiting a higher level of focus on their
instruments with renewed creativity and an attempt to add in new ideas to replicate
ensemble playing. Other students found it hard to maintain a regular playing schedule
which negatively affected their progress. Eldon Matlick, Horn Professor at the University
of Oklahoma, felt strongly that “lack of chop time has caused atrophy in endurance and
thinness of tone.”13 Another interesting problem was presented by Lanette Lopez
Compton, Horn Professor at Oklahoma State University, who said she found that her
students are not “using a ton of dynamics because it will seem like too much in the living
room”14 and that they get comfortable playing at a moderate level which can negatively
affect their use of appropriate dynamics and tone color. Although a few professors
pointed out negative effects that their students were exhibiting from this new format, in
most interviews, the positive stories outweighed the negative.
Replicating the ensemble experience over e-learning continues to pose many
logistical problems. First and foremost, more than one person cannot play at the same
time over video platforms. With differing bandwidths, the fluctuating delays in audio
streams made group playing problematic. Because of this, ensemble playing in real time
was not feasible over video conferencing platforms. Overwhelmingly, teachers have
chosen not to try to replicate ensemble playing, but to replicate ensemble meetings as
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Eldon Matlick, email message to author, August 27, 2020.
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Lanette Lopez Compton, in discussion with the author, July 4, 2020.
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social gatherings. For some teachers, studio time became more important in their teaching
curriculums because it gave a scheduled time where students were able to have social
interaction with their peers. These studio times were also adapted to cover varied
material. Outside of the teacher facilitating these gatherings, students began to replicate
ensembles with the use of editing tools, like the Acapella application, to create multitrack
videos. Acapella is a multitrack tool used to create multi frame videos. Professor Snead
states that, “one of our grad students here actually did an eight-horn ensemble piece that
they had been working on. He actually sat down and recorded all eight of the parts and
put the ensemble together and sent it out to everybody.”15 One positive aspect to using
the Acapella application or other similar programs is the ability to hear intonation over
multiple parts.
While in a live ensemble setting, students should be aware of intonation both from
within their instrument section as well as in the full ensemble. Recording multiple tracks
for playback can be an effective teaching tool in the absence of chamber or large
ensemble experiences. Many video and audio programs are available for use at this time.
One video editing software available through Apple products is iMovie. iMovie allows
for the use of high-definition video with a multitude of video effects, editing tools, and
formatting options. In this program, you can layer multiple videos and sync up audio. The
program is moderately user friendly and produces a high-quality product. For layering
more than three videos, Final Cut Pro should be utilized. Final Cut Pro is easy to navigate
and provides a higher level of flexibility when manipulating multiple videos. For further
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audio editing on an Apple product, Logic Pro is recommended. Logic Pro provides
“software instruments, audio effects and recording facilities for music synthesis.”16
Similar to iMovie, Logic Pro is easy to use and allows for fine editing within audio
tracks. Even with the struggles surrounding ensemble playing, students were able to gain
new skill sets. The removal of ensemble time opened the opportunity to collaborate
across new formats and editing software.
Solo Playing and Technique
With ensemble playing on hold, students were encouraged to focus more on solo
technique and fundamentals. Each teacher was asked if they noticed improvement of solo
playing because of a singular focus on the development of individual artistry. The
response to this question was varied. Some teachers did not notice any dramatic change
in solo playing from their student’s lessons from earlier semesters. Some stated that due
to the disparities in audio quality during online lessons, responding to this question was
difficult. With video platforms tracking and equalizing the audio, it was hard for teachers
to hear all aspects of musical phrasing during live online lessons. Other teachers saw
emotionally negative effects from their students throughout this experience, which had a
substantial impact on their progress and well-being. One teacher who saw this negative
impact was Julie Landsman, Horn Professor at the University of Southern California,
stating that her students are “all so flipped out and saddened to have had their lives
interrupted and some of them have no motivation to practice. For the most part it's a very
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deep impact on them and I wouldn't call it a positive one at all.”17 The remaining number
of teachers expressed an enthusiastic “yes” to observing a positive difference in their
students’ wellbeing and playing. One reason for this response was attributed to the
personal accountability students felt when they were asked to record themselves and
submit a video to their professor or studio peers. Professor Shaw explained that “they
were spending… more time per week playing because they had time and also because
they were recording. They really didn’t want to put out a recording that wasn’t fairly high
quality so they spent a lot of time on it.”18 By recording themselves, students became
more aware of their tone, musical phrasing, and technical deficiencies. As compared to
lessons without video recordings, it was mentioned that students were quick to pick up on
corrections from their professors because they were able to listen to their audio for
critique.
Encouraging instrumentalists to record themselves is not a new concept. By
utilizing this pedagogical approach, musicians can hear an accurate representation of the
music they are performing and strive to develop the ability to self-assess and implement
corrections. By requiring video submissions as a constant in their curriculum, teachers
suggested that it fostered the ability for students to develop deeper awareness of the
product they were submitting and began to learn to become their own teacher. Another
positive reason for personal improvement on their instrument was attributed to the
different amount of time students were able to commit. Professor Grabois found that
“there’s an improvement in basics because there’s the time to work on the basics and
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because of that, everything that they play is better.”19 With travel time to classes
eliminated, as well as a different format for each class, students were able to balance their
personal and professional schedules differently during this time. With commute alone
being removed from the equation, students and teachers both gain a substantial amount of
time back into their day. With so many negatives around this pandemic, it is important to
recognize how many positive opportunities were presented to both students and teachers.

19

Daniel Grabois, in discussion with the author, June 19, 2020.
22

CHAPTER 4
CURRICULUM AND UNIVERSITY TEACHING STANDARDS

Institutions chose varying approaches with regards to e-learning for the 2020
spring semester. Throughout this chapter, the reader will learn about three different
degrees of institutional involvement. At the least restricted level, referred to in this
document as Tier 1, professors were asked to maintain their quality of teaching however
they deemed fit. With this approach, professors were able to choose their own video
conferencing platforms and plan their curriculum. No outside tools or guidance were
recommended or required in reference to video conferencing platforms or already
established computer programs. With the lack of university guidance, these professors
sought out the advice of their fellow brass faculty, colleagues, and peers at other
institutions to establish best-practices in moving forward through the new e-learning
format. Tier 2 of university involvement effectively mapped out requirements, usually
directing the faculty to use video conferencing platforms purchased by the institution.
Professors in this tier felt that their institution provided enough information to move
forward comfortably but still had to create e-learning curriculum and structure on their
own. The top level of involvement, Tier 3, usually came from both the
School/Department of Music in addition to guidance or rules from the higher governing
administration. Tier 3 provided information about how to approach e-learning. The
faculty was given directives and methodology for conducting classes as well as
23

assessment and grading. Tier 1 dominated the approaches taken by universities leaving
professors with independence but also a lack of unified direction. Tier 2 and 3 were less
common within the interviews.
Instead of limiting each professor to one conferencing platform, many were
presented with instructions on selecting the best platform for teaching. Professor Orgel
expressed confidence in his institution’s approach, stating that the university has “tried to
make it as fair and uniform as possible but we’ve also been advised that exceptions are
going to have to occur and that we need to be willing to make things work sort of in the
margins.”20 Professor Orgel acknowledges that Louisiana State University has worked
hard to outline the tools they would like teachers to use as well as to give each professor
the ability to proceed as appropriate.
Adapting to Change
With the sudden change to e-learning, professors altered their curriculum to
facilitate a strictly virtual classroom. The first steps taken effectively implemented a new
daily structure for students. Professor Grabois created a “1-hour drill session book”21
which became the studio warm-up guide. The goal of this document was to give them
material to work on during the pandemic. The concern for many professors was how their
students would handle an absence of scheduled ensemble and class time. Along with
structure, teachers were trying to create new ways to keep their students motivated.
Professor Kozak encouraged his students to find a piece of music they were excited about
and to surround themselves with different recordings. Professor Kozak found that having
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students research other professional recordings of pieces helped alleviate the negatives
surrounding distorted audio over conferencing platforms.
The increasing difficulty hearing musical lines across video conferencing, as well
as a lack of performance opportunities, moved teachers to ask their students to focus on
fundamentals. As a result, the students’ technical inconsistencies were given more
attention than might have previously been possible. A few of the lesson topics for these
professors focused on pitch accuracy, timing, articulation, and clarity of phrase. When
discussing this direction to lessons, professors expressed that they observed a high level
of student improvement.
While many professors chose to implement a new structure to their lessons, some
chose to continue with their planned curriculum. In this scenario, students continued to
work on musical selections that had already been assigned before switching to e-learning
and their lesson structure remained consistent. One professor provided weekly notes for
each student so that they could go back and look at feedback. These written lesson notes
provided a resource to students who found difficulty making corrections in online lessons
because of poor video and audio quality.
After solidifying the basics of their curriculum, many professors mentioned a
need to focus on the health and well-being of their students. For some, this was exhibiting
a higher level of patience and empathy for errors in e-learning. Professor Landsman
encouraged a gentle approach with an awareness of how much she was pushing her
students in the online environment. A similar approach was mentioned by Dr. Pack who
said, “I met them where they were and did my best to give them what they needed.”22
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Many professors expressed an awareness of mental and emotional needs within their
students and the importance of providing healthy experiences.
The last change in curriculum noted by the professors shows an awareness of
logistical issues. With schools shut down, students and teachers were unable to easily
obtain materials from offices and libraries. Students did not have the same access to
printed material and struggled to acquire music for lessons. Professor Orgel and Gail
Williams, Horn Professor at Northwestern University, collaborated to create a shared
Dropbox file which hosted etudes, solos, excerpts, methods books, and other forms of
digital music. By creating and sharing this resource with their students, both teachers
were able to facilitate their students’ continued progress.
Lesson Format
A small number of professors chose to keep their lesson times and lengths the
same over e-learning. They found that this continuation of the semester was effective and
felt no need for a change in structure or content. However, the majority of professors in
this document found it necessary to make changes within their curriculum. The first
change was in lesson length. Lessons changed from an hour to 30 minutes. One reason
was to balance out the amount outside preparation work. Another justification was to help
minimize screen time fatigue, offering a more productive thirty-minute duration. Some
professors became more flexible in their scheduling to meet student needs.
Along with varied lessons times, video submissions were a common approach. By
recording a video, students were able to present an accurate representation of their
playing. These videos allowed the teacher and student to avoid the sound distortion issues
that occurred with synchronous online lessons. Professor Snead required students to send
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in weekly videos. Upon receiving the video, he would respond with written feedback
within 24 hours. Students would still have regularly scheduled lessons, but the lesson
length would be flexible. Content of the lesson would be dependent on the students’
needs after they had reviewed their video comments. Professor Shaw had his students
record a video for their lessons and used that video within the lesson as well. He would
review the video before the student’s lesson time and then have the student watch the
video during the lesson. This would allow both teacher and student to facilitate a live
discussion about the video product. Professor Orgel felt that by requiring lesson videos
each week they were able to experience more efficient lessons.
Dr. Pack had unique circumstances where she was balancing homeschooling of
her children while teaching a full collegiate applied schedule. She found that she was
unable to maintain the lesson structure of individual lessons and instead switched to
multiple group lessons. Professor Shaw also added a group class setting for performance
degree students called Excerpt Class. In this class, students would be given orchestral or
band excerpts on which they would receive guidance, then record like it was a
professional audition. Professor Shaw would then view each video with all the students in
the class (over Zoom) and, collectively, provide constructive feedback. Students would
be able to learn the normal mistakes made in major excerpts, important information about
style and articulation, as well as background knowledge into each piece. This background
information surrounded the compositional history as well as a dive into the inner
workings of the piece.
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Studio Class
Most professors who facilitated a regularly scheduled studio class chose to
maintain these classes online. One professor used Facebook to host their studio classes.
Students would submit videos following set deadlines and they would then be uploaded
into the studio page. From there, the studio members would give feedback on each video.
Other professors maintained a more social approach to studio times, creating a platform
for students to socialize with each other. One exciting change, which many professors
positively commented on, was the adaptation of studio classes into masterclasses with
clinicians from across the country or world. Quite a few teachers brought in guest
speakers to their studio classes and used this time to have new faces discuss different
topics and techniques with students. By doing this, positive energy in their studio classes
encouraged both participation and attendance. Professor Scott mentioned that he is a
member of a consortium that is planning masterclass exchanges. These teachers agree to
a certain number of masterclasses and appear as guest lecturers for each other. This
format worked to eliminate the need for compensation and helped foster a collaborative
experience between a number of universities, colleges, and conservatories. The content of
these studio classes varied. The majority of professors shifted their studio classes to
lecture-based lessons with presentations and guest speakers. These presentations covered
a wide variety of topics including, but not limited to, how to manage anxiety, career
choices, teaching beginner horn players, marching band, different levels of auditions,
choosing your next school, etc. Pre-pandemic, many studio classes were used to help
students prepare for their final juries and recitals. With this content being moved to
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individual lessons, studio times have become freed up to facilitate new information or
host unique topics.
Warm-Up Class
The view surrounding warm-up classes varies pedagogically between different
institutions. Some professors communicated an emphatic “no” in response to facilitating
a warm-up class. Other professors discussed how they maintained these classes and the
benefits of continuing them online. One university professor said that they maintained
their warm-up class at 7:15 in the morning. The professor said he saw a positive response
from the students still attending this class and felt that it provided normalcy and structure
to their week.
Time zones and scheduling was a concern with morning warm-up classes. With
many classes happening early in the day, the professor had to take into account the
location of their students and the corresponding time. A 7:15 AM warm-up class could
mean 6:15 AM or 5:15 AM in the morning for some students. Another challenge is the
inability to meet synchronously over video conferencing platforms. Many in-person
warm-up classes feature students playing at the same time. Students now have to mute
their audio so that the group does not experience audio phasing. Audio phasing is “timing
differences when combining identical (or nearly identical) signals.”23 While this still
allows the studio members to warm-up together, it also takes away from the unity of
playing as a full group.
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Changes to E-learning
Many teachers felt that they would make changes in their approach to e-learning
for the next semester. The first change offered was the subject of audio quality. Professor
Ericson expressed that he would like for his students to invest in a quality microphone to
improve online tonal fidelity. Another professor hoped that there would be substantial
changes to the audio quality in the video platforms themselves. Although companies like
Zoom have given guidance to educators on changing settings to help create better audio,
more guidance and assistance across each platform is required for an increase in quality.
While students do not have control over the platform itself, many do have the ability to
look into better equipment. A focus of technological improvement for students may be
increased bandwidth. Higher quality wi-fi and a stable internet connection can make the
learning experience much more effective. Student recordings were also a topic of
discussion for many teachers. A large portion of professors found success in student
recordings and will be continuing this requirement into the next school year. Teachers
saw a large amount of benefit in students recording and listening to themselves. Just as it
is important for students to spend time listening to their own recordings, teachers need to
effectively build personal practice time into their schedules. Dr. Pack mentioned the
importance of removing her headphones and taking time to listen to her own playing
during the day. Teacher motivation was just as important as student motivation. With
many performance opportunities on hold for professional players, teachers also needed to
focus on their individual growth and energy. Finding new material or focusing on their
own fundamentals helped balance out the teaching day.
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CHAPTER 5
SOCIAL AND EMOTIONAL CHANGES
Students exhibited both social and emotional changes during the pandemic. The
term “social” will refer to the interaction between an individual and their peers. This may
also include family life. Emotional will refer to “a state of feeling”24 or a “conscious
mental reaction”24 to an environment or events. This chapter will focus on these social
and emotional changes teachers witnessed in their students as well as the changes they
saw involving themselves.
Social Changes In Students
Generally, teachers reported that students reacted one of two ways. A small
number of students did not express any social discomfort and continued to actively
engage in studio classes and lessons. Some teachers theorized that the reason for this was
a strong support system. While most students expressed discomfort towards losing faceto-face contact with their friends, this subset did not experience a profound negative
reaction to this change. The majority of students experienced some loss of educational
inertia and motivation, according to their professors. A few students even stopped
participating in online sessions and stopped turning in assignments.
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Most students and teachers alike expressed a sadness at the loss of being together. A
school/department of music is described by Professor Snead as a community. The
removal of this physical community was felt deeply. Several professors mentioned the
absence of face-to-face interaction and detailed the excitement students had shown when
seeing each other at the beginning of online sessions.
The ratio of music majors to non-majors within a studio may affect the amount of
time students are around each other and the relationships they build. Music majors spend
most of their academic time within the music facility and could be assumed to have an
increased opportunity to build stronger relationships with their fellow music majors. This
may help to provide a contemporary relationship with their peer social outlet to work
through personal challenges and problems. Non-music majors did not spend as much
dedicated time within the music building before the pandemic. This could have affected
their willingness to communicate with their music peers or teacher about their negative
reactions to e-learning.
On a normal day before the pandemic, students were able to walk in the hallway
and have spontaneous social interactions with their peers. Individuals who were unable to
retain university or off-campus housing lost the ability to have peer interactions during
the day. Those that lost housing were required to return home to live with their families,
which felt like a setback for many. Stability of their home lives was an important factor
to student emotional health. For some, the transition back home presented very few
problems. For others, students were reentering a toxic environment from which they had
been previously distanced. In addition to the academic pressure of online learning,
students felt pressure from their family unit. One professor spoke of a student who
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returned home to be handed babysitting and other domestic responsibilities. These
restrictive home environments could have affected their participation in classes as well as
their physical and mental wellbeing. Personal or family income may play a key part in the
ability for students to maintain contact with their peers upon leaving campus and
returning home. Students who return to low-income families may need to acquire a job
while still finishing school.
By the end of their college career, the maturity level of a student may be reflective
of their experiences gained during those university years. These human experiences can
lead to a large amount of personal growth and independence. Independence can be
identified in areas of the student’s life including time management, financial stability,
employment, and non-familial social communities. More than ever during the spring of
2020, students had to create their own academic schedule away from campus. This
required personal accountability to use their day effectively while being surrounded by
new and old distractions.
Financial independence begins for many after moving to college. Out of many
experiences during college, financial management can be one of the most unforgiving
learning experiences. Students lost income from part time jobs they worked in addition to
their studies. Teachers expressed that students were worried about housing and basic
needs in addition to their studies.
While the pandemic limited the ability to leave the house to attend large social
gatherings, later in the semester when some restrictions were lifted, students were able to
get out and socialize safely during normal daylight hours. Student/peer communities
became a key component to emotional health. Some were creative in their approach to

33

seeing their friend group, including Zoom parties and online games. Others remained
isolated and found it hard to continue to remain in contact with their university friends.
Social Changes In Teachers
Teachers also seemed to fall into two broad categories in response to the shift to
online teaching. The difference in response may be linked to many factors, including
differing teaching styles, demographics, and educational degree variances within the
studio. Given the nature of individual instruction, each teacher brings their unique
personality and teaching style to their studio. Through this set of interviews, it was clear
that some professors took an advisor approach to their students and placed a lot of focus
on emotional well-being. Students felt comfortable having interpersonal conversations
with their professor. Other teachers felt that their students did not and would not bring
social problems to their attention because of a difference in teaching style. Teachers with
a more conventional student-teacher relationship tended to exhibit a more professional
method, with the goal of motivating students to continue to perform to the highest level
of their ability.
Emotional Changes in Students
Teachers were able to identify emotional changes clearly within their students.
Frustration surrounding technology, home life, and lack of social interaction can play a
key role in emotional stability. Professor Grabois noticed a high level of anxiety from his
students. He stated, “it's hard to overcome frustration at a time of isolation… when
students are passing each other in the hallway it's easy to go out and get a cup of coffee
and talk about something that's annoying them…”25 In normal times, daily face-to-face
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social interaction may help lower anxiety levels and give students an outlet for their
worries. Without that particular support system, many are left to navigate these emotions
on their own. Another teacher found their students overwhelmed by the amount of
coursework expected in other classes. Many of these classes pivoted to homework
assignments instead of attendance/participation as a metric for assigning grades. This
stress was clearly seen in student performances during music classes as well as one-onone interactions with their teachers. Professor Ericson wrote that “students were not fans
of the online ensemble classes; those went from being something that they enjoyed to
being something that had hours of actual homework.”26 As a musician, it was difficult to
have a creative outlet change in such a drastic fashion.
Along with coursework, home life had a considerable emotional impact on many
students. Professor Orgel expressed this “enforced confinement”27 as a metaphorical
rollercoaster. He saw his students showing signs of depression and they expressed
difficulty completing assignments. Teachers had an empathetic connection to their
students who were expressing sadness and fear surrounding local Covid-19 outbreaks and
spikes. Emotional changes were also noted surrounding housing and movement on
campus. Bill Schaffer, Horn Professor at Auburn University, commented that the students
were moved out of their housing with little notice. They were told to schedule an
appointment (on short notice) to come back onto campus and remove their belongings.
For some students, this meant a six-hour drive back to the university, while others had to
figure out how to book a plane ticket and move their personal items across the country.
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As Director of the School of Music at the University of Alabama, Professor Snead was
also made aware of student challenges surrounding housing and monetary hardships at
his university. The university actively sent out communication to students providing them
guidance on how to navigate these new situations. Professor Snead’s goal was for the
students to know simply that “we’re paying attention and we care.” 28 On a studio level,
Professor Snead was striving to send out regular emails that addressed the well-being of
his students. Weekly emails were an approach that many professors chose to stay
connected with their students. This change in format has shifted the focus of student and
teacher interaction. Peer-to-peer interactions have become more limited because of the
location of each student. Social interaction may have switched from students seeing their
peers more frequently than their teacher to seeing their teacher more frequently than their
peers. This is an unusual change and it will be interesting to observe this balance as we
move forward into the next school year.
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CHAPTER 6
THE EFFECTS OF EXTENDED SCREEN TIME
Extended screen time is not a new topic surrounding mental and physical health.
With the popularity of smartphones and other devices, screen time has significantly
increased across all generational demographics. Many new studies focus on mental and
physical health surrounding device use. This recent generation has become accustomed to
a different relationship with technology. In this chapter we will ask if professors noticed a
significant change in teacher and student health with longer durations of screen time.
Our professors observed two different types of student reactions. The first group
of students exhibited an absence of noticeable change in personality or behavior within
lessons or other online classes. Professor Grabois stated that “… students are very used to
spending lots of time on screens and I don’t see them being bothered by it or affected by
it because it’s part of their history now.”29 Dr. Pack also mentions that we are in the
middle of a video game culture, where spending a long amount of time on a device is
normal. Dr. Schaffer agreed with these statements and referred to our technological world
as their “native environment.”30 Other students had significant changes to physical and
mental health. Julie Landsman made the comment that you can develop “Zoom brain”31
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from using these programs for long amounts of time. “Zoom brain” references the feeling
of exhaustion and mental strain found from staring at a screen for a long amount of time.
Repetitive activity on technology can create a risk of mental fatigue. While many
students are used to being on devices during the day, it takes a different level of focus to
participate and remain engaged for longer durations of academic work.
An article published by Harvard Medical School suggests the importance of
balance between online and offline activities. Michael Rich, the director of the Center on
Media and Child Health at Boston Children’s Hospital, explains that it is not actually the
time we are on the devices but the activities in which we are participating that helps to
determine mental health. The brain requires a healthy variety of environmental
stimulations. Online stimulation, also called “impoverished”32 stimulation, needs to be
balanced with what Rich calls “reality.” Impoverished stimulation is the lack of natural
environmental stimulation which affects mental development. Reality refers to an
environment which has natural brain stimulation. Studies have shown that impoverished
environments can cause both mental and physical developmental delays. Another portion
of this article discusses the harm of blue light from devices. This mainly focuses on blue
light as it affects sleep patterns and information retention. The use of devices before sleep
causes the body to avoid its REM cycle which is “essential for processing and storing
information from that day into memory.”32 Further study is important because of the
potential effects on students during an online format with little mental rest.
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Student Screen Time
When asked if students flourished with extended screen time, the general
consensus is that students made it work as well as could be expected. Professors were
reluctant to have the term “flourish” associated with e-learning. Every teacher would
prefer to have face-to-face instruction with their students with a limited amount of elearning added into instruction. Professor Kozak compared this online format to a normal
face-to-face conversation saying, “if you’re sitting across the table from somebody
there’s a lot of nuance(d) communication with expression in the eyes and physical
gesture…that doesn’t come across on a telephone call and for that matter it doesn’t
completely come across on video.”33 Students and teachers became aware of the lack of
physical gesture and nuance, which added another level of frustration around the use of
video conferencing platforms.
Teacher Screen Time
Students were not the only people feeling the stress of added screen time during
this pandemic. Teachers were often online for longer amounts of time both with
curriculum preparation and instruction. When asked how they felt with longer amounts of
time online, two positives were given. First, teachers became proficient with technology
and the online format. They had to quickly adapt and learn to be able to provide positive
online experiences for their students. A goal of many was to have this format be
comparable in quality and content to what the teacher was able to offer in person. In this
online format, teachers were expected to become both proficient in using and teaching
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software as well as achieving success in executing lessons over online platforms. Second,
a positive aspect was the ability for the teacher to focus on their own playing and
instruction. This pandemic has given many teachers new ideas and formats that they may
continue to implement when face-to-face lessons and classes resume.
On the other hand, teachers felt a large amount of stress surrounding the short
time frame given to learn this format. This added pressure to provide their students with
the highest quality of education possible. Combined with emotional fatigue, teachers are
also seeing negative physical side effects. Professor Landsman discussed the fact that
teaching online does not provide much depth or perspective into a student’s playing. Poor
audio and video quality can add another layer of challenge to hearing an accurate
representation of tone and technique. This alone became mentally taxing while trying to
balance feedback and lesson structure. Professor Orgel also discussed how this
heightened level of focus was frustrating and physically tiring. Over-focusing while using
poor platform products has led to physical fatigue such as eye strain and headaches.
Teachers have expressed a variety of physical side effects from spending long
hours of inactivity sitting in front of a computer. Professor Orgel mentioned that he is an
active teacher in face-to-face lessons, usually standing and demonstrating during class.
This lack of movement has had a negative impact within his daily structure. One
important aspect of online teaching is the physical setup of a workstation. Professor
Schaffer discovered that his home office chair and desk setup was negatively affecting
his physical health. Poor back support from an older chair as well as a lowered computer
screen had led to back, neck and shoulder fatigue. Professor Shaw found that his physical
movements varied when communicating online. When speaking to students over the
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computer, he would move toward the computer and then away from the computer when
he was demonstrating on his horn. After hours a day teaching in a different position,
Professor Shaw noticed lower lumbar pain and had to adjust his teaching setup to help
counteract these movements. It is important to take into account the physical and
emotional differences in teaching from the new format and be prepared to face new
challenges.
Beneficial or Harmful?
Teachers agreed that the effects of the all online format were either neutral or
negative. Although many of these teachers found positive experiences within e-learning,
they agreed that screen time itself was not helpful to instruction and was less effective
compared to face-to-face instruction.
Data is still being collected on the physical and mental effects of screen time and
the outcomes of these studies is as of yet unavailable. This document poses the question
if larger amounts of screen time was helpful or harmful for one-on-one interaction. The
neutral answer was that students did not outwardly react positively or negatively to the
format and the teacher was able to continue the curriculum without any problems. The
positive response was that it is not so much the screen time but the infrastructure teachers
have put into place within this online format that was helpful in student success. Teachers
felt they were able to devote a larger amount of individualized time with their students in
this schedule. By requiring video recordings and online learning opportunities, the
students were adapting and using their online time effectively to advance their
achievement. The negative response from professors was that some of their students did
not flourish during this time. They characterized their students’ approach to e-learnings

41

as merely survival. While teachers praised the adaptability and drive of their students,
they clearly stated that this was not a healthy or sustainable learning environment.
Students who struggled with e-learning became detached from lessons and assignments.
Teachers found it difficult to keep their students on a regular academic schedule without
face-to-face classes. Students also expressed a frustration with their non-music classes
and the length of time they had to be online. This negatively impacted their music classes
because they were feeling overwhelmed with course load and expectations. As this
teaching format continues to be utilized, it will be important to find a balance that is
beneficial for both student learning and health.
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CHAPTER 7
BALANCING PERSONAL LIFE AND SCHOOL
Professors were asked if they felt they were able to balance their personal lives
and professional teaching commitments in the same way that they were before moving
into e-learning. In this chapter, we will look at an entire teaching day and the changes
that professors observed. The first major change was a modified travel schedule. With
teachers staying at home, their commute times became non-existent. Not only did this
eliminate travel time, but it also helped to alleviate the financial burden with regard to
automobile costs. While this is not a permanent change, it was helpful for many
teachers. The next portion of their day is allotted to teaching. Earlier in this document it
was discussed that teachers either kept their schedule the same or shortened their lesson
times to better accommodate student needs. A flexible schedule gave teachers the
ability to plan the lessons, not around student academic classes, but around their
workday. This allowed teachers to designate blocks of time instead of having lessons
spread throughout the school day. While this schedule did present many teachers with
consecutive hours in front of the computer, it allowed for freedom later in the day.
After their lessons and studio times were complete, teachers could then have
uninterrupted time with their families at home. For some, this was the most free they
had been in years. Professor Shaw commented, “I was connecting with my family a lot
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more… we were all together. There was a lot less separation with my family.”34
Professor Scott also mentioned that this new schedule helped to ease family tension at
his house by eliminating the need to be on campus. While there was a greater amount of
online commitment involving video review and correspondence, many teachers found
the schedule to be more manageable in reference to their family responsibilities.
Professors that have grown children or no children at home commented that this new
schedule did not have a noticeable difference to their home life and balance but they
were able to enjoy other activities for which they previously did not have time.
Although there were many positives which came from a schedule that did not
require a physical commute, teachers did have new home life challenges as well. Being at
home brings other responsibilities and distractions which could include daily chores and
childcare. With many elementary and secondary level students confined to their home at
this time, teachers had to balance their children’s online educational schedule with their
own. Not only were they teaching their horn studios, but also assisting their children with
e-learning. One professor was teaching her collegiate students as well as homeschooling
her children. She found the balance to be very difficult at that time. Another professor
spoke of his handicapped child. It was difficult for this child to have his daily schedule
changed by having his dad working at home during the day. This teacher would pretend
to leave the house for the benefit of his child, then would go to another part of the
property, like the garage, to work for the day. Balancing this schedule with a significant
other is also a challenge for many professors. For those that have spouses in the musical
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profession they found a level of understanding with regards to their work commitment. A
few of the problems presented with sharing a household were noise levels during the day.
Professor Kozak would make the move to a room towards the back of his house to try to
help lower the level of disruption inflicted upon his wife. Although this was not the most
preferable acoustical place in the house, he said he was happy to keep the peace and
make the move. Professor Compton had a unique problem where she and her husband, a
trombone professor at the same university, were teaching students at the same time. Her
teaching space was located in the kitchen which was directly below the second-floor
office where her husband was conducting lessons as well. Demonstrating the trombone
was often a distraction for her during lessons. She expressed a need to leave the house for
moments of tranquility. Normal chores around the house also became a distraction.
Professor Orgel said that he found it difficult to focus at first and that he had to work on a
disciplined way to stay on topic and manage his time. Along with all of the abovementioned pressures, teaching online can be a mentally taxing endeavor. Professor
Grabois compared his previous years of teaching to this experience saying “as an
emotional commitment it's exhausting. I found teaching online, especially the beginning,
very tiring.”35 He gave one reason for this saying that a high level of concentration can
sometimes return a low level of reward. He would offer feedback to his student after they
played and then would have them play again with the correction. Many times, the audio
would lag or the video would freeze and he would be unable to hear if his student made
the correction. This was viewed as wasted time. Whereas in person, he could hear that a
student understood his recommendation and make the quick correction. Even with
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positives during this time of teaching, it was hard to completely escape the negative
factors which made this academic period challenging. So much of this positive and
negative feedback is dependent on technology, specific family structures, and each
professor’s normal daily routine.
Improvement in Balance
Teachers had a wide variety of thoughts on whether the balance between their
personal and teaching life improved. Some found the balance remained the same
throughout the semester. Excluding any learning curve in technology, these faculty
members felt that the e-learning format became familiar and progressed naturally towards
the end of the semester. Factors that helped this transition were clear directives from their
university and a prior knowledge of current technology. Another viewpoint was that
some teachers initially had significant trouble with educational technology and format,
but quickly adapted to this new learning style. Before the pandemic, many teachers had
never used video conferencing platforms or had only used them sparingly. A similar
problem was creating online curriculum. For some, this took time to transfer coursework
and music into a virtual platform. For others, this meant changing the curriculum entirely
to better fit the needs of their students. A final point was that the format was easier for
them because of the removal of outside commitments. There were no professors in this
document who viewed virtual teaching as a failure or wasted time. This was a testament
to their resiliency and creativity. In spite of an abrupt change to virtual learning, each
professor was adaptable which led to success in their programs.
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Advice for Students
Each teacher was asked if they had any advice for their students during this time.
A small portion of comments focused on academic improvement and balance. Professor
Shaw had worked with students to help them create structure and balance into their
academic day by setting a video schedule. When one student was struggling, he took the
extra time to help that student learn how to navigate their day successfully. Another
suggestion was mindfulness of the equipment students are using. Dr. Schaffer spent many
of his first classes of e-learning teaching students how to use their equipment effectively
and how to manage their time while on their devices. Even in this document, we have
seen the effectiveness of an increased level of ease and understanding in e-learning
through clear instruction and guidance. Professor Kozak spoke to students about sharing
bandwidth throughout the household. He would see a lag in connection over the video
platform and would then help his students solve the problematic internet connection.
Typically, he found there were too many people using the system at the same time.
Proper use of equipment is important. Professor Scott advised his students “to experiment
with not only the placement of whatever equipment they are using but the room they are
using… the angle they put the horn.”36 This format is forcing music students to consider
sound quality over audio devices more than they had in the past. A large portion of
teachers referenced using videos for self-teaching. They encouraged students to continue
to record their practice sessions and solo works so that they can hear a clear
representation of the product they are submitting. Connected to that, Professor Shaw
began guiding his students on the recording process. He said, “I work a lot with them on
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how to record and how to help their head as they are recording because that’s a
completely different skill set. You can really spiral quickly when things aren’t going
well.”37 Recording sessions can lead to emotional strain on a student depending on the
level of success. Professor Shaw’s response was unique in that he wanted to focus more
deeply on this recording skill set which can be used throughout their careers. The last
recommendation surrounding academic achievement was for students to use the free
resources available to them. Dr. Pack listed different performers and teachers who are
giving free masterclasses and warm-up sessions throughout the summer. A part of
growing as a musician is utilizing the tools around oneself without an instructor or
teacher guiding your every move. Many professionals feel just as socially isolated as
students and are presenting these classes as a way to reach out and stay connected with
the music community around them. To find these resources, students and teachers will
need to be on social media sites or be able to access these events through video
conferencing platforms.
Advice from other teachers focused on the emotional well-being of their students.
Professor Snead began this idea by saying “every crisis presents an opportunity.”38 While
it may be easy to get overwhelmed by the struggles of this pandemic, he encouraged his
students to find the positives. He reflected that by viewing this as a crisis, it is hard to
move forward but by focusing on the opportunities presented, students can continue to
move in a positive direction. Professor Orgel also encouraged his students to stay positive
by seeking out their support groups. He mentioned his horn studio being like a family and
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hopes that his students will rely on each other and reach out when they need help. This
family sentiment is shared by many professors in this document, establishing that
students create a strong support group within the studio. Along with that peer support
group comes the support of their teacher. Professor Landsman encourages her students to
stay connected with her during this time so that she can help them stay inspired and offer
help when needed. She explains that “it’s the person I’m interested in more than the
instrument.”39 As seen through this document, emotional health is tied closely to physical
health. Professor Orgel is one of the only professors to recommend that his students get
outside away from their computers and exercise. He had instructed students to get out and
walk for at least ten minutes a day to clear their minds and put distance from their
devices. He noticed a dramatic negative change in the emotional wellbeing of his students
who were staying in front of the computer for longer than school required. Finding
balance in this time is important for students both emotionally and physically. By taking
this feedback, both teachers and students can work to find a healthier balance in their
academic day.
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CHAPTER 8
ASSESSMENT
Assessment is the evaluation of ability and quality of student work. Assessment is
used to track the progress of a student on their instrument as well as in their academic
classes. While assessment is not a new concept, it can be viewed as more important
during the pandemic. Tracking student change and progress over video platforms can be
frustrating for the teacher and provide an inaccurate representation of student progress.
Using other means to track student development during this time is of the utmost
importance to insure student growth.
Along with this comes the challenges of maintaining consistency in grading.
Many teachers chose to maintain their same approach to grading lessons. Grades mainly
focused on the student’s weekly live lesson, where each professor was looking for their
student to be engaged and prepared. Teachers also incorporated student video
submissions into their overall grade. When reviewing these videos, professors looked for
improvement on the assigned material and timeliness in submitting the assignments. With
the knowledge that students were going through a stressful time, a few teachers graded
with a higher level of leniency compared to previous semesters. They expressed a focus
in making sure their students were healthy and happy above all else. This grading
leniency was an attempt to minimize added stress. Professors showed a mindfulness
towards student course load and the amount of time being spent on non-music
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assignments. For some teachers, flexibility with deadlines was an imperative. As long as
the student submitted an assignment, they received full credit. Occasionally students did
not complete assignments. One professor allowed her students with C’s to submit a
written assignment to boost their grade.
Many universities’ response to prevent failing grades was to institute or enable a
Pass/Fail grading system. In this system, students could choose the pass option for a
course instead of their current letter grade. By doing this, they received their full hour
credits for the course, but it did not have a negative effect on their GPA. A student had to
be passing the course with a D or higher to have the ability to choose the Pass option. An
F in a course would automatically be calculated into their GPA and was unable to be
removed from their transcript. This option was not given at every school, nor was it
adopted by every school/department of music.
With the overall grading approach, teachers agreed that it was a disservice to the
student to set stock requirements for every student. Grading was based on the level each
student had achieved and the amount of work they put into each lesson, not necessarily
assignments listed in a syllabus. If the student showed progress and effort, they received a
satisfactory grade.
Juries and Grading
Most applied music courses end the semester with a performance jury or hearing.
Juries can include a wide variety of music. Typically, one or all of these elements are
included: excerpts, solo pieces, sight reading and/or scales. Juries are live performances
which require a student to sign-up for a time slot and then perform their required material
for feedback and/or a grade. Accompanists may be required for the performance. Barrier
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juries are also referenced in the interviews. A barrier jury is a live jury during which the
student performs their required material to remain in their degree path/program. An inperson barrier jury would have the entire brass faculty present and would be scheduled
during the same time period as non-barrier juries. If the material is satisfactory from the
performance, the student is able to move to the next applied level and continue their
degree. If the student does not pass their barrier jury, depending on the school, they may
be granted another chance or they are advised to change their major.
In the Spring of 2020, juries were run in three different formats. The first format
was the most similar to a traditional jury. Students recorded a jury video without any
pauses. They were not allowed to edit or leave the video for any reason. A time limit of
ten minutes was given to students for each video. In this jury recording, they were either
asked to use a digital accompaniment play-along track or to play without any
accompaniment. Many teachers expressed frustration towards the requirement of an
accompaniment track because it removed the ability of the student to create their own
organic phrasing and musicality. After finishing the recording, students had multiple
options to submit their videos. One option was to upload an unlisted YouTube link. To do
this, students needed to create a YouTube account linked to a Google mail account. They
then uploaded the video, chose “unlisted” from the options on their video channel, and
copied the internet link. This link directed the viewer directly to the video. Anyone with
the link could view the video but it would not be searchable on the YouTube platform.
Some universities took the step to enable a digital submission platform. This allowed
students to upload their video through a simple upload engine with very few steps.
Dropbox and Google Drive were also viable options for video submission but were used
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less frequently. After submitting the recording, the student then joined the brass faculty
on a Zoom meeting to watch the video together. As discussed earlier in this document,
prerecorded video allowed for clearer audio without interference through the
conferencing platform.
The second format required the student to record the jury and a panel or primary
teacher would watch the video without the student present. A panel was mainly utilized
during barrier juries and the primary teacher was mainly utilized during normal degree
juries. Viewing the student videos asynchronously allowed the teacher to write comments
without the normal time constraints.
The third option was to have the student complete their jury during a regularly
scheduled lesson time with their primary teacher online. Some professors mentioned that
this approach helped to lower the stress level of their students but was the largest
departure from a normal jury. One of these three formats was selected based on the needs
of the students and faculty at every individual university.
There were two approaches to grading juries. Similar to a normal in-person jury
format, the entire brass faculty would watch the jury video or be present for the live video
jury and would grade the student individually. These grades would then be averaged
together to show a final jury grade. At this point, the grade was then averaged with the
student’s applied course grade. The other grading format was handled solely by the
primary teacher. When asked about the criteria for grading, many teachers reiterated that
they were looking for effort and progress. Their goal was to avoid negatively impacting a
student’s grade if they had had a successful semester otherwise. Professor Snead
acknowledges that “we all know as horn players sometimes you have a great day and
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sometimes you have a terrible day.”40 The consensus was that one short performance
should not take away from 15 weeks of hard work and progress by a student. Other
professors expected higher standards from their students with these recorded juries. From
their view, with only a ten-minute time commitment per recording, students had the
ability to record multiple times to put forth their best product to the faculty. These video
submissions were an opportunity to gain experience towards future professional auditions
which might require video screenings.

40

Charles Snead, in discussion with the author, June 19, 2020.

54

CHAPTER 9
CONCLUSION
The experiences of the professionals interviewed can inform a teacher’s next steps
in deciding best practices for future circumstances. Instructional priorities may be
different for each individual who will read this document. The first step should be to
assess and create the strongest technology packet available to both teachers and students.
This includes, if financially possible, purchasing appropriate bandwidth and internet
speed to match video requirements for individual and group lessons. Improving audio
quality across submitted videos and conferencing platforms will always be important.
Professional grade or even mid-range microphones will be a beneficial upgrade from the
standard internal microphone included in most devices. Many after-market microphones
add the ability to edit audio settings. It is important to remain aware of which platforms
allow for audio customization and if any are making those changes now or are planning
to make changes in the future. Along with these technology factors, each teacher should
consider how they access their personal music library. How will they retrieve physical
copies of music if their office is closed? Creating a digital library is a great plan of action
to help insure ease of access at any point.
An important part of one-on-one teaching is curriculum. A written plan for private
instruction during a pandemic or any other crisis should be strongly encouraged. As seen
in this document, there are a number of teaching practices that professors found highly
effective. The first method is students’ weekly video assignments. Teachers can guide
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their students on video formatting and submission techniques early in the semester.
Videos can be a strong teaching tool as well as a back-up plan for sickness, natural
disaster, or public health crisis. Having a flexible approach to student learning is
important to maintaining a healthy learning environment under emotional duress. If faceto-face instruction is not available, the teacher that has a proactive plan is able to take
into consideration the students’ previous educational goals and adapt the curriculum to
continue forward momentum.
Teachers could help to provide a peer-to-peer social outlet for students.
Facilitating a support group became a recurring theme discussed in the interviews and is
one of the most important actions a teacher can take to help students adapt to a new
environment. Studio classes with guest lecturers not only gave students opportunities to
learn from professionals in their field but also provided much needed interaction between
members of their studio. The responsibility teachers carry to support each student during
virtual learning increases with the absence of all face-to-face interaction. This naturally
must include not only music instruction but also seeking to provide as many opportunities
as possible for students to virtually recreate activities from their previous face-to-face
environments.
One new consideration for teachers may be to open a discussion with their
administration surrounding funding to prepare for potential crisis situations or natural
disasters. While many have been fortunate to have the ability to purchase equipment, this
may not be the case for all students or faculty. Having a dedicated fund put aside for aid
and emergencies can help to ease the financial burden placed on teachers and students in
future crises. With technology constantly changing, it might not be recommended to
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stockpile large amounts of equipment ahead of time. Electronic equipment can become
outdated not long after the date of purchase. Instead, consider having a regularly updated
list of equipment with modern specifications so that necessary items can be purchased
quickly.
The main goal of any institutional structure during a crisis should be to be
cognizant of the inherent pressures on both teachers and students. How this can be
handled should be determined on a case-by-case basis addressing specific needs. The
COVID-19 pandemic of 2020, being the first of its kind for many people, caught the
education system off guard. A large amount of work was required in a very short amount
of time to continue academic instruction safely. One can hope that an event like this will
not repeat itself in this lifetime, but it is a possibility for which to be planned and taken
seriously on every level. Positivity and flexibility in all areas of instruction can lead to
teacher and student growth in an otherwise challenging time.
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APPENDIX A
INTERVIEW QUESTIONS AND RESPONSES
Electronics and Video Conferencing Platforms
1. What video conferencing platform are you primarily using?
2. What influenced your selection over other video platforms and can you illustrate
reasons why?
3. Are you using any other electronic devices to assist in online learning and
lessons? If so, what devices are you using and what are their purposes? (i.e.
microphones, sound recorders, metronomes, etc.)
4. What problems have you experienced with video conferencing during both an
individual and group format?
Ensemble Playing
1. Have you noticed a significant difference in student’s playing with the absence of
ensembles?
2. Have you noticed improvement of solo playing because of the focus on individual
artistry and development?
3. Have you done anything to try to replicate ensemble playing over e-learning?
Curriculum and University Teaching Standards
1. Have you experienced guidance or any protocols from the University to change
your curriculum to better fit e-learning?
2. How have you adapted your curriculum and focus of teaching to better fit your
students during this time?
3. Have you maintained the same lesson structure for each student in reference to
lesson length and time?
4. Do you run a regularly scheduled studio class and have you been able to facilitate
this through e-learning?
5. What content do you focus on during your studio classes and have you added any
other group classes?
6. Do you facilitate an online warm-up class with your studio and if so, how is this
structured?
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Social and Emotional Changes
1. Have you noticed or had any students talk about social changes due to distancing
and online learning?
2. Have you noticed or had any students talk about emotional changes due to
distancing and online learning?
The Effects of Extended Screen Time
1. Have your students been challenged with longer amounts of screen time?
2. Have your students flourished with longer amounts of screen time?
3. Do you feel extended screen time has been beneficial or harmful to one-on-one
instruction time?
4. As an educator, have you noticed any positive or negative effects of extended
screen time for yourself?
Balancing Life and School
1. As a teacher, do you feel you are you able to effectively balance your personal
and teaching commitments with e-learning?
2. Has this balance improved since the beginning of e-learning or has this remained
the same for you? With the possibility of having to return to this teaching format,
what changes would you make?
3. What advice have you given your students to help them navigate through this new
learning style?
Assessment and Instruction
1. How did you grade the students on their weekly lessons?
2. How were juries conducted?
3. How were your student’s juries assessed?
Do you have any other words of wisdom you would like to impart to other teachers
around the country?
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Lanette Lopez Compton
Video Interview
Electronics and Video Conferencing Platforms
1. What video conferencing platform are you primarily using?
I’m primarily using Zoom to teach. For other lessons and until this pandemic I
was using Skype to do teaching with people who would randomly contact me and
so I had actually never seen Zoom until that was suggested for us to use. For the
TSO stuff, I have also used the GoToMeeting which I haven’t really spent any
time learning anything about other than it’s pretty clear as well. That’s only for
meetings but I’ve been keeping with Zoom.
2. What influenced your selection over other video platforms and can you illustrate
reasons why?
With the Zoom I was able to contact somebody on campus to get a pro account.
The school paid for that for instance for studio classes, which you mention later
on. That way, when I do a warm-up, it doesn’t cut me off at forty-five minutes.
That was kind of a pain at first. I was like ok…bye! Then everybody would
disappear. Now that I have the pro account, you can do the breakout rooms and do
the really long sessions for two hours. If we have a meeting for TSO, for instance,
I would usually set the Zoom because they don’t have the professional account
because they are doing freelance stuff and teaching studio stuff. I get mine
through the school. That’s another reason why I use Zoom because the school was
using it as well. I’ve seen stuff early on, when everybody started doing this, that
the sound quality is different but I think that depends if you have different stuff.
3. Are you using any other electronic devices to assist in online learning and lessons? If
so, what devices are you using and what are their purposes? (i.e. microphones, sound
recorders, metronomes, etc.)
I just got this mic. It’s Tonor. It was actually really cheap. It was $40 and I got it
the next day from Amazon because I have Prime. It’s a condenser mic. The reason
why I got it is because I’ve heard that any microphone helps, period. That’s what
I’ve been kind of noticing. One of my husband’s students was participating in the
Sewanee Chamber Music Festival online and they recommended that one for her.
He said that he had just heard her that week and it was only $40. I just ordered us
both one of those. For now, that seems to work but I haven’t specifically done
teaching since we got it because I got it last week for a thing I did a couple of
days ago. People have been asking me if I use headphones. I have some
headphones and I’ve only used them once. I probably will get something a little
bit more like the headset that I see some people use. Really, my stuff is pretty
basic when it comes to that.
4. What problems have you experienced with video conferencing during both an
individual and group format?
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Before I had the pro account, I was having an issue of having to feel rushed and
getting cut off. Especially when the students were trying to figure out how to call
in and do all that stuff and we were running late on things. It was really kind of a
pain. That’s not a problem anymore. The individual… that has been a big problem
with certain students depending on where they are calling from and most of them
have been calling from home. I have some students I know their connection will
just cut out completely. I had one student where it’s a five second delay between
what she hears and what I hear and it’s so frustrating. I know it’s frustrating for
her. She lives in a suburb of Tulsa, so she doesn’t get really great wi-fi. The other
problem I have with some of them, depending if they are going to be back here or
still at home, sometimes with family members they live with teachers so they are
all kind of sharing the wi-fi or they are sharing the computer that uses the wi-fi or
their sibling has a class during that time. There’s all the extra little things that they
aren’t used to having to mess with. Their time is not really their own time or their
wi-fi is not their own wi-fi. We’ve had a bad week sometimes where I just can’t
get connected to the students and I feel bad because I don’t know what else to do.
Ensemble Playing
1. Have you noticed a significant difference in student’s playing with the absence of
ensembles?
What I’ve tried to encourage my students to do… I don’t know if they’ve done it
because we were mostly doing traditional stuff before the summer. I have a lot of
friends who did this and I used to do this too. I shared with them a CD-ROM
collection that I have that has literally hundreds of horn parts to many orchestral
works. I just got them on a bunch of different CD’s and put them into one library
and shared it on Dropbox with them. I said, just find something. Go to YouTube
and play an entire part. Play all of the parts and play with a recording. I used to do
that with a cassette tape and I only had a couple so I would play the same things
over and over. Now you can access that stuff in so many different ways like
IMSLP. I don’t know how many of them have been doing that but I know a lot of
them have. I’ve encouraged them to try to play with something because I know
that, even when I don’t get to play live with anybody, usually the first rehearsal
back over the summer with Tulsa is difficult. You feel like, how do I ensemble
again and not play as an individual or play up to a group? A lot of times that’s
usually what it is and what a lot of students do. I’m not using a ton of dynamics
because it will seem like too much in the living room and we forget that and get
comfortable with it. That’s kind of difficult. Also, when they are playing live you
can’t tell if they are using dynamics and even though they think they have their
computer set we are just making it up as we go. I would say probably they are not
doing as much with the colors even though I try to encourage that as much as I
can. I can’t really tell if they are actually doing that because of the way it’s set
up.
2. Have you noticed improvement of solo playing because of the focus on individual
artistry and development?
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What we were able to do, which I think was really cool, is we have a pianist that
usually comes up from Texas and he usually plays for all of our students’ juries.
He plays for some of the recitals and stuff like that. He also has a recording studio
and everything. We asked him to record all of the piano parts and I had the
students write down certain tempo markings for all their juries. Most of them did
just audio but a couple of them did video. A lot of them just did audio and
probably did some editing, but they were able to play their jury with the piano and
I think that was actually really nice because they were having to play with
somebody. I had a couple students on the younger side that had a really hard time
lining things up. Of course, they would have had a hard time, because they were
freshmen, with it anyway. It was just something I couldn’t be there for to try to
help them with. I noticed that I just tried to give them something different that
would maybe focus on different things than they are used to focusing on just to
change things up.
3. Have you done anything to try to replicate ensemble playing over e-learning?
No. I’ve seen so much stuff. I have one student who was actually supposed to be
done with lessons last semester and so we were already getting into recital mode.
She had this great program and then this happened and we were like, ok, what do
we do now because she was already ready to go. She’s always been this way,
thank goodness. She was just like, I’ll just learn excerpts. I gave her a lot of
section excerpts and she did every single one of them with the Acapella app. I was
so impressed. Her lessons during the week were some of my most fun ones
because it wasn’t something you were supposed to be doing and even more rep
than she would ever play. I had one student that would send audio things of
random quartets that he would find, which was kind of cool. He would text them
to me once a week because he missed doing these ensemble things.
Curriculum and University Teaching Standards
1. Have you experienced guidance or any protocols from the University to change your
curriculum to better fit e-learning?
I consider myself very lucky that the school didn’t really butt in in a lot of ways. I
have friends who were made to do some of those ensemble things and figure that
out. They had to do horn choir. To me, that’s not what the kids signed up for so
they shouldn’t be made to do it. Nor do I have the skills to do that. Some people
were more creative and did score study and stuff like that to put ensembles
together but even that again is just kind of filling the time as opposed to really
trying to do something that might benefit them in a different way. We were given
kind of free reign and so we did a lot of Zoom brass meetings just to kind of see
what we were going to do. How we were going to do this. We had a problem with
recitals and stuff like that. One of my graduate students had to do everything with
a track. It was really frustrating because it wasn’t the person we usually use and
the tempos weren’t quite right. They didn’t get to collaborate. I don’t think that
was really an option that was given. We could have very easily just not asked that
of her so I’m glad we were given the flexibility on these things. A lot of the
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recitals were just postponed to this coming semester. Hopefully they get done in
some way. In a way it was kind of hard because we weren’t given any guidance
but I was kind of glad because we were at least able to deal with that.
2. How have you adapted your curriculum and focus of teaching to better fit your
students during this time?
That was really hard, even during the independent study classes, because even
though those are more independent study they didn’t have access to the library. I
remember some of my students saying that they were limited in how many online
resources they could use for their music history paper and the books that are
perfect for me to use are in the library which we can’t get into. I thought that was
a little odd. Even for my students who usually access those books, I said find what
you can online. I just revamped the amount of things that were required by about
two thirds.
3. Have you maintained the same lesson structure for each student in reference to lesson
length and time?
Yes. Somehow, we’ve been able to actually make the hour-long lessons. The
thing we had to actually get used to, and this was one of the problems earlier, was
how to get the video to me. Some of my kids just couldn’t do that. I don’t really
have the wi-fi strength to do that. I think that was part of it. Eventually, what my
husband was doing and what I adopted from that was, he made a Dropbox folder
for all of them and then they just dumped their things into there. As usual, the
students did it the morning of their lesson and so sometimes I was waiting and
during their lesson the video would pop up or they wouldn’t be there and were
still uploading. I think that’s been really difficult for me because how I teach
really has a lot to do with exactly what I’m hearing as far as their sound. That
wasn’t how it used to be. It just came from a lot of issues that I had with my
playing and kind of coming out of that. It was a very eye opening and ear opening
experience where I learned that is what I teach from. If I don’t hear that, it’s much
more black and white. Some students were really good about doing that. I tried to
keep everything the same. I did adjust the syllabus and they made us turn that in. I
tried to keep the expectations the same. I think that they, for the most part, were
pretty good about continuing to do what they usually do.
4. Do you run a regularly scheduled studio class and have you been able to facilitate this
through e-learning?
Actually, yes. JD did one of them. It’s really cool how many great players and
teachers are completely available and they don’t have jobs. If you know
somebody and you ask them most likely they will be like yes, what time? I’m
available. At first it was really difficult because they didn’t want to talk and it was
just really kind of an awkward group just seeing all of their faces. I was able to
get one of my first students who plays up in Rochester now as well as another
former student who teaches. He talked more on the education side of things. They
all took the hour and just listened to questions also. It was a lot of fun for them
and they were really excited.
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5. What content do you focus on during your studio classes and have you added any
other group classes?
With JD I said just talk about whatever. I know that he’s done it all and they knew
he did it all. He did answer some stuff about drum corps things and I asked him
some things. How to keep your chops going when you have to learn and you have
drum corps. One of my first students, I remembered when he was in school that
he was always such a musical player and that’s something that I really struggle
with trying to teach. It’s like putting into words something that I shouldn’t have to
put into words. It’s because people won’t listen to records. They don’t listen as
much as they play. It’s the problem that we have nowadays that things are so
accessible that nobody accesses them. A lot of times they don’t know more than
one version of the solo or have only heard one version of it. Same thing with
orchestra pieces. They haven’t heard all the Beethoven symphonies. They haven’t
heard all the Shostakovich symphonies. They’ve only heard Mahler 5 over and
over. Much less listen to multiple recordings of those symphonies. This student
can say, with a lot of major pieces, not only what year it was but who was
conducting and who was in the section. These kids don’t know any of that. He
made a playlist on Spotify which was really cool and I actually played the pieces.
It went from way back in the day. He did early opera stuff as well and talked
about the line and what he hears in pieces. I had done that with my students
before but it was really nice just to hear someone else say that. I thought that was
really cool. With Adam, they asked a lot about recording which is perfect for what
we are dealing with right now. He talked about some of the sessions he was doing
and how he was able to still do some recording sessions. I think that that’s
something that I would like to continue to do. I think that that’s the best way to
keep the students engaged where otherwise we can’t do the same things we are
used to doing.
6. Do you facilitate an online warm-up class with your studio and if so, how is this
structured?
I do this whole “drop the beat” thing which I’ve presented at different workshops
and stuff like that. It’s a warm-up with pop songs. I have all these different
playlists. That’s actually what I did a couple of days ago. I had done one with a
flute class before, actually horns and flutes because it was my friend. This had
bassoons, bass, oboes, and two trumpets. What their director was able to do was
take the horn packet that we do our warm-up stuff and just transpose it to get that
to the students. The weird thing about that is they only hear me because they are
all muted. It’s good for them because I’m like don’t worry, no one is going to hear
you because of the delay and we can’t do it together. They hear me and they hear
the concept at least. The whole point of doing those warm-ups is that we can all
hear each other and combine to have one sound. The whole point of it is really not
the point of it right now. I actually still do it for my students. I’ll schedule one and
post it on the Facebook page. Anywhere from 5-8 kids will actually be free during
that time and join in.
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Social and Emotional Changes
1. Have you noticed or had any students talk about social changes due to distancing and
online learning?
I had a student flat out tell me that she was having a really hard time with this.
She didn’t really have a strong support system at home even though they are
there. They love her. They are kind of a military family but also not exactly
supportive. Her whole support system were her friends and when she told me she
hadn’t even left her house. She hasn’t even seen anybody because she was scared,
especially early on before the mask thing. We just didn’t even know what this was
doing to people. They are still young students, they’re kids. Her whole life was
being up at school and seeing the people she was seeing and being motivated by
those people. All of a sudden you’re in real life and you weren’t supposed to be
there yet. Why practice? Why do anything? What do I play for? I had to get her to
face why are we doing this in the first place. Mostly students went home and had
to be with their families again and with their siblings. I remember my first
summer away from school I almost couldn’t stand it. You change so much and
you are so used to being on your own that something is happening and they are
being forced to do it. They couldn’t even leave their house for a while. I have
some students that just love being home. They love their mom and they love their
dad and they love their siblings. I find that those people do ok but I also had
students that when they were home they were having to take care of their siblings.
They were having to be the mom. They had those obligations. A lot of them tried
to come back. If they had their own apartment they would come back and do their
own thing here. That was something that was really difficult. I also have certain
pods of students that always hung out or lived together and they had that kind of
interaction but nothing else. I never saw them all hang out. I just know that they,
for the most part, have been taking care of themselves. There’s a reason why
people go to school and don’t do online school. They want to be with other people
and so I think that’s the problem we are going to be facing. These kids want to be
around other people and now they are going to have to wear masks everywhere. I
don’t know how we are going to do the ensembles. We are just figuring that out
right now.
2. Have you noticed or had any students talk about emotional changes due to distancing
and online learning?
I’m a pretty honest talker and so whenever they came to me it was really hard for
me. I was just like, yes, this is rough. I don’t want to be doing this. This isn’t the
way it’s supposed to be. I read an article that was going around earlier on that said
don’t be too good at teaching online because if you’re good at it then everything
will just be online. I don’t think there’s any replacement for that in-person
experience. Even just from a technical standpoint being able to hear exactly what
is going on.
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The Effects of Extended Screen Time
1. Have your students been challenged with longer amounts of screen time?
I don’t really know. A lot of my kids are gamers so they were already used to that.
Sometimes they would have two screens… they have all these things set up. They
kind of get used to all of that. I haven’t really noticed a lot of that.
2. Have your students flourished with longer amounts of screen time?
My students like to tell me about their other classes. They have the ones where
their lectures are recorded, so they have to watch the lectures. I know that a lot
times it was really frustrating for them because even just the technology of it,
some things weren’t uploading. They are not being able to learn the same way.
The teachers who have decided to do a certain amount of things end up being
busy work and so they are submitting all these things in order to create a grade.
That was something that I think they struggled with and found they weren’t
learning as much. Of course, that’s more on the academic side of things.
3. Do you feel extended screen time has been beneficial or harmful to one-on-one
instruction time?
At first it was kind of fun. For me a lot of times my students will feel what I feel
about what they are doing and how they’ve been progressing. I’ve been a lot more
lenient about that. Also, they can’t really notice and so I think they’ve kind of
gotten used to it. I didn’t really critique them a lot while we were doing this but I
would explain the grade that I gave them. I’m always kind of struggling with how
you grade something so subjective. I do know that this has been as much of a
challenge for them as it has been for me. No matter how many video games
they’ve played it has been pretty tough. I think right now doing it long term would
be harmful. It’s just not the same when you aren’t really able to read somebody.
At first, the fatigue of just seeing yourself even… it’s so hard to focus and stay
focused on what they are doing a lot of the time. Sometimes I can’t see what they
are doing. Sometimes the angle is really good and I can notice what they are
doing and sometimes I really can’t even begin to help them.
4. As an educator, have you noticed any positive or negative effects of extended screen
time for yourself?
If we were doing this for a really long time, I think it would be really hard to do.
Also, because I’m on my kitchen table I hurt. I physically hurt from just doing
this. Physically it’s been pretty hard to deal with. As I’ve gotten older certain
things get to me faster. That’s what I’ve noticed at least for me, that it’s
physically not as comfortable. Plus, I have a kitchen chair instead of my rolling
chair. Everything is a little bit different.
Balancing Life and School
1. As a teacher, do you feel you are you able to effectively balance your personal and
teaching commitments with e-learning?
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The dog thing is already kind of difficult, but it’s so funny because it’s on their
side too. I know which students have siblings. For me it is hard, because he
[husband] is about to play. You’ll hear him. When I’m teaching and I am trying to
listen to my student and I’m hearing him play at the same time or I hear his stuff,
it’s like teaching in the same room with somebody. That has been kind of
difficult. At the beginning of this I had to get out of the house a couple of hours,
especially during the summer, where I would just need to leave. He would hate
that I would leave all the time but I was like I cannot be in here. I’m losing my
mind. I need to do this thinking and hearing your stuff over and over again drives
me crazy; sorry. I was just trying to be really honest about the situation but I was
like I can’t handle this. It has been a little difficult. I’ll just go and walk. I have
gotten used to living a certain way and functioning a certain way and it’s been
fine. I really liked it. He has an office upstairs and it’s a lot easier for him to be in
his element.
2.Has this balance improved since the beginning of e-learning or has this remained the
same for you? With the possibility of having to return to this teaching format, what
changes would you make?
Oh, yeah. I thought about that because if this happens again maybe we shouldn’t
teach at the same times. Even though it seems ideal that we would teach at the
same times. I was thinking about maybe that, so that way he could be with her
[dog] and then I could be with her. She’s used to being at home alone. We would
leave at 7:15 in the morning and get home at 4:30. She would just sleep. I don’t
know if teaching at the same time is something that I want to continue to do with
him.
3. What advice have you given your students to help them navigate through this new
learning style?
A lot of times I’m just having to allow a lot of things because they don’t want to
take a lesson in their bedroom but that’s what they have to do a lot of times. They
are having to stay where they are not going to get hurt. I’ve had a kid in their
garage a couple of time. I had one student living with her boyfriend’s family for a
while because she couldn’t fly home. Poor thing, she was just practicing in the
garage sometimes so that she wasn’t bothering anybody else in the family. It was
already pretty awkward anyways. She’s back here now, so that’s nice. I always
just try to say it’s the same for me and we are just doing our best. Just try to keep
them thinking ahead. Giving them things they can have fun with that they won’t
have the opportunity to do later. Some of them have been pretty good about doing
that. I have a feeling that there’s a set of students that are not touching their horn
right now. They are going to practice the last second. It doesn’t bother me but I
know they are going to be upset come audition time and then I have to go through
the whole thing of talking about how much time they will never get back. It’s this
thing that always happens. Honestly, it’s survival of the fittest through this stuff.
I’ve benefited from that. I remember getting frustrated when I was one of two
people practicing and then I realized that’s all these other people that I don’t have
to worry about. It was a different kind of mindset. I try to get that across to them.
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There are a few people who are taking advantage of the things online and doing
the audition stuff. Doing the challenges and all that kind of stuff. That’s so great
that they are staying motivated with this. Then there are the ones who haven’t
done any of that stuff and that sucks. I feel like they are really not taking
advantage of some huge opportunities. I remember early on in my teaching I
wanted it more than a lot of my students. I’m to the point now where, for my own
mental health, I can’t want it more than them. That was a big adjustment just in
teaching overall. I fight for a certain amount of it because I understand youth and
that it takes a while but I try not to do way more than what my student in front of
me is wanting.
Assessment and Instruction
1. How did you grade the students on their weekly lessons?
I felt like I was doing the same thing as I was doing before. What I do with most
of them is I want to hear new material every week. Depending on the ability of
the student and the difficulty of the piece that will be anywhere from part of an
etude or the entire thing. I rarely like to hear things several weeks in a row unless
they are having an issue with it. One of my top students… I really had a hard time
listening to him every week because his videos were done that morning but they
were mostly of him warming up and doing different fundamental things. I felt like
I was forced to talk about each fundamental thing he was doing and it was a waste
of time a little bit. We talked about how much he was practicing. He didn’t have a
job and some of the kids did have jobs. I understand that when they got home that
was what they had to do. They had to go get a job. I try not compare anybody to
anybody else. A “B” is good. An “A” is I couldn’t ask any more because they are
already doing what I am asking. That’s a pretty high thing. It’s hard for my
students to understand that a “B” is still quite good. A “C” is you really aren’t
doing what you are supposed to be doing with effort. It’s usually an effort thing.
Grading them is based on effort. I do take into account other things. Most of them
in-person are usually honest with me about their effort.
2. How were juries conducted?
We did sophomore proficiency exams which are all scales in third and arpeggios.
Major scales and minor scales. We did those via Zoom with all the brass faculty
and then they came in one at a time and they picked a scale. For the first time they
all passed. They were mostly my students because I have a big sophomore class. I
have eight. They all passed. I was a little nervous about that. I was going to be
more lenient but they did really well. We did a couple of sight readings and had to
learn how to screen share. With normal juries, we did our individual instruments
and nobody heard anybody else’s. Some might have done the track with piano and
some people didn’t. We didn’t even bother. I know we did three masters oral
examinations via Zoom. That was interesting as well. I really liked having the
recordings because it allowed me to have time with it as opposed to it being live
and writing as fast as you can during a jury. That was kind of cool. The students
were able to do that without us staring which was good for them. We got some
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pretty good recordings and they were able to do it again if they didn’t like it. I
really enjoyed that.
3. How were your student’s juries assessed?
They usually get our jury sheets and file them away. Since what I did this time
were just emails per student, I was able to cut and paste how I assessed them. I
didn’t do it per subject. I just kind of wrote a big thing. I did talk about not only
their jury but about what they needed to do over the summer. What I hoped they
would do and what I liked about what they did. I might not always say in the
moment what I liked about what they were doing but when I say something, I
think it’s important that they hear at least once what I liked about what they were
doing and why. That way, they know to kind of keep doing it or to do it on
purpose. I really try to give them an honest assessment of what they are doing. It’s
hard because the kids who are difficult to teach are even more difficult to teach
online.
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John Ericson
Written Interview
Electronics and Video Conferencing Platforms
1. What video conferencing platform are you primarily using?
Zoom.
2. What influenced your selection over other video platforms and can you illustrate
reasons why?
Chosen (and paid for) by university.
3. Are you using any other electronic devices to assist in online learning and lessons? If
so, what devices are you using and what are their purposes? (i.e. microphones, sound
recorders, metronomes, etc.)
A good mic is a great thing! I use a tuner and metronome (both on my phone)
frequently, and had many students make recordings that we could play back and
discuss in lessons. However, I was careful with the recording issue, for some
students this created more stress for them than it was worth, so in a number of
cases we did not do recordings.
4. What problems have you experienced with video conferencing during both an
individual and group format?
Besides audio issues in general, there is a specific audio issue that affected some
lessons. Above roughly written middle C, horn usually sounds OK, but below
middle C, the sound was often poor. This register was a huge issue for my low
brass colleagues. Those wavelengths seemed to be an issue with Zoom itself and
how it processes the sound. Trumpet seemed to be immune from this, as it plays
above the range that Zoom could not manage well.
In a group format, we just muted and did not plan to play together. Initially it was
strange, but it became “normal” after a few weeks.
Ensemble Playing
1. Have you noticed a significant difference in student’s playing with the absence of
ensembles?
I think the biggest issue is our major motivation to play horn is to play with
others, so if all you are doing is individual practice that changes the entire mindset
of horn playing.
2. Have you noticed improvement of solo playing because of the focus on individual
artistry and development?
Personally, not particularly, but partially this is because mostly I have only heard
the students by Zoom, which eliminates a lot of phrasing, etc.
3. Have you done anything to try to replicate ensemble playing over e-learning?
One student did some multi track excerpts, which was an interesting project I
might encourage further.
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Curriculum and University Teaching Standards
1. Have you experienced guidance or any protocols from the University to change your
curriculum to better fit e-learning?
Honestly, I don’t recall a lot of guidance. Mainly we had to figure it out, other
brass colleagues were of help toward developing our own practices, as we were
all in the same boat. There is some guidance for the fall, but it is more directed
toward classroom teachers and the hybrid experiences they are mandated to
create. I should add that it helped a great deal in the spring semester that these
were all students I had already worked with for at least a semester and a half, so
they were not new to me and I knew much of their playing in real life.
2. How have you adapted your curriculum and focus of teaching to better fit your
students during this time?
Yes and no. I found myself working on the same things generally with them, but
focusing on certain elements that I could hear better.
A thing that helped me greatly was something I have done for years; I keep notes
on lessons week by week with every student. Those notes were invaluable context
as we worked in the Zoom environment.
3. Have you maintained the same lesson structure for each student in reference to lesson
length and time?
Yes.
4. Do you run a regularly scheduled studio class and have you been able to facilitate this
through e-learning?
We did it online at the normal times like always.
5. What content do you focus on during your studio classes and have you added any
other group classes?
I focused on presentations for our studio class rather than playing for each other.
Playing for each other tended to get people focused on the audio issues. Topical
presentations and guest speakers were well received.
6. Do you facilitate an online warm-up class with your studio and if so, how is this
structured?
No.
Social and Emotional Changes
1. Have you noticed or had any students talk about social changes due to distancing and
online learning?
Perhaps, but not much. We focused on horn.
2. Have you noticed or had any students talk about emotional changes due to distancing
and online learning?
Yes. Undergrads especially were initially quite stressed out by all the change.
Biggest issue for them was so many teachers were giving them a ton of
homework. In addition, students were not fans of the online ensemble classes,
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those went from being something that they enjoyed to being something that had
hours of actual homework.
The Effects of Extended Screen Time
1. Have your students been challenged with longer amounts of screen time?
They were not fans of sitting in front of a computer all day.
2. Have your students flourished with longer amounts of screen time?
They managed but I don’t think want to repeat it.
3. Do you feel extended screen time has been beneficial or harmful to one-on-one
instruction time?
Neutral to harmful. Tried to make the best of it.
4. As an educator, have you noticed any positive or negative effects of extended screen
time for yourself?
The beginning of teaching all online was very stressful for me and for students. In
addition, my son is handicapped and I could not teach from inside our house
during the day, I had to go to “work” (so far as he knew) even if I was teaching
(quietly) in our front yard or garage. Over time I came up with tactics, I worked
on projects on my workbench in the garage between lessons, things like that,
which reduced my screen time. I found it very helpful to work on analog things to
keep in a good mental place.
Balancing Life and School
1. As a teacher, do you feel you are you able to effectively balance your personal and
teaching commitments with e-learning?
I tried my best. My wife also has had a health challenge since October, which
affected things further for me than just the e-learning issue.
2. Has this balance improved since the beginning of e-learning or has this remained the
same for you? With the possibility of having to return to this teaching format, what
changes would you make?
The balance did get better. I do hope we do not need to return to the format, but if
we do, I hope every student has at least a Blue Snowball or similar microphone,
Zoom audio needs all the help you can give it with a good mic and tweaked
settings.
3. What advice have you given your students to help them navigate through this new
learning style?
I am always saying to take care of yourself; for sure, that involves some time off
the computer.
Assessment and Instruction
1. How did you grade the students on their weekly lessons?
As normal, I made no changes.
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2. How were juries conducted?
We had students record their jury materials, then we played them on Zoom during
the actual jury using screen sharing. It was as much like the regular juries as we
could make them, other than by Zoom.
3. How were your student’s juries assessed?
As normally. They got grades and written comments from the panel on their jury
sheets. The student would be there when we played the files, and we would also
chat with them just like normal for a physical jury.
Do you have any other words of wisdom you would like to impart to other teachers
around the country?
ASU will be starting the fall with the plan being physical lessons in our offices,
but with either masks or social distancing. In terms of horn, this will mean my
office will be divided with a clear vinyl screen. I am hopeful that this will work,
as there are so many nuances lost in a Zoom lesson. We will also have ensembles
– but mostly smaller ones, distanced.
In the bigger picture, clearly music schools will be leading the way forward for
performing organizations. I hope that things will keep getting better and business
models can be adjusted, so that the arts can come out in a healthy place. Only time
will tell.

75

Daniel Grabois
Phone Interview
Electronics and Video Conferencing Platforms
1. What video conferencing platform are you primarily using?
Zoom.
2. What influenced your selection over other video platforms and can you illustrate
reasons why?
At my university we were using blackboard collaborate and it was horrible so that
is why I switched over to Zoom.
3. Are you using any other electronic devices to assist in online learning and lessons? If
so, what devices are you using and what are their purposes? (i.e. microphones, sound
recorders, metronomes, etc.)
Yeah. I sometimes use a microphone with an interface. I have an electronic music
studio, so I just grabbed a microphone and it works great.
4. What problems have you experienced with video conferencing during both an
individual and group format?
Well, the audio quality is very poor. With Zoom, with a Macintosh computer and
with some PCs, you can adjust the audio settings. Zoom is designed for meetings
and it wants to equalize the level of all sounds, so when you play the horn louder
it softens it. When you play the horn soft it loudens it. Typically, I know my
students sound is getting better when I can’t hear them anymore. It’s big and full
and then the mic shuts down. If they can alter the settings to, in part, stop that
from happening that’s better. Hearing sound is a huge, huge problem. Then
there’s the time folding issue where the screen stops or slows way down and a
whole bunch of seconds pass by and then those seconds playout in my speaker
over the course of one second. There’s a huge rhythmic issue to deal with as well
as a huge sound issue to deal with.
Ensemble Playing
1. Have you noticed a significant difference in student’s playing with the absence of
ensembles?
Let me give a roundabout answer to that. Playing with other people is why we
play and they can’t do that now and that’s extremely demoralizing. So, the
amount of work that has to be done to re-moralize is huge and there are solutions
to that. For instance, I am teaching my students over the summer because if feel
that without weekly check-ins they’re not going to be able to sustain their
practicing at the level they really need to do. Without playing in ensembles they
are just going to stop unless somebody is there to help them. I also try to get them
to buddy up so they can talk to each other and keep each other going. I think it’s
really hard to measure is somebody playing better or worse now that their brass
quintet experience is over and their orchestra or band experience is over. That’s
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not measurable but you can easily see the fight that goes on in students to keep it
energized in the absence of group playing.
2. Have you noticed improvement of solo playing because of the focus on individual
artistry and development?
Yeah, I would put it more that there’s an improvement in basics because there’s
the time to work on the basics and because of that everything that they play is
better.
3. Have you done anything to try to replicate ensemble playing over e-learning?
I’ve done stuff for myself but not over e-learning for my students.
Curriculum and University Teaching Standards
1. Have you experienced guidance or any protocols from the University to change your
curriculum to better fit e-learning?
I would not say there's pressure to change. I would say there has been pressure to
maintain the learning that was going on before March 13th. I would say there was
not specific guidance in how to work curricularly. There was only a stated
expectation that we would, to the full extent possible, maintain the level of our
offerings.
2. How have you adapted your curriculum and focus of teaching to better fit your
students during this time?
The first thing that I did when our shut down was announced, which was Friday
the 13th of March, was that I wrote and published a 1-hour drill session book
because I thought my students were going to lose all the structure in their day. I
did that to try to create some structure for them and then I have tried to define our
lock in period, our shut-in period, as a time in which they can improve. It's less
about perfecting repertoire and more about perfecting their playing. So, working
on accuracy on intonation on clarity of attack. We're trying to take these big
issues because they don't need to learn a piece for a recital or a competition or an
orchestral performance or a chamber performance. They can focus on improving
things that will improve every piece they play. I definitely made that shift and I
have seen results already; here we are just mid-June. There's been big results
already in the 6 weeks or 8 weeks since we’ve been done with school.
3. Have you maintained the same lesson structure for each student in reference to lesson
length and time?
Yeah, we're sticking with one-hour lessons and a studio class. I still do the studio
class.
4. Do you run a regularly scheduled studio class and have you been able to facilitate this
through e-learning?
Yes. I kept my studio class going during the semester and it is still going now. My
students have less of a desire to play for each other. Although that happens a little
bit, I would say at least for me it's more... I was going to say a social thing but it's
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a human thing. Us all being together on a screen is better than us not being all
together at all. Just talking about anything together is largely the point. Of course,
if anybody wants to play for each other that’s great. It's also interesting when
they're all together hearing each other play suddenly they say is this what it
sounds like when I play for you? They can't believe the absolutely abysmal
quality of sound. It's helpful for them to know what that reality is. It’s different
for every student depending on the kind of bandwidth they have or their internet
signal at home or in their apartment. Also, their devices. If somebody had a new
iPhone or Samsung phone you do a lot better than somebody who has an eightyear-old phone.
5. Do you facilitate an online warm-up class with your studio and if so, how is this
structured?
I do not.
Social and Emotional Changes
1. Have you noticed or had any students talk about social changes due to distancing and
online learning?
Social not so much, frankly. Maybe I should ask my students. It’s possible that
that's more important to me than to them. I'm not sure. Although, they do come
regularly.
2. Have you noticed or had any students talk about emotional changes due to distancing
and online learning?
Definitely some students have. First of all, I gave all of my students the option to
continue with lessons but they had to agree to work at a much more intense level
than they are able to do during the school year, so that was the deal. Not everyone
took the deal which was fine. I made it clear that there was no expectation, so
some students did not want to undergo that rigor. Some students have gone
through cycles of extreme frustration because working hard is hard. That’s why it
has the word hard in hardworking which is why I've tried to pair them up to
provide some support for each other. It's hard to overcome frustration at a time of
isolation. When students are passing each other in the hallway it's easy to go out
and get a cup of coffee and talk about something that's annoying them and I find
that students aren’t used to using their phones as telephones and so
communications are either by text, which is very dry, or they’re planned. The
spontaneous communication is gone and I think that's probably hard for them. I
think it's a struggle and I made it clear to them at the beginning, with those of
them that have continued on for the summer session, that it was going to be
difficult and it was ok. It’s ok if it’s hard. It’s ok if you’re frustrated. It's okay if
you go through a week where you want to throw your horn off a bridge… but that
we're sticking with it and we're helping each other. That has worked and the
results are evident to anybody who is listening which in this case is me. I'm trying
to do the same for myself to up the level of intensity and I know how hard it is
and obviously for myself miss ensemble playing as well. I can totally relate to
what they're going through.
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Every single week I tell them that this is an opportunity. It doesn’t feel like it, but
it is an opportunity to come back and have people say, “what happened to the
horn studio while we were catching up on our Netflix series? These guys came
back and I’ve never heard horn playing like this.”
The Effects of Extended Screen Time
1. Have your students been challenged with longer amounts of screen time?
I have no idea. I mean, I have a 16-year-old son. He’s on the thing all the time. I
think my students are very used to spending lots of time on screens and I don’t see
them being bothered by it or affected by it because it’s part of their history now. I
don’t have to like that but I think it’s a fact of life.
2. Have your students flourished with longer amounts of screen time?
Again, it’s just a reality.
3. Do you feel extended screen time has been beneficial or harmful to one-on-one
instruction time?
I think we are not living a correct life by being on our screens all the time. We are
missing out on something that is very human which is being outdoors. Talking to
people or being alone. Experiencing a more present reality than just experienced
on the screen.
4. As an educator, have you noticed any positive or negative effects of extended screen
time for yourself?
I mean, look… it’s a great way to kill time but it’s also a terrible way to waste
time. It cuts both ways. Certainly, if you’re feeling sick or sapped of energy,
which has been easy to do, the screen is an easy place to go. Now, is that a good
thing or a bad thing? Well… we’ll see. I’ve tried not to spend too much time on
the screen and have non-screen projects instead but I can’t say I’m always
successful at that.
Balancing Life and School
1. As a teacher, do you feel you are you able to effectively balance your personal and
teaching commitments with e-learning?
Yes. I mean, it’s much easier in the summer because there's a lower level of
responsibilities. That balance, whether E-learning or real during the school year,
is always a challenge. Being a college horn professor is a very intense experience.
This week that's just ending… I took the week off from teaching because I felt I
needed a break. Generally speaking, giving myself breaks I'm totally fine with the
balance of teaching lessons and living life.
2. Has this balance improved since the beginning of e-learning or has this remained the
same for you? With the possibility of having to return to this teaching format, what
changes would you make?
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I would say the workload got easier because there were so many things that
weren't happening. Meetings weren’t tending to happen. There was no time
commuting to school. There were no recitals. No performances. The day ended,
you know, with the last lesson or studio class rather than continuing on into two
recitals in the evening. The workload got a little less intense. That said, as an
emotional commitment it's exhausting. I found teaching online, especially the
beginning, very tiring. Back at my previous job, going back 10 years or more, I
would teach seven lessons and a 2-hour Studio class a day and 3 Zoom lessons is
about as much in a day as I can take. The level of concentration and the level of
reward is so low. You work with a student and you have to ask them if it was
better because you can't hear. You just can't tell because it's a very intense kind of
concentration required. Whether it's in my person-to-person teaching or my online
teaching, I've been teaching since I was 25 years old and I'm 56 now, I would say
I adapt every day. Every day is new and I try to get better at it and I just hope I
can keep getting better at it as I feel I have all along.
Assessment and Instruction
1. How did you grade the students on their weekly lessons?
I grade every lesson. My general grading is that if you do what I ask you to do
you get an A. So, my feeling is… I accept students at many different levels and it
would be unfair to have a fixed level of playing that earns you top grades. It's
more about the work that you do, so I try to be fair in assigning work that I feel
will be challenging to the students and be beneficial to the students and the kind
of work that if they do it, they will be on the correct trajectory. If you remember
slope from math, when dealing with slope (M)…as long as the slope is where I
want it they get a good grade and the nice thing is nobody really goes to music
school without wanting to succeed and work hard in my experience, so grading is
very easy. It's the rare student that does not do fully what is asked of them. Since
a music school is a training school for a career, nobody benefits by slacking off.
Of course, a teacher has to understand people have emotional ups and downs
whether or not there's a pandemic. You have to be a human being about it and
help people through the tougher times.
2. How were juries conducted?
In the brass area we usually do them together. We only have juries for
undergraduate students and we do them together but since we couldn't be
together, we did them just studio by studio. Each person had a piece to play and in
their final lesson they played the piece for me. Much less formal than a typical
jury and I felt that at the end that it was a pretty special semester. It was an
extraordinarily challenging semester and it was not what the students bargained
for when they decided to go to college at UW-Madison… so I was not interested
in adding to their stress through a jury that was difficult or overly demanding
3. How were your student’s juries assessed?
Very leniently. If they learn the piece to the level, I thought they should learn it
to, which they all did, it earned them top grades.
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Do you have any other words of wisdom you would like to impart to other teachers
around the country?
I do but I don't know if they are words of wisdom... but I have words. This is a
time where we can and should think about things we're not providing our students
and maybe should be providing our students. I'll give you a few examples. Some
of these students might go through college and not have heard all of the Mahler
symphonies or all of the Brahms symphonies or all of the Beethoven symphonies.
That is not tolerable. Our students need to know repertoire. This is a time where
we can guide them because they have less to do. They are not at an orchestra
rehearsal. They're not in chamber rehearsal. They're not in horn choir. There's
more time. They should be listening to music. In my studio we’re assembling a
Spotify playlist. When people hear something that is really cool, they never
listened to Sibelius’s 2nd symphony and they love it, they put it on the playlist so
that everyone can start becoming educated in the repertoire. Likewise, you'll see
when you're teaching you have a student who is learning the Beethoven Horn
Sonata, they have no idea anything about Beethoven or the natural horn or what
kind of music he was writing when he wrote the horn Sonata. Who did he write
for? What changes happened in his horn writing across his lifetime? This is a time
when music history can become much more real than sitting in the music history
classroom. So, this can be a time where that is studied. Some students get their ear
training without really having a great ear and as you well know since you're a
horn player, you need a good ear to play the horn. This is the time where they can
get themselves some kind of online ear training program and get going with it.
This is a time where they can learn a little about recording even if it's just using
GarageBand or just using the Acapella app or if they can afford it, they can get
Logic or Ableton Live or Pro Tools. They can start watching videos about the
production side of music. They can start listening to other kinds of music like the
kind of music that they listen to recreationally. They can give it a more profound
aural scrutiny so that they are really engaging with other styles of music. They
can start arranging. This is a great time for them to learn Finale or Sibelius or
both. I mean, the list goes on and on and on. I told my students; this is the time to
start reading novels and reading some history and not just music history. Learn
about the French Revolution. Learn about the Russian Revolution. Learn about
The Depression. Whatever it is, become an educated person. Now that schools are
not physical spaces where somebody takes care of your learning for you… now is
the time to step up and do it yourself and your private teacher is the person who
can guide that because nobody else is spending that kind of time with that student.
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Kevin Kozak
Phone Interview
Electronics and Video Conferencing Platforms
1. What video conferencing platform are you primarily using?
Facetime. It was the one I was most familiar with and what the students mostly
have.
2. Are you using any other electronic devices to assist in online learning and lessons? If
so, what devices are you using and what are their purposes? (i.e. microphones, sound
recorders, metronomes, etc.)
Yes, so I've got a Zoom IQ6. It's a microphone that plugs into the top of one of
the IOS devices. The iPad or the iPhone. I sometimes use that. Then, I use a
Bluetooth speaker so that I can hear the students better. Because a lot of my music
has been unfortunately locked in my studio at Samford, I have not been able to get
to a lot of my music. I have the kids take a photo of the page of their etude book
they're working on. They’ll text me the photo. I’ll look at the photo on the iPhone
while I’m looking at them and working with them on the iPad.
3. What problems have you experienced with video conferencing during both an
individual and group format?
Bad signal. Limiters kicking in on the microphone of a kid playing. In other
words, as they start playing anything that’s even above about a mezzo forte the
microphone starts kicking a limiter in so you lose the audio. Pixelating the video.
The video conking out. Being interrupted. Really bad signals. That’s pretty much
it.
Ensemble Playing
1. Have you noticed a significant difference in student’s playing with the absence of
ensembles?
I don’t think so. I’m not sure. I mean, I think they are not in as good of shape as
they would be if they were playing in band all the time. Other than that, I think
stamina would be the major thing.
2. Have you noticed improvement of solo playing because of the focus on individual
artistry and development?
Yeah, I think so. We have been able to focus a lot more on this stuff. Basically, in
normal times they are very busy with band and everything like that and they don’t
get as much time to focus on concertos and on etudes. So yes, I would say there
has been more interest and more improvement.
3. Have you done anything to try to replicate ensemble playing over e-learning?
No.
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Curriculum and University Teaching Standards
1. Have you experienced guidance or any protocols from the University to change your
curriculum to better fit e-learning?
I think only to the extent that they had to, like at Samford and at ASFA [Alabama
School of Fine Arts] we had to adjust juries. Some of the normal requirements for
juries were not followed. For instance, ASFA dropped what they call the
technicals. That’s all the scales and stuff like that. I’ve had a student who had to
do a “recital”. They were sort of pushing to have the piano faculty person record
the piano part, send it digitally to the student, and the student plays along with the
piano accompaniment and send the composite of those two things to me and to
them. I found it completely unworkable. I couldn’t hear the piano part because it
was all limiters and breaking up and everything like that. There was no way that I
felt the kid could coordinate rhythmically or intonationally. I sort of fumed at
them and said that this is ridiculous. It’s just not workable. It’s not natural. They
should just play their piece unaccompanied which they mostly did. Some of them
plugged through with simpler pieces. To do a Strauss concerto or a Mozart
concerto and to have the piano accompaniment like that is just ridiculous. The
student could be fine. The faculty pianist is great, but it just doesn't work.
2. How have you adapted your curriculum and focus of teaching to better fit your
students during this time?
I’m trying to keep them going with etudes and new repertoire and things that
would keep their motivation going. I encourage them all the time to find the
pieces on YouTube or something and listen to them. Because, you know, it’s not
as effective for me to say do it like this. As I’m sure the same thing is happening
on the receiving end. That my audio is breaking up and so forth. So kind of the
finer points, the nuances of playing. I think they can’t get that interchange as well
as they normally would. That’s what I’m encouraging. Find recordings. Find
YouTube videos. Find digital CD’s and recordings of some of the pieces. I still
will demonstrate. I’ll still play for them, but it’s not as reciprocal back and forth
as it usually is. Some of the finer points of tone and so forth are kind of let go too,
because I can’t get a fair representation of their tone. I’m not going to fuss with
them a lot about that. I think to that extent there’s been some changes.
3. Have you maintained the same lesson structure for each student in reference to lesson
length and time?
Yes.
4. Do you run a regularly scheduled studio class and have you been able to facilitate this
through e-learning?
No and no.
5. Do you facilitate an online warm-up class with your studio and if so, how is this
structured?
No.
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Social and Emotional Changes
1. Have you noticed or had any students talk about social changes due to distancing and
online learning?
No, I really haven’t.
2. Have you noticed or had any students talk about emotional changes due to distancing
and online learning?
No.
The Effects of Extended Screen Time
1. Have your students been challenged with longer amounts of screen time?
They haven't complained about it. I complained about it, but they haven't
complained about it.
2. Have your students flourished with longer amounts of screen time?
No, I wouldn't characterize it as flourish. I would say they have survived. I’ve
been really impressed that they have continued to make progress. The first thing
you worry about is have they lost ground, but I've been impressed that really
every single one of them has gained ground. They really have progressed and
they’ve all had a very cooperative and constructive attitude. We all realize it’s
nobody's fault and we’re all in the same boat.
3. Do you feel extended screen time has been beneficial or harmful to one-on-one
instruction time?
I think it’s harmful. It’s nowhere near a replacement of real human interaction. To
me it’s kind of like comparing a conversation. If you’re sitting across the table
from somebody there’s a lot of nuance communication with expression in the eyes
and physical gesture. Your body language and so forth. That doesn’t come across
on a telephone call and for that matter it doesn’t completely come across on
video. There’s something about the intimacy of being in the same place as the
other person and that’s irreplaceable.
4. As an educator, have you noticed any positive or negative effects of extended screen
time for yourself?
I guess the positive aspect of it is I’m not quite as much of a dunderhead with it as
I was. I’m a lot more adept at how to do video conferencing and I know a lot
more about my machines now than I did before. So, that would be a positive
aspect. I can see that yes, it can be somewhat effective so even if, for instance, a
student’s got a recital coming up and I’m sick and they really desperately need a
lesson. In normal circumstances let’s say I have a cold or the flu, that could help.
The first video lesson I ever did was last summer because it was a student that had
something coming up and they needed help and I was out of state. That was the
first time that I ever did it. I thought, well, it’s not really effective but I’ve gotten
better at it and I understand the technology better. It can be productive but it’s
certainly no substitution. Certainly, a negative effect was frustration because it's
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so frustrating when it's pixelating and when the audio is going out and everything.
I've also had some episodes of kind of like a migraine type thing when all of a
sudden, my vision went nuts and I never had that before. I was wondering if some
of it was kind of triggered by all of this screen time.
Balancing Life and School
1. As a teacher, do you feel you are you able to effectively balance your personal and
teaching commitments with e-learning?
Yeah, that’s a good question and yes I think I can balance that because when my
wife is home I don’t do it in the middle of the living room and I think you
remember my living room, it’s a nice acoustic space. I would prefer to even just
listen to my own self play when I’m trying to demonstrate, I prefer to do it in the
living room. When my wife is home, I don't do that because that disrupts her life
too. I go into the back room and do it and there's no problem with that. It's not
quite as ideal but it’s fine. I would say I’m still able to balance those two things
just fine.
2. Has this balance improved since the beginning of e-learning or has this remained the
same for you? With the possibility of having to return to this teaching format, what
changes would you make?
It’s remained about the same.
If you put that microphone on the iPhone or the iPad it drains the battery quite
quickly, so I might come up with something that doesn’t do that. The students get
about the same signal, I think, as I do. In this house we have good internet and a
strong router, so I wouldn’t upgrade that. I certainly think I have to get my music
from Samford because it drives me nuts to try to read the kids’ music on my
iPhone. It’s really tiny and it’s a pain in the neck for them too. Samford is going
to open up this summer. At some point they are going to let us back in and I’ll go
rescue my music from my studio. Also, I might buy some more repertoire so that I
can look at it in person rather than this digital way of doing it.
3. What advice have you given your students to help them navigate through this new
learning style?
Occasionally when the signal is going nuts I ask is everybody in your house
online right now and if your little brother is just playing games and video games
can you maybe get him not to. Some of the logistical advice is to perhaps move
away from the microphone more. Move away from the phone or iPad more so it
doesn’t overload the audio. To try to keep encouraging them, even though this is
not ideal. Keep encouraging the fact that yes, they are making progress and this is
an opportunity to use this time to really dig in on fundamentals and repertoire and
sort of motivate them.
Assessment and Instruction
1. How did you grade the students on their weekly lessons?
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Basically, the same. With Samford I never grade them weekly, I just grade them
for the semester. I’ve never been a very disciplined grader. If I think that the
student is prepared and has taken seriously what I have asked them to work on
and has done the work, then they are going to get a good grade from me. The only
way they would not get a good grade is there was obviously an attitude or
preparation problem. It wouldn’t be that they have to have this certain piece up to
a certain level at this time. If they are making progress, their attitude is good,
they’ve been doing the work, I’ll give them a good grade. That’s not really
changed from digital or in-person format.
2. How were juries conducted?
At Samford, the student would play two contrasting pieces but only for the
applied teacher. The applied teacher had the option to do a grade just based on
that or to record it and send it to the other faculty. Or you could record it and just
use your own judgement so that, in case there was any sort of discrepancy, you
had the recording as a basis of evidence. I think that’s what I did. I didn’t send the
recordings to the other faculty because they weren’t requiring that. The jury, in
other words, was still just basically the applied teacher.
Do you have any other words of wisdom you would like to impart to other teachers
around the country?
Not that anybody with any common sense and decency wouldn’t already realize,
which is be flexible. Be understanding that there’s struggle on both ends in this
process and that the video and the audio can be fooling you on some things as far
as dynamics and tone. That you need to be a lot more flexible, but again I think
anybody with a lick of common sense would know that.
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Julie Landsman
Phone Interview
Electronics and Video Conferencing Platforms
1. What video conferencing platform are you primarily using?
Primarily Zoom and that is because the organizations that I'm working with,
Juilliard and the Music Academy of the West, are all using Zoom. There may be
some other options coming down the pike and on occasion I've used FaceTime
and Facebook Messenger as well but not for large groups. Just for singles.
2. What influenced your selection over other video platforms and can you illustrate
reasons why?
No option.
3. Are you using any other electronic devices to assist in online learning and lessons? If
so, what devices are you using and what are their purposes? (i.e. microphones, sound
recorders, metronomes, etc.)
Just since I arrived in Santa Barbara to work for the Music Academy online, I
happen to have the privilege of using my teaching studio with their wonderful
computer and they supplied me and my students with microphones. They’re
Apogee mics. It’s a learning curve about getting the right levels and settings, so
it’s too soon for me to know how it impacts them but my having one on my end
means if I play maybe it will sound better. There’s so many buttons and
levels...it's just been too many variables to really pin down a success story. Also,
it helps mostly for me if the students have good quality on their recording and the
way they play for me. More important is how I hear them than how they hear me
quite honestly.
4. What problems have you experienced with video conferencing during both an
individual and group format?
Just crummy sound.
Ensemble Playing
1. Have you noticed a significant difference in student’s playing with the absence of
ensembles?
Oh, that’s a good question and I can't answer it because I haven't really thought
about that on their behalf. My relationship with them is always a one-on-one
unless I'm coaching them with a group. How it would impact their playing would
be a fairly subtle thing that I haven’t been tuning into.
2. Have you noticed improvement of solo playing because of the focus on individual
artistry and development?
No, I haven’t because they’re all so flipped out and saddened to have had their
lives interrupted and some of them have no motivation to practice. For the most
part it's a very deep impact on them and I wouldn't call it a positive one at all.
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Curriculum and University Teaching Standards
1. Have you experienced guidance or any protocols from the University to change your
curriculum to better fit e-learning?
No, there’s been no requests to do it differently.
2. How have you adapted your curriculum and focus of teaching to better fit your
students during this time?
I'm kinder and gentler with them. I know it's a really stressful time for all of us
and there's only so much I'm going to push them online. Plus, it's really hard to
tell tone and most of what I like to work on when I'm with them in person is tone,
so it’s limited with what we can do and what I’m willing to do with them.
3. Have you maintained the same lesson structure for each student in reference to lesson
length and time?
Hour lessons is normal and that's what I'm still doing, so there's no change in that
and in terms of repertoire it certainly has changed according to their inspiration or
lack thereof. I'm more concerned about their well-being overall than their exact
horn playing. Although, I don't have any slackers in my bunch.
4. Do you run a regularly scheduled studio class and have you been able to facilitate this
through e-learning?
I do. I'm doing Zoom for classrooms and I find it works. I'm pleased with how it's
going. I make sure my groups, which aren’t large, all relate to each other. I sort
of make a little cohesive family in spite of the online part. I was involved with
one group of 40 people weekly for the first 6 weeks of this madness. We
combined four schools and four faculties and it was overwhelming and I really
didn’t like it.
5. What content do you focus on during your studio classes and have you added any
other group classes?
Every class has a different theme. I had one yesterday with the Music Academy
kids. I had the four kids who are taking this particular audition pre-record their
two excerpts, play them with screen sharing for everybody, and then we went
around the Zoom room and we commented. I find it works really well with a
group to pre-record your selection and then comment. For lessons I don't do that
much pre-recording. I do it pretty much live.
6. Do you facilitate an online warm-up class with your studio and if so, how is this
structured?
Well actually, we have one tomorrow but like I said each masterclass has a
different theme. I don't have a particularly ongoing warm-up class. I know some
teachers do out there and they actually opened it up in a big way. Do you know
Andrew Bain? He's doing a bunch of those morning warm-up classes. I don't do
anything like that. I'm much more small, centered with my kids and tomorrow our
classes are going to be on the Caruso method which is one of my practice
techniques that I teach everybody and it's sort of a warm-up. So, we're going to do
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something together. We're going to teach the two kids who don't know it as a
group and I'm inviting a former student who’s now the principal horn of the
Cleveland Orchestra at age 21 and he’s going to join us tomorrow much to
everyone’s excitement.
Social and Emotional Changes
1. Have you noticed or had any students talk about social changes due to distancing and
online learning?
Well, a lot of them are basically socializing with their families and that has a lot
of baggage in different ways. Some of them have very stable and comfortable
environments which is great. Others have more difficulties and more challenges
within the family structure and have enjoyed being away from the families, so it is
particularly hard on them.
2. Have you noticed or had any students talk about emotional changes due to distancing
and online learning?
Oh, yes. One of them who has a very stable family with lots of music and you
know siblings that played, parents of played, has a very supportive stable home
life. He really misses his friends. He’s easily distracted; gets bored. I have to
really stay on him to keep him focused because he can spread his view so wide
that he kind of loses the essence of what he needs to be doing and I find that since
he’s been home without the structure of rehearsals and friends and his community
at school he’s much more scattered. So, that’s one of the kids. Another one is
living at home and has been saddled with responsibilities that I believe they were
relieved to get away from for example babysitting, driving cross-country for a
move that she didn't want. For example, moving out of a grandparent's house now
into another house. There's so much tumult in her family structure and she bears
the brunt of a lot of other people's selfish actions and it's really hard on her. Really
hard.
The Effects of Extended Screen Time
1. Have your students been challenged with longer amounts of screen time?
Yes, and they’re unhappy with it. You get like Zoom brain. I do too. It's very
draining because the way that I have to teach them and the way they have to learn
is just so off putting and staring at a screen and trying to pull out the essence of
things when it's such a limited scope. There is not a lot of depth or perspective.
It's just kind of a flat experience. It’s exhausting.
2. Have your students flourished with longer amounts of screen time?
Never.
3. Do you feel extended screen time has been beneficial or harmful to one-on-one
instruction time?
Harmful.
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4. As an educator, have you noticed any positive or negative effects of extended screen
time for yourself?
Negative. I get more stressed. I over effort. I try so hard because my senses are so
limited in what I can get that I'm just really over-efforting to get what I can. I’m
constantly trying to catch myself when I’m trying too hard because it doesn’t
help.
Balancing Life and School
1. As a teacher, do you feel you are you able to effectively balance your personal and
teaching commitments with e-learning?
Yes
2. Has this balance improved since the beginning of e-learning or has this remained the
same for you? With the possibility of having to return to this teaching format, what
changes would you make?
It changes depending on how many commitments I have. I’ve had a pretty
consistent schedule and I’ve had to work at it. It’s ok to have the structure. But
again, I’m more tired. If I put in 6 hours I’m exhausted as if I’ve put in 20.
Well, I'm hoping that there’s improvements to the Zoom platform sound options. I
understand there's a lot of people working on it...so I’m waiting to hear. I’m going
to be teaching at USC starting in August and I think Friday morning we have a
Zoom. I don’t know exactly what it is but we’re gonna hear some different sounds
from different equipment that they’re experimenting with. I’m really curious. I
think because of what's going on and how popular Zoom’s become there's going
to be a lot more platforms and improvement coming down the pike.
3. What advice have you given your students to help them navigate through this new
learning style?
Be gentle with themselves. Talk to me for inspiration. Keep me in the loop so I
can be helpful. Try to take good care of themselves and have a schedule for
practice. I’ve actually put a couple, especially the unfocused young man, on a
very specific schedule which sadly since school stopped, he has completely
veered off. It’s the person I’m interested in more than the instrument. Even the
teaching. It’s who they are and what they need.
Assessment and Instruction
1. How did you grade the students on their weekly lessons?
I think we were told pass or fail at Juilliard. They changed the whole thing
around. So, everybody passed.

2. How were juries conducted?
The kids recorded them, sent them in, and we listened online. It was really kind of
pitiful.
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3. How were your student’s juries assessed?
I didn’t get too deeply involved because it was just like, this sucks. I had a bad
attitude.
4. Was that also pass/fail?
No, we had to give grades. I think I was quite generous.
Do you have any other words of wisdom you would like to impart to other teachers
around the country?
Oh, wow. All I can think of is wishing everyone well and praying that this
changes and that we can get back to some normalcy.
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Eldon Matlick
Written Interview
Electronics and Video Conferencing Platforms
1. What video conferencing platform are you primarily using?
Zoom.
2. What influenced your selection over other video platforms and can you illustrate
reasons why?
University stated this was the official provider through the state account.
3. Are you using any other electronic devices to assist in online learning and lessons? If
so, what devices are you using and what are their purposes? (i.e. microphones, sound
recorders, metronomes, etc.)
USB microphone, metronomes, recorder.
4. What problems have you experienced with video conferencing during both an
individual and group format?
Success is at the mercy of the student’s internet connection and band width at
home. Some have no access to computer and use Zoom app on tablet and cell
phone causing really bad connections and compression of sound and video.
Ensemble Playing
1. Have you noticed a significant difference in student’s playing with the absence of
ensembles?
Yes. Lack of chop time has caused atrophy in endurance and thinness of tone.
2. Have you noticed improvement of solo playing because of the focus on individual
artistry and development?
Somewhat. However, lack of using a collaborative artist in solo performance is a
detriment.
3. Have you done anything to try to replicate ensemble playing over e-learning?
I’ve tried exploring that, but cannot figure out how to effectively do this.
Curriculum and University Teaching Standards
1. Have you experienced guidance or any protocols from the University to change your
curriculum to better fit e-learning?
No. Flying by the seat of our pants.
2. How have you adapted your curriculum and focus of teaching to better fit your
students during this time?
Not much. I still cover the same things regarding technique. I really have to
listen hard for nuances of sound, tone color, etc.
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3. Have you maintained the same lesson structure for each student in reference to lesson
length and time?
Yes.
4. Do you run a regularly scheduled studio class and have you been able to facilitate this
through e-learning?
Yes. On an irregular basis.
5. What content do you focus on during your studio classes and have you added any
other group classes?
I discuss a variety of topics and use it as a lab performance for the students.
6. Do you facilitate an online warm-up class with your studio and if so, how is this
structured?
I did not carry this over because it was very hard to even get everyone’s schedules
coordinated for Studio Class.
Social and Emotional Changes
1. Have you noticed or had any students talk about social changes due to distancing and
online learning?
No. More boredom and getting stir crazy being at home.
2. Have you noticed or had any students talk about emotional changes due to distancing
and online learning?
A few.
The Effects of Extended Screen Time
1. Have your students been challenged with longer amounts of screen time?
I don’t know.
2. Have your students flourished with longer amounts of screen time?
I know that they were going through more literature in their weekly assignments.
3. Do you feel extended screen time has been beneficial or harmful to one-on-one
instruction time?
Some good, some bad.
4. As an educator, have you noticed any positive or negative effects of extended screen
time for yourself?
Not physically being able to teach one-on-one has diminished by effectiveness in
analysis and remedying performance issues.
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Balancing Life and School
1. As a teacher, do you feel you are you able to effectively balance your personal and
teaching commitments with e-learning?
Yes.
2. Has this balance improved since the beginning of e-learning or has this remained the
same for you? With the possibility of having to return to this teaching format, what
changes would you make?
Yes. I don’t use as much time as I did in my on-site university duties.
I would insist that students upgrade to a USB mic and use an actual computer and
have reliable internet service.
3. What advice have you given your students to help them navigate through this new
learning style?
All stated in above answers in one way or another.
Assessment and Instruction
1. How did you grade the students on their weekly lessons?
Preparation, quality of performance, amount of literature covered.
2. How were juries conducted?
None were given.
3. How were your student’s juries assessed?
See above answer.
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Seth Orgel
Video Interview
Electronics and Video Conferencing Platforms
1.What video conferencing platform are you primarily using?
Primarily it’s Zoom, you’re looking at it.
2.What influenced your selection over other video platforms and can you illustrate
reasons why?
Mostly what the University dictated. We get three unlimited Zoom packages at
LSU. It just makes it easier. All of the meetings that I have at school are on Zoom
and actually a lot of the folks I work with around the country are using Zoom
primarily.
3. Are you using any other electronic devices to assist in online learning and lessons? If
so, what devices are you using and what are their purposes? (i.e. microphones, sound
recorders, metronomes, etc.)
Microphones certainly. I upgraded to a nice microphone. It’s Yeti; a USB mic.
I’m sort of hitting everything I can on my computer for various recordings, any
video recordings and sound recordings. I’m using everything from GarageBand to
Photo Booth on Mac to do all the stuff. You know, make recordings, listen to
student recordings. When my students were all in, we had a private Facebook
page for this semester where everybody uploaded weekly recordings just for us.
Then we would critique them and in studio class we would talk through them
rather than trying to play back and forth. In a one-on-one situation it isn’t terrible
but when twenty students are in a virtual room it’s not so good.
4. What problems have you experienced with video conferencing during both an
individual and group format?
Delays and inconsistencies. I mean, you’ve been online enough to know that
you're trying to listen to somebody play and then it sort of lags and then it speeds
up. You know that thing where it slows down and then all of a sudden you’re like
whoa, that’s going really fast. One of the things I've done is put a metronome on
me and they have to match my metronome which changes things up a little bit.
That way I can tell if it's a rhythmic problem or video problem. Occasionally we
have scheduling problems where either the technology gets in their way or they
just can't remember to show up for a Zoom meeting. It’s not like a live meeting.
Mostly people are good with that.
Ensemble Playing
1. Have you noticed a significant difference in student’s playing with the absence of
ensembles?
No, although that does create a big problem. I did eight to ten weeks all online.
One of the good things was, I wasn’t there to be like okay… let's hear what you
got and talk through a performance. My students had to upload videos so their
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ownership of what they were putting out actually helped them. When you put a
video and audio of yourself up and other people can see it, it sort of ups the level
which was probably the nicest thing about watching my students work over this
past semester. Ensemble playing is the biggest problem in motivation, I think. I’m
kind of going crazy. I would be halfway through my first festival this summer and
I’m kind of bored. It really damages motivation for the students and for me. I
think for all musicians. When you don’t have a goal, hence we’re all sort of doing
online things and stuff like that but, to me it didn’t hurt their improvement other
than their motivation. Sometimes we would just have weeks where I would talk to
a student and they were like you know, I just couldn't do it. I’m sitting here
thinking the same thing, so I’m not going to yell at them. Especially these days.
That’s where the effect, I think, came from, no ensembles.
2. Have you noticed improvement of solo playing because of the focus on individual
artistry and development?
Yes. We talked about that idea of upping the stakes. It increases ownership of
their performance by adding to record it and share it with a community. In my
students’ case, it’s a relatively small community of like 20 something people, but
that can translate to a larger thing. So yes, it’s been good. The one problem with
online teaching and in some ways it’s a problem and in some ways it's a plus. The
minutiae of sort of rhythm and intonation and even some sound things are more
difficult to deal with through this medium, which has made me concentrate more
on just musical line and shape and what people are conveying rather than those
minutiae. The good news is, in recording, students are more conscious of those
minutiae because they have to listen to that recording which, despite me asking
for it for their careers, they don’t always do it. Especially undergrads.
3. Have you done anything to try to replicate ensemble playing over e-learning?
No. I mean, we’ve created some small group things where we track in. We create
a click track… but that’s about it. I’m not that good. People around me have done
that and that’s good. I'd rather contribute than be the sound engineer.
Curriculum and University Teaching Standards
1. Have you experienced guidance or any protocols from the University to change your
curriculum to better fit e-learning?
Yes, most definitely. I’ve been at LSU for about 20 years now so I’m sort of up
the chain if for nothing else than just the time I've spent here. I'm more on the
planning and recommendation side. But certainly, LSU has worked pretty hard to
define the tools we're going to use and we made a lot of changes with juries,
prerecorded juries. We received guidance from our director and our Dean on
doing that. We’ve tried to make it as fair and uniform as possible but we’ve also
been advised that exceptions are going to have to occur and that we need to be
willing to make things work sort of in the margins.

96

2. How have you adapted your curriculum and focus of teaching to better fit your
students during this time?
Yes, absolutely. I did a few things right off the bat. Actually, Gail Williams
helped me. We've been friends for quite a long time and we developed a drop box
full of etudes that we use all the time. Solos that are standard that all of our
students are using and a ton of excerpts and some method books. We put all of
that up. When I get confined at home all of my stuff is in my office. It was a
problem for all of us, in other words, not just the students to get music. Using
IMSLP and my own personal library we just put that up. I’ve shared it to some
professors and friends, but my students have access to all of it. They have all of
this music electronically, so that means when we’re doing lessons we can both
have the music, look at the music and it makes the commenting process much
clearer and also I can so some example playing because I'm starring right at what
they’re playing. Even though it’s not perfect back and forth, sometimes it helps.
The other thing is, with the excerpts I assign every week I assign specific
recordings, which was a little different because I don’t usually do that. I just tell
them to go out and find a recording. I decided since I had extra time... and there
are reasons I want them to hear certain recordings and sometimes I don't even
want them to hear what the horns are doing. We did Tchaik 4 last semester and I
assigned them an old Leningrad recording. I assigned them that because the string
playing is outrageous. It’s nothing like you would ever hear in this country.
I was more specific with assignments. My lessons were a little different because
we would go over recorded material. It wasn’t like the standard hour applied
lesson where you sit there and look back and forth. Let’s check your warm-up.
Let’s check your etudes. It was, ok what did you record this week? Where is it?
Ok, let's listen to it. So, sometimes lessons were shorter because they could be
more efficient. The thing that I really liked was that... while I ask people to record
every week, this time everybody pretty much did it. Otherwise, you had worthless
lessons and that really helped people and it also streamlined some of the back and
forth. Instead of going, this thing that you just played… I said, do you hear that?
It’s much easier and then we could just cut to the chase of how do we fix that
instead of do you hear it? Do you hear it now? There was definitely some good
that I'm going to leave in my teaching.
3. Have you maintained the same lesson structure for each student in reference to lesson
length and time?
No, since we can do more with recordings and discussion, sometimes they’re
shorter. When the semester was regular weekly lessons, yes. Unless, you know,
in the beginning people were having a really rough go of it... I believe it's become
more organized. There were some inconsistencies and we would have just a
talking lesson. Just like, how are you holding up? What are you doing? Oh yeah,
it must be a drag living with your parents again. Right? So, especially for my
grad. students who haven't lived at home in years and years they're like...I can't do
anything. So, it changed things, but we kept pretty regular and usually 45 or an
hour just depending on what was working.
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4. Do you run a regularly scheduled studio class and have you been able to facilitate this
through e-learning?
Yes and in fact we had a lot of fun. I was making them record something for
studio twice a week which was usually whatever jury is coming up and something
for the lessons or studio. An excerpt and solo kind of thing. We didn't go into
recording etudes because...eh. We had studio class every week during the
semester. The other cool thing is it was really easy to invite a guest. I've had some
really cool friends show up and just run studio class and do comments. It's one
thing to have someone in to do a residency and it cost a lot of money but at least
at the start of this people were like, I'm bored. I had a lot of my New York City
friends come in because they were doing nothing. We had some really cool horn
players show up and just conduct studio class which was great. Those are the type
of things we can use positively moving forward, lessons learned.
Social and Emotional Changes
1. Have you noticed or had any students talk about social changes due to distancing and
online learning? Have you noticed or had any students talk about emotional changes
due to distancing and online learning?
Yeah, they’re getting lonely. I mean, a lot of them feel cutoff. Obviously, they are
cut off from some of their best friends. Especially those that went home. They're
used to having either an apartment community or a dorm community. Especially
for music students, daily rehearsals are really a social thing and they don't have
that right now. You really can't have that right now. I've encouraged them to do
game night on Zoom and stuff like that to sort of deal with the isolation. Maybe
loneliness is not the right word. Isolation is probably a better word. Certainly, for
me, I can remember back to the start when I was in college. I didn't really want to
be around my parents and I get along with my parents really well, but it just
wasn't the time. My son is 22 and now he's finishing college and he doesn't want
to be around us and I totally get it. So, that enforced confinement from home is
socially kind of tough for them and so then that takes them down this emotional
rollercoaster of they get depressed. They get lonely. They stop doing things,
which I felt too. It's hard to go in and practice for 2 to 3 hours a day when it's just
as easy to sleep until 4 p.m. Not that I've done that. I think the societal limitations
for many of the students then pose emotional consequences and you know
humans need other humans, so they're stuck and they're having a hard time. Some
of my students that are older that have apartments chose to stay because it's a little
more freedom. I even have a student who stayed in the dorms because he's an RA.
He's in the dorms alone and I keep checking in on him. I did have two students
that we had to find them some help; which I have a support staff and I try to
facilitate it a lot. My father was a psychologist, so I don't have any stigma
attached to mental health issues. It's just part of general health for me. What has
become apparent is that mental health support and health support in general is
inadequate to the task especially within the actual college. Cost becomes an issue
very quickly. I know our mental health support professionals on campus, they’re
maybe 10% of what they should be. The students have to look for help outside
and all of a sudden they're two thousand miles away from home and they're
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confronted with $200 every hour. If they're lucky they might get reimbursed for it
and if they're not...then you look eight hundred bucks a month. That's really tough
so that seems to exacerbate the problem that there's not readily available
Healthcare. I don't just mean mental health. In the early days you couldn’t even
get tested without paying.
The Effects of Extended Screen Time
1. Have your students been challenged with longer amounts of screen time?
Yeah, I mean I have. It's a fatigue factor for whatever reason and it could just be
we're not used to it. You just get really tired. I mean, it's been 4-6 hours in front of
the screen and it's exhausting. I was finding excuses to get up and get a drink of
water just so I could walk around. That becomes very taxing and then mentally at
the end of that you don't want to do anything. It's hard to motivate after that just
because this is gone and your body hasn't gotten any work. When I'm teaching
we're standing, we're talking, we're working on breathing, we’re moving around
and it's cool. You don't do that online as much. If I were to stand up and start
demonstrating, I’d go out of frame. That would be bad, so we don't do that. We
just sit here and maybe I grab my horn but that's about it. I think physically it's
inactive and mentally I'm trying to hear more because I can't hear as much. I’m
trying not to lean into the computer because that really doesn't change it. It
becomes exhausting. The level of concentration required is higher because you're
face-to-face with someone. I mean, I can sit in a lesson with a student and they
can stare out the window for a little while and maybe that's not so bad, but in this
thing if I just look away you're like what the hell are you doing? So, the
concentration results in fatigue. Fatigue results in the lack of motivation.
2. Do you feel extended screen time has been beneficial or harmful to one-on-one
instruction time?
Like I already said, there are aspects that have helped them. I was kind of
surprised by that. In all honesty I have never been a fan of distance learning, so I
was surprised to find that there were positives. There are things we can take away
from it that will make our face-to-face teaching better. If I had to choose one or
the other it’s not going to be this medium.
3. As an educator, have you noticed any positive or negative effects of extended screen
time for yourself?
Positive is, I have to record too. I have to record more than I'm accustomed to
which makes me way more, I don’t want to say critical, but aware of where my
weaknesses still are and that has come back to me in that I’m not performing. This
is the perfect time to work on the weak spots. Right? So, you know, all the
extremes are getting extra work. Horn players all have shifts. I’m of course
working to smooth those out where I’ve been sort of ignoring it for a
while. Staring at myself and video teaching and noticing what I sound like it’s
like, you know what… I’m going to start working on this more. That’s a good
thing. The motivation and fatigue is bad. It’s weird. It’s like I’m tired but I’m not
doing anything and I’m not motivated but I don't really have any stress. So, there
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are these sort of opposites that are not working the way I would have thought. I
have to tell you at first it was like wow, this is great! I get to hang around my
house, practice whenever I want, work out outside. This is great. I only work four
or five hours a day, you know, this is great... it’s like summer vacation! That
faded after a couple of weeks. Then it was like, I’m tired. The news hurts me. It’s
a process and it keeps changing and now I'm into this next stage where we are
trying to develop performances and teaching situations online which is a whole
different thing. It helps with the fatigue and drive portion.
Balancing Life and School
1. As a teacher, do you feel you are you able to effectively balance your personal and
teaching commitments with e-learning?
Yes, it's actually less time. The fatigue is great… but it’s less time and the
commute is gone. That saves me anywhere from an hour to two hours a day. The
only drag is, working from home there's tons of distractions. I can be doing a
thing and then I’m like oh… I need to do laundry. At work, I’m in my office and
that’s that. Done. So, I’ve had to discipline myself. There are times I go into my
practice room, shut the door, and that’s all that I’m doing. As far as balancing
family, for me that’s not hard. It’s just my wife and I now. You know, our son is
gone so it’s just the two of us in the house which is part of the reason we liked
this at first. When we’re both working we don't see each other all that much and
so we’ve been hanging out and we actually like hanging out even after 26 years.
That’s been kind of nice. So, that hasn’t been a problem.
2. Has this balance improved since the beginning of e-learning or has this remained the
same for you?
It was harder in the beginning just because I wasn't used to what was going on
and I jumped right in. We sort of did it up against our spring break and I just
checked in with my studio and was like what are you guys doing? They were like
nothing, we’re bored. Do you want to do lessons right now? And they were like,
yes! So, we didn’t take a break. I didn't take a break. A lot of those first two
weeks were, both in studio and private lessons, just a lot of talking. I was a little
more tired at the beginning, but it was fine.
3. With the possibility of having to return to this teaching format, what changes would
you make?
The changes I would make are not necessarily positive. The biggest problems are
technical problems. I'd like all my students to get better internet, better video, and
better audio. They don’t have the resources that I have. We are trying to get some
of that through the university but the fact of the situation is that most universities,
if not all, are taking some fundamental financial hits both through the public
funding because states are getting beat up with smaller tax coming in so most
universities I know are downsizing their budgets so that makes what’s very
needed right now, buying more equipment, tough. The other big problem is those
students with large instruments or non-transportable instruments are really having
a rough time. If you’re a student, you can be a great student… you may not own
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your own grand piano. That’s going to make life really difficult. If your harp got
locked up in school it’s tough. Those are things we’re still confronting. We were
able to put together a financial, the faculty donated and come up with some
money, fund for the students who were really in trouble. Especially the grad.
students who rely on work to pay their bills. We were able to do that. Other than
being comfortable and knowing my procedures I’m not sure how much we can
change. Now that we’re sort of used to what this will look like, it will be
smoother.
4. What advice have you given your students to help them navigate through this new
learning style?
I have always talked about my horn studio as a family, so my advice is to rely on
your family and call people. Have fun. Figure out ways to have socially relaxed
time with people. I always advice my students to try to get exercise. I think body,
mind, the whole thing… you’ve got to take care of that so I’m always pushing
them like look, I hear you going crazy. You sit down, you’re having a lesson, it’s
this way and you can see they are going crazy. I’m like, when was the last time
you went outside? I’ve only been playing video games. Well, do me a favor.
Every day go for a ten-minute walk. By next week I’ve got a different person in
front of me. I’m not religious. My students are and that’s great. As I said, my
father is a psychologist and mental health is something I’ve thought about for my
whole career and so I have a couple of meditation apps that I have strongly
encouraged my students to use. I meditate pretty much every day and it's become
more important now to get through things. Both my wife and I have both survived
cancer somewhat recently so the idea of continuing to stay fit and the idea of
providing yourself with a little mental focusing… that’s kind of stuff I’ve been
trying to get my students to understand. The thing that meditation generally gives
people, one of the fundamental things, is empathy. That empathy makes it much
easier to deal on a day to day basis. It keeps you from getting to that completely
angry or depressed place.
Assessment and Instruction
1. How did you grade the students on their weekly lessons?
I typically don't grade weekly. I look at progress. What we had to do was be a
little more specific with goals. What were you going to accomplish over the rest
of the semester? I hate grades. We’re musicians and since it’s a state institution
we have to listen to scales and grade scales. It’s like in the back of my mind
there’s a little dude that goes “BS... BS…” constantly. A lot of times I talk to
them and ask what grade do you think? The young ones will say A. I’m like…
think about what you played this semester, is that really A work? Let’s call A
exceptional. Was that exceptional? And so, we get to where we are going. I have
to say I graded pretty easy this semester. With all the stress people were dealing
with I didn’t need to contribute to that. We also did have the option for us to just
do pass/fail grades. They could elect to do that.
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2. How were juries conducted?
Every student recorded, uploaded to an unlisted YouTube, and then the brass
faculty graded them on a spreadsheet. Obviously, we didn’t always have
accompaniment. It wasn't possible, so juries were shorter. All the students posted,
and we shared the links. We had online documents. We've done pretty well in the
brass area using live updating documents. They all got posted up there. We gave
ourselves a deadline and we gave the students a due date on when juries had to be
posted. We all listened to them and put our rated grades into the spreadsheet
which spat out a composite grade for everybody, which was cool.
3. How were your student’s juries assessed?
We all did video juries which were straight through which guaranteed there was
no video editing. We assessed them pretty much the same way we would. In a lot
of ways, many students did better. It’s that they recorded it, own that this doesn’t
sound as good as they think it sounded, and then they would do it again which
was kind of cool. We tried to approach it as a faculty as yes, this is your jury, but
this is a little bit different. You’re going to have to submit recordings to get into
auditions, to do things, to audition for jobs...interview for jobs. Treat it like that.
Work on coming up with your best product for your jury as if you were applying
for a job.
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Abigail Pack
Written Interview
Electronics and Video Conferencing Platforms
1. What video conferencing platform are you primarily using?
I have been using Zoom.
2. What influenced your selection over other video platforms and can you illustrate
reasons why?
Our music department basically encouraged us to use zoom because they adopted
an account which afforded unlimited time limits. It was fairly easy to use/learn, so
I just stuck with it.
3. Are you using any other electronic devices to assist in online learning and lessons? If
so, what devices are you using and what are their purposes? (i.e. microphones, sound
recorders, metronomes, etc.)
I am using an external desktop microphone, I also have metronomes and tuners
but have not used them during teaching. The microphone has been for my own
improved sound quality, and the metronome is just something I use all the time
anyway.
4. What problems have you experienced with video conferencing during both an
individual and group format?
Delays, LOTS of sound feedback from students that may not have better sound
platforms/microphones, dropped internet signals, also can’t see
posture/embouchure/hand position etc.
Ensemble Playing
1. Have you noticed a significant difference in student’s playing with the absence of
ensembles?
YES - primarily lack of motivation and less accountability. Much of this could be
an emotional reaction (depression) because of lack of collaboration, seeing
friends, having large ensemble concerts become replaced with too many writing
assignments.
2. Have you noticed improvement of solo playing because of the focus on individual
artistry and development?
Of course, the semester is done now, but no. I didn’t see improvement.
3. Have you done anything to try to replicate ensemble playing over e-learning?
Personally, no, it was all I could do to survive the semester. I have no prior
training/equipment/etc. to know how to create a multi-person, multi-track
experience for them. The best we came up within our studio was sharing of ideas
of HOW to do that with ourselves (i.e. iphone’s acapella - I don’t have an iphone,
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so couldn’t use it and it’s limiting; I used garageband)...we were given a week to
prepare to move everything online.
Curriculum and University Teaching Standards
1. Have you experienced guidance or any protocols from the University to change your
curriculum to better fit e-learning?
Yes, many classes/training sessions are available and I have signed up for most
summer courses that apply to me.
2. How have you adapted your curriculum and focus of teaching to better fit your
students during this time?
The biggest adaptation was patience, understanding, and relaxing expectations. I
met them where they were and did my best to give them what they needed. I
invited guests in each week to talk/play/teach.
3. Have you maintained the same lesson structure for each student in reference to lesson
length and time?
No, I was unable to do that because additionally, I was homeschooling my own
kids (primary school ages). It was impossible for me to teach my load and have
full days with my children. I had to improvise and hold multiple group lessons (all
an hour long) and kept 2 studio group classes with the studio divided in half.
4. Do you run a regularly scheduled studio class and have you been able to facilitate this
through e-learning?
I held one a week for everyone that was required in addition to 2 others, plus
group lessons only.
5. What content do you focus on during your studio classes and have you added any
other group classes?
Performance, fundamentals, warm-ups, and guest artists.
6. Do you facilitate an online warm-up class with your studio and if so, how is this
structured?
I gave 2 a week. I uploaded pdf’s of everything I used and they played along
while muted.
Social and Emotional Changes
1. Have you noticed or had any students talk about social changes due to distancing and
online learning?
Yes, they hate it.
2. Have you noticed or had any students talk about emotional changes due to distancing
and online learning?
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They haven’t openly talked to me about it, but I know them well enough to know
who is handling it well and who is not. I know many of them are depressed.
The Effects of Extended Screen Time
1. Have your students been challenged with longer amounts of screen time?
I don’t know about this one because the culture of video games is so prevalent.
Screen time for classes was overwhelming to them. The faculty gave more
assignments and more work online - also sketchy internet was a real challenge to
many of them.
2. Have your students flourished with longer amounts of screen time?
I don’t believe so.
3. Do you feel extended screen time has been beneficial or harmful to one-on-one
instruction time?
Definitely harmful.
4. As an educator, have you noticed any positive or negative effects of extended screen
time for yourself?
I hate wearing headphones for that long! The only positive has been the forced
learning of so much technology. It’s useful and a good idea to be able to adapt.
The negatives far outweigh the positives for me though.
Balancing Life and School
1. As a teacher, do you feel you are you able to effectively balance your personal and
teaching commitments with e-learning?
No, this was the most difficult part. My practice time was greatly diminished
having to homeschool.
2. Has this balance improved since the beginning of e-learning or has this remained the
same for you? With the possibility of having to return to this teaching format, what
changes would you make?
School ended for my children, so the balance improved, but I would definitely
make some changes. I would carve out time for myself to play without a headset
on. It will be a giant jigsaw puzzle, but must happen.
3. What advice have you given your students to help them navigate through this new
learning style?
Take advantage of the time to focus on individual playing...record yourself daily
and listen! There are also tons of online resources available for free right now
(Kendell Betts, Andrew Bain, Horn Hangouts, etc.) that are normally not so
available because of $$$ or we’re too busy. Now we can interact with all of these
amazing artists.
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Assessment and Instruction
1. How did you grade the students on their weekly lessons?
Attendance and fulfilling their own self-written rubric. I had everyone write up a
rubric of what they could accomplish under the “new norm” and graded them by
their own standards. It was impossible to have a level playing field. One student,
for example, had a house fire and was uprooted from his own home 2 weeks into
the quarantine. He lost internet, his bedroom, and was even more displaced.
2. How were juries conducted?
There were no juries other than submitting brief recordings to me.
3. How were your student’s juries assessed?
Complete/Incomplete.
Do you have any other words of wisdom you would like to impart to other teachers
around the country?
Not really. We all have to forge ahead the best we can. As a college professor in
my 20+ years of college teaching, this is a blip on the radar. To the college
student, this is THEIR COLLEGE EXPERIENCE. We have to really pause and
meet our students in their headspace with patience and compassion. I look
forward to learning what other creative means teachers are using during this time.
Thank you for reaching out!

106

Bill Schaffer
Video Interview
Electronics and Video Conferencing Platforms
1. What video conferencing platform are you primarily using?
Right now, Zoom because it is what the school is using. The public schools here
are using WebEx so I have that installed as well, but I only use it when I do
lessons with public school kids from Auburn.
2. What influenced your selection over other video platforms and can you illustrate
reasons why?
It’s already installed. It’s already synced up with canvas. When we switched over,
we just went to Zoom because they sync it up for us.
3. Are you using any other electronic devices to assist in online learning and lessons? If
so, what devices are you using and what are their purposes? (i.e. microphones, sound
recorders, metronomes, etc.)
A $40 Audio Technica AT. It’s a nice microphone. Good sound. That’s one of the
first things I bought. I also sometimes use my Zoom recorder. Do you remember
the H2’s? I’ll use that which actually has slightly better sound. If I’m recording,
I’ll use that. My laptop and my phone and my tablet and for some of the stuff I’m
recording for the virtual concert I’m using the handicam the brass department
owns.
4. What problems have you experienced with video conferencing during both an
individual and group format?
Very few individual formats except for horn lessons. For horn lessons, I don’t
know if you’ve done any, it stinks. The sound in Zoom is a disaster. In WebEx
it’s only 5% better. It's better in Facetime which people would have to have
iPhones. So, it’s basically a phone call. It will work if you both have iPhones or
iPads. Then you get substantially better sound. There’s still enough of a delay you
can’t play along. Everyone thinks because they’ve seen all of these recordings
online that people do, go on and sync up, it's Star Trek. It’s like going into the
holosuite in Star Trek. No. We are at least twenty years away from that
technology, probably more for the technology that allows you to play in real time,
never mind holodecks. There are things you can work on, but there are things you
cannot work on. You cannot work effectively on sound development. Period. You
just cannot. With students that are not yet ready to audition for professional jobs
that’s one of the most important things you work on. With groups, things like
Zoom and WebEx were designed for business meetings, which seldom involves
more than four people. When you have thirty people it becomes unworkable once
you get into double digits very far. Twelve, thirteen, fourteen. The sound becomes
unmanageable. Then you get all that digital droppage. It’s not good. The other
thing is that we lose kids when we go online. We just do. Some of them don’t
have good connection. Some of them don’t have good situations where they are
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whether they have good internet connection or not. Some of them have time zone
issues. I had a couple of kids in California after we sent them home. If I have an
8:00am class, that’s 6:00am there. That’s a heavy lift for a lot of people.
Ensemble Playing
1. Have you noticed a significant difference in student’s playing with the absence of
ensembles?
Ok. I’m going to admit to something. I’ve noticed a significant absence of me
playing in the absence of ensembles. My orchestras and my chamber groups are
all cancelled for the foreseeable future. I wake up and walk the dog, then come
home and have breakfast. I get to eleven or twelve o’clock and I haven’t played a
note. That has not been a regular part of my routine for decades now and it’s just
fallen away. I don’t even want to find out what the students are doing. To be
honest, with the few lessons we had before we went out, people seemed to be
practicing for the lesson. I didn’t see a big drop off there but then they had a
regular lesson which was graded and that they needed to pass. That was their
incentive to practice. I don’t know if they are playing as much and I have no way
of really assessing what kind of shape they were in doing these Zoom lessons.
The sound is so bad and even after we finally figured out how to get all of the
settings right… you’ve heard horn playing over Zoom, right? The volume goes up
and down and if they hold a note for more than three seconds their sound goes in
a closet. Not only can you not hear the dynamic but their tone quality goes
completely to crap and I’m sure they didn’t do that in the room where they are or
maybe it did? How can I even assess what kind of shape they are in from what
I’m hearing? I thought about requiring them to do some recordings and I had a
few of them do some short recordings. They seemed ok.
2. Have you noticed improvement of solo playing because of the focus on individual
artistry and development?
No. To some extent because the only people I still had in lessons that semester
were kind of at the end of their program.
3. Have you done anything to try to replicate ensemble playing over e-learning?
I have not.
Curriculum and University Teaching Standards
1. Have you experienced guidance or any protocols from the University to change your
curriculum to better fit e-learning?
Do you mean has someone at the University given me any guidance? That would
be a great big no with two capital letters. We have received zero guidance where
that is concerned except go do it and get it right.
2. How have you adapted your curriculum and focus of teaching to better fit your
students during this time?
Yeah. I made a lot of changes.
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3. Have you maintained the same lesson structure for each student in reference to lesson
length and time?
Horn lessons, yes. Same time. The curriculum is obviously not exactly the same.
You can’t do all of the same stuff. You can’t finish with a duet. Copying people's
sounds, playing in tune, adjusting time and tempo and articulation and volume.
Playing with other living humans. These are important skills that you actually
learn physically in lessons. Whether you realize or not at the time. I think a lot of
time the kids really don’t realize what the point is of some of what they are doing.
I worry about what is going to come of performance instruction in an online
world. We need much better sounds to make this work. We just do. Even with a
delay. A lot of people are getting better at doing the sound. I have to say if you’re
going to do serious study online, a microphone is a serious investment. The
difference in sound quality is stunning. I’ve got these students who are playing
over their headphones or their laptop mic. There’s a bunch of dropouts. They are
constantly overdriving the system with their sound because it’s horn. Horn is
thick. The sound is thick if they are doing anything right at all. The overtones are
packed and audio systems that are built for voice hate it. All of the systems we are
using are built to handle voices.
4. Do you run a regularly scheduled studio class and have you been able to facilitate this
through e-learning?
I actually did not have one this Spring semester, so it wasn’t an issue.
5. Do you facilitate an online warm-up class with your studio and if so, how is this
structured?
I do not.
Social and Emotional Changes
1. Have you noticed or had any students talk about social changes due to distancing and
online learning?
They all talk about missing seeing people and getting together with people.
2. Have you noticed or had any students talk about emotional changes due to distancing
and online learning?
Well, I got depressed by it. I love seeing the kids. I love seeing people. I did
notice a change in attitude in most of the students and I tried to be really upbeat
when I got one-on-one time with everyone. I would make people come and talk to
me about their paper even if there was nothing wrong with it just so I could get
them online for ten or fifteen minutes so they could talk to someone that wasn’t a
parent. I know it would have made me crazy going home. I love my parents, but
at that age that’s a tough thing to do. A number of them it was obvious they were
struggling a bit with it. You had to kind of watch for that and do what you could
and kind of take that into account. We had six weeks and they had to travel back
and forth to move out of the dorms in between. First of all, they just said go away,
go home. Get off campus. This was a huge shock. Then they said now we are
going to open the dorms back up and you have to make an appointment to come
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back and get your stuff. If you have to fly back it’s a big deal. Or if you have to
drive back six hours. It’s a major event coming back and you can’t go to classes
while you are doing it or you do it over a weekend and you’re a disaster Monday
morning. It was tearing everybody up. There comes a point which compassion has
to rule over strict rules. It just does.
The Effects of Extended Screen Time
1. Have your students been challenged with longer amounts of screen time?
For some of them. There are a few who this actually seems to be their native
environment and they thrive with as much free time as you can give them. About
half of them have found it challenging.
2. Have your students flourished with longer amounts of screen time?
A smaller number. Maybe twenty percent at that.
3. Do you feel extended screen time has been beneficial or harmful to one-on-one
instruction time?
Honestly, I’ve gotten more one-on-one instruction time with the kids in academic
classes. Less so with lessons. A lot of the kids will actually come in for five or ten
minutes to play something when we’re all in the building because it’s really not as
useful online. They really don’t want to Zoom or Facetime in for extra time on
horn.
4. As an educator, have you noticed any positive or negative effects of extended screen
time for yourself?
My body hurts more. This is not the most comfortable chair I own but it’s the
right height for the laptop. I think I need to put the laptop on something higher
and bring a pillow or buy another chair. The biggest problem with me is free time
honestly, other than just physical comfort. I’m getting older and sitting in this
position isn’t good. The actual physical aches and pains of sitting in front of the
computer.
Balancing Life and School
1. As a teacher, do you feel you are you able to effectively balance your personal and
teaching commitments with e-learning?
Yes, but I don’t have a lot of personal commitments. I’ve got my dog and we go
for a lot of walks now. If I had any serious personal commitments, it would have
been a problem. Teaching online takes more time. I’ve probably been putting in
50-60 hours a week this summer.
2. What advice have you given your students to help them navigate through this new
learning style?
We have had whole classes on just how to use the computer and how to use your
time. We’ve done entire sessions on that with the large group when we first
transitioned and in small groups. A lot of really specific things referring to the
platform they are using like how do you log-in? How do you organize your time?
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Also, getting them to listen to themselves more. We’ve discovered they didn’t
realize how bad they sounded until after they listened to their recordings. It’s been
a really good tool that way, helping them to hear what they really sound like. I’ve
actually been working on my syllabus for next year. I’m going to require one
recorded item each week so I can hear what they actually sound like and they can
hear what they sound like as well.
Assessment and Instruction
1. How did you grade the students on their weekly lessons?
The way I always do, on preparation. The grade is always have you done what
I’ve told you to do and what I expect you to be able to do when you come back?
Not is it perfect. If I give someone the Weber Concertino, I don’t expect them to
come back in one week and have it performance ready. I expect them to have a
solid week worth of work done.
2. How were juries conducted?
We had the kids record them and submit those recordings. They had to record it in
one chunk. There was no stopping and splicing. You’ve got ten minutes, start and
stop. Partly because we felt they needed the discipline and partly because we were
listening to thirty-minute hearings.
3. How were your student’s juries assessed?
Honestly, a little tougher than before. You know they can retake it because it’s
only ten minutes. If they totally screw something up, they can put it away, have
lunch, then come back and do it again. It’s ten minutes. If they came and did them
live over Zoom that would be different. If you get to record it, you can take
additional shots at it. We were fairly strict. For the most part the recordings were
really good. You could really tell what you were hearing.
Do you have any other words of wisdom you would like to impart to other teachers
around the country?
I had an entire year as an undergraduate with Bob Elworthy that was kind of in
the German model. Usually sophomore year but at least one year in your study.
They refer to it as “eating music” or “Musik gessen.” You crank through
literature. I would get forty-five minutes of etudes assigned for a fifty-minute
lesson every week. I would get one of three comments. That’s very nice, what
else do you have for me? That needs a little more woodshedding, let’s hear it
again next week. We appear to be out of time. We went through all of Kopprasch,
Kling, Mueller, the first five books of Maxime Alphonse. It builds accuracy and
left-hand technique like you wouldn’t believe. I still live off some of the
technique I built that year and it has been forever since then. If I’m going to have
a bad connection to a student and I know it then that’s what I assign. If I know
I’m going to have a chance to get a better sound or hear a recording then I assign
different things and we can work on different stuff. You have to work on what
you can hear and be realistic about what you can work on. Have that guide your
assignments.
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Jeff Scott
Video Interview
Electronics and Video Conferencing Platforms
1. What video conferencing platform are you primarily using?
I’m using Zoom.
2. What influenced your selection over other video platforms and can you illustrate
reasons why?
I really can’t say that there was any particular thing about it that influenced me
one way or the other. It was what was introduced. Pretty much every institution
that I’m involved with for teaching, summer programs and festivals, everyone is
using the Zoom platform. So, that’s pretty much why I’m using it.
3. Are you using any other electronic devices to assist in online learning and lessons? If
so, what devices are you using and what are their purposes? (i.e. microphones, sound
recorders, metronomes, etc.)
I’m not using anything necessarily… any other devices. I do have a pretty decent
microphone that I use when I'm going to be playing across that medium because
the headphones only do what they do. The phone itself has a limited capacity so I
use a high-power microphone which is just an external microphone and I
encourage my students to use one as well. Metronomes, yeah. If you think about
it, I’ve used all of those things. Microphones and metronomes and so forth. If
anything is being recorded I actually use the Zoom app itself. It records the
sessions and it's an automatic thing. You just press record and it just kind of does
it. That’s actually been a mandatory thing for some of these organizations,
particularly with Curtis. Curtis has a Summer Institute that attracts high school
students and for the protection of them and these Title IX laws and so forth
everything had to be recorded so that if, god forbid, something happens they have
a record of the transaction.
4. What problems have you experienced with video conferencing during both an
individual and group format?
It’s horrible. I mean the sound and the compression that happens even when you
do all the things. Zoom itself, the company, when it realized it was being so
widely used by musicians it sent out sort of a how-to email to a lot of institutions
explaining how to get rid of that actual compression that it does. You have to
unclick certain things. But at the end of the day, it’s pretty awful sounding.
There’s delay. There’s compression. The sound itself, by the time it comes
through it, sounds like a robot on the other side depending on things. Also, when
you have multiple people using the same bandwidth. I’ve done these virtual
concerts where 25-30 people are watching a screen that somebody is sharing
showing a video. Each person sort of hitting that same bandwidth slows down the
whole thing. The quality of the video turns kind of grainy. That’s been my
experience with the group format.
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Ensemble Playing
1. Have you noticed a significant difference in student’s playing with the absence of
ensembles?
Not necessarily a difference in playing so much as a difference in attitude and
energy. Young folks are sort of just missing, like everybody, the opportunity to
play with their colleagues. They’re all anxious to play but not having the outlet to
do it with their colleagues has left some losing focus. I can’t tell you how many
students I've had that literally said hey, what can I do to keep my focus? What can
I do to keep motivated? I think it’s more of a motivation thing.
2. Have you noticed improvement of solo playing because of the focus on individual
artistry and development?
No. I haven’t experienced that. Most of the folks are just hanging on or they are
just proud to have learned a piece of music. But in terms of actually advancing on
the instrument, no. That has not been my experience.
3. Have you done anything to try to replicate ensemble playing over e-learning?
Yeah… kind of. The app I’m using right now; this is the Acapella app. That was
like this storm that hit Facebook and everybody had to do seven different versions
of some Beatles tune or something like that. It’s just insane! I was guilty, I have to
admit it. I’m kind of glad that phenomenon is basically over because that was just
insane. I have tried to do that with students to varying levels of success.
Curriculum and University Teaching Standards
1. Have you experienced guidance or any protocols from the University to change your
curriculum to better fit e-learning?
We’re all learning as we go and I would say the guidance? No. I would say more
it’s that we all as a community have learned how to tweak whatever program or
platform we are using. Someone will discover that if you do this it makes it better
to do that. That has happened more than I could say that I’ve gotten guidance
specifically from my university or conservatory on how to do better with elearning. I would say, when it comes to guidance, it’s mainly about safety and
protection of the students themselves. How to keep folks from crashing the party.
People that shouldn’t have the code or password to get into a certain discussion
room. How to deal with that. How to just deal with situations that might come up
that might do some harm to either the psyche of the student or the class. That’s
the extent of the “guidance” because everybody is just kind of figuring this out.
2. How have you adapted your curriculum and focus of teaching to better fit your
students during this time?
Clearly, yes. Everybody’s had to. You can’t really talk about tone and to some
extent you can’t really talk about dynamics because of the compression.
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3. Have you maintained the same lesson structure for each student in reference to lesson
length and time?
Yes. Everybody still gets an hour. Technically it’s 50 minutes, but everybody gets
an hour and it’s the same deal. Folks at the end of the day... some want to talk for
15 minutes beforehand. Get some stuff off their chest. That still happens.
Although, I will say that for a lot of students the format is a little bit
uncomfortable and since it’s not the personal one-on-one a lot of students just sat
there with their horns and they are ready to play. As soon as we get the camera
going they are ready to play, like this must be what we do. We just play. I kind of
make a point of just sort of asking them how their day’s going. The whole
personal thing has been kind of taken away. I try to maintain the basic structure.
4. Do you run a regularly scheduled studio class and have you been able to facilitate this
through e-learning?
Yeah, I did. The semester’s over but I did at Montclair. It was actually really
helpful because a lot of our classes were topic based and we would discuss things.
That format actually really sort of assisted and almost aided in a way to give
space and breathing room to talk about particular things. Anxiety, career choices,
school choices, all kinds of things like that. Using also the computer to just kind
of kick back things like information. If you had a website or something like that
that you wanted them to checkout you can, in live time, just do that and put it up
on your screen. In a way it was actually really a good tool when playing wasn’t
the focus. I know I’m going to end up using this format in the future.
5. What content do you focus on during your studio classes and have you added any
other group classes?
Like I told you, those things are good for studio classes. They are good for virtual
classes. I don’t think I’ve added anything in particular but what I have done is
kind of use the format to get more people chatting, discussing. Get more
participation where in the past somebody would get up and play and I would say
hey, can I get two people to comment. Since no one is really playing, or if we play
it’s just very limited and it’s more based on discussion and personal input, I
encourage folks to speak up. There’s been much more of that.
6. Do you facilitate an online warm-up class with your studio and if so, how is this
structured?
Yes. I think most professors are doing that. I’ll demonstrate. You can’t do it in
tandem because it’s just impossible because of the delay. What I’ll do is I will
have one person repeat what I play to make sure everybody is getting it. It's a little
tedious that way but it’s worked. I know that Andy Bain has been doing one too
and I really need to kind of go into the archives and pick out what he’s been doing
because I know he had at one point 100 people log in and there had to be some
way he was able to do it live and in tandem. Maybe it just didn’t matter if things
were just a little off. I don’t know. Maybe there's a way to do that and I should
definitely research that.
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Social and Emotional Changes
1. Have you noticed or had any students talk about social changes due to distancing and
online learning?
Nothing that would change their course. Folks complain, sure. Socially, when it
comes to online? No. Everybody talks about it on the surface, you know, how you
just wish you could do this. You wish you could do that. You wish you could
have festivals, see family, and it’s all surface talk. Students tend to not sort of get
too deep into it. Although, I had one student who the whole studio knew he
suffered from moderate depression and he talked about how it was really doing
harm to him to not be able to interact with folks because he kind of needed that.
There was that one instance.
2. Have you noticed or had any students talk about emotional changes due to distancing
and online learning?
See previous response.
The Effects of Extended Screen Time
1. Have your students been challenged with longer amounts of screen time?
No. I haven’t noticed any burnout if that is what you are talking about. In fact, I
would say the majority of folks have wanted more time and I think it’s just the
yearning for human interaction even if it’s virtual.
2. Have your students flourished with longer amounts of screen time?
No one flourished. No. That goes back to that other question. No one is
necessarily getting exponentially better. They get better when you work on stuff
with them. In terms of their actual progress there's going to have to be some major
improvements in the format and platform for it to actually show big
improvements.
3. Do you feel extended screen time has been beneficial or harmful to one-on-one
instruction time?
No. I was against it purely because of the sound quality and I still remain that, but
in terms of having it and using it and finding benefits from it I remain positive
that at least for its purpose now it serves a huge purpose and I will probably use it
in the future for specific things. I’d say the positives outweigh the negatives quite
a bit.
Balancing Life and School
1. As a teacher, do you feel you are you able to effectively balance your personal and
teaching commitments with e-learning?
Oh yeah. Same course load. Doesn’t change anything. In fact, you can tweak it
and do it whenever you want to do it almost. You can change the hours and all
that stuff. You don’t have to be in an office building. That’s actually helped kind
of calm the family tension about hours away from home.
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2. With the possibility of having to return to this teaching format, what changes would
you make?
There are tons of changes to be made, but the biggest change is just certain things
that you can do in this format. I would not insist that certain things be done… I
would insist that certain things not be done, like playing on this format because
there’s just so much more benefit from in-person contact. Say, if you want to do
group discussions with some famous horn player in Germany or something like
that, especially when it comes to just discussing topics and having the kids do Q
and A’s and just getting to know somebody really amazing, this virtual format is
extremely beneficial. Sarah Willis can just come into your living room and to
your studio. And so, this will definitely be a part of the future.
3. What advice have you given your students to help them navigate through this new
learning style?
It’s like a person by person situation. I don’t have an overall you should do x, y,
and z. I sort of play whack-a-mole if I see there’s an issue. I would say some of
the things that have come up are the frustration of the students knowing that they
are not sounding like they normally sound as the sound goes across the
format/platform. Encouraging them to, if they can, make that investment into a
pretty decent microphone. It makes a huge difference. Just night and day in some
cases. To experiment with not only the placement of whatever equipment they are
using but the room they are using, the angle they put the horn… They are having
to turn into recording engineers in some ways because every positioning just
makes a huge difference. Socially, emotionally, I’ve encouraged my students to
do their own Zoom chats with folks. Specifically, when it comes to their musical
colleagues, we hold these town hall virtual meetings in the studio and I encourage
them to continue having them even when I don’t schedule one. If I have two
weeks go by and I don’t schedule one, they have them and just sort of discuss and
share ideas and thoughts and things that have been going on. Projects that they
might want to get into. My biggest worry is that during these times all of the great
camaraderie and support that all of the students in the studios give to one another,
that that starts to dissipate. There’s some, especially the more advanced students,
that don’t need that as much. But the underclassmen grow accustomed to having
that support and when you’re just kind of out there and you feel like you’re not
improving and no one really cares, why would you practice? It’s going to sound
awful anyway and so just having that support system is really important and it's
really difficult when they’re not in person. So, I encourage them to just talk with
one another. Even if it’s just for a half hour. Get on the Zoom and talk through
some items, laugh, share funny things on screen, things like that. I’ve done that
and it’s been moderately successful. The mood of the whole country is such that
folks are just not as motivated as they were in the past and so it's hard to keep
everyone in the studio energetic about something like that. The ones that do, they
benefit.
Assessment and Instruction
1. How did you grade the students on their weekly lessons?
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I mean, everybody gets an A. Everybody got an A anyway unless they were real
just complete morons. Everybody got an A. If I could have given everyone a
better grade I would have. If I could have given them an A++++ just for fighting
this thing through… we need to get through this.
2. How were juries conducted?
Either prerecorded solo performances or they could choose. If they felt like their
equipment, their mics and so on, were decent and wi-fi setup was adequate they
could do a live performance of their jury, but it was completely up to them.
Except for a handful of exceptions, everybody chose to record solo. They also had
the option of having our staff pianist record the exposition part to the Mozart or
something like that and then everybody would use that. I actually had one student
do that. It was a complete disaster. Complete 100% disaster. Kudos to him for
trying but it was better that everybody just sort of play solo an etude or exposition
of something by themselves and be done with it.
3. How were your student’s juries assessed?
I think there was just a lot of leniency. It was unprecedented and it would be to
the detriment of an institution to have anything similar to the same standard of the
past put to this new format that just everyone is trying to figure out. Everybody
got an A; at least in my studio. Unless coming into it I knew they were just not
bringing it… everybody got an A. We all did juries that same way.
Do you have any other words of wisdom you would like to impart to other teachers
around the country?
No, but I will say this. There’s a consortium of teachers here in the Midwest that
are sort of getting together knowing fully well that they are going to be doing
things remotely in the fall and just thinking how can we just make things more
fun and engaging for the studios. About four of five of us from varying
Universities, Conservatories here in the Midwest are going to get together and
sort of exchange masterclasses so no one has to actually pay for the other. You
know, I’ll do four for these schools and each person will do four or five. All these
incredible teachers and really well-known folks here can share their wisdom with
all the varying studios and students can just get to meet and question and even
play for the different teachers around. In the past we would never have thought
about doing this through the medium because of the sound thing and internet and
so forth, but now that we are forced to do it we are actually realizing that there’s
just a lot of good that can be gotten from using the format and one of them is
doing these distant learning masterclasses, Q and A’s, and so on. I would
encourage the other teachers around the country to use the format more in that
regard because you also have to remember that this is about keeping the morale
and the support system and the energy and the motivation going in your studio
until we can get as close as we can back to normal. Maybe that won’t happen as
rapidly and so we’ve got to use what we’ve got the best way we can until
something better comes along.
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JD Shaw
Phone Interview
Electronics and Video Conferencing Platforms
1.What video conferencing platform are you primarily using?
Zoom.
2. What influenced your selection over other video platforms and can you illustrate
reasons why?
It’s mainly the audio control. I hadn’t gone into blackboard collaboration or some
of the Microsoft things as I had just heard that Zoom had the most amount of
audio control.
3. Are you using any other electronic devices to assist in online learning and lessons? If
so, what devices are you using and what are their purposes? (i.e. microphones, sound
recorders, metronomes, etc.)
Yes. I use a Sure MD88 microphone. That’s about it. It’s just that and the
computer.
4. What problems have you experienced with video conferencing during both an
individual and group format?
Mainly just the internet latency and issues with that, whether it being my or the
students’ bandwidth. You were talking about equipment. One thing we did do is
we upgraded our wi-fi system in our house to a mesh wi-fi system. It has a couple
of little towers. It’s not a repeater perse but it’s kind of that concept. We have one
up in the FROG [front room over garage] and another down at the back of the
house so you can get wi-fi out in the backyard.
Ensemble Playing
1. Have you noticed a significant difference in student’s playing with the absence of
ensembles?
I really haven’t. I would imagine there would be an issue if they were playing
together in their lessons and things like that in terms of blend and intonation.
They might not be as solid. That being said, intonation wise they were doing more
recordings with accompaniments so I think they were listening a lot better. I did
notice an improvement in intonation but if you talk about blend and tone quality
and that kind of stuff in an ensemble setting, probably not so much.
2. Have you noticed improvement of solo playing because of the focus on individual
artistry and development?
Big time. Absolutely. Overall, their musicianship, because they were submitting
videos every single week. They were spending, I think, more time per week
playing because they had time and also because they were recording. They really
didn't want to put out a recording that wasn’t fairly high quality so they spent a lot
of time on it. I had reports of kids spending three to six hours trying to get a good
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take! I know when I record stuff, I spend a fair amount of time doing it just to get
the quality that I want and because it’s just that evidence of your playing staring
at you in the face, it’s substantial.
Curriculum and University Teaching Standards
1. Have you experienced guidance or any protocols from the University to change your
curriculum to better fit e-learning?
No. If anything, they’ve been contacting me to see what I’ve been doing to see
how it can help while they establish best practices. I do know across campus, in
terms of more classroom teaching, there has been some of that but not in the
music school. I think that basically it’s been kind of the wild west. Everybody
trying to figure it out. Then faculty will kind of collaborate within the brass area
or within the wind area and even across the country communicating with
colleagues. Honestly, I found that people were contacting me, asking what I was
doing and telling me what they were doing. It seemed to help them.
2. How have you adapted your curriculum and focus of teaching to better fit your
students during this time?
I think it’s just adapting out of necessity in terms of not playing with my students
as much, especially the younger players. Just because of the problems with
internet latency and things like that. I will still demonstrate things online but just
playing together and playing the duet from Fidelio or Beethoven 7, that kind of
stuff is not going to happen.
3. Have you maintained the same lesson structure for each student in reference to lesson
length and time?
No. For the kids that have hour lessons, we just do a half hour lesson and that’s
mainly because I’m trying to take a little bit of stress off them because they are
spending more time making the videos so I kind of think a half hour in the lesson
is when they would actually be playing. With their video, I review that before the
lesson. When they come on, the screen time is minimized somewhat so that all the
information and everything can be a little bit more “high protein.” as we do that.
One of the directives from the school was, “make sure you’re understanding that
these kids are doing a lot of work online” and so that was one way I thought well,
do you really need to be online for an hour or can we bring the individual lesson
time down because they are doing more work for that individual lesson. Also, I’ve
added other classes. The repertoire class and the pedagogy class, which are group
lessons, supplement that. So actually, they’re getting more time eventually online
but it’s not in one big chunk. They’re just getting more targeted information over
different sessions.
4. Do you run a regularly scheduled studio class and have you been able to facilitate this
through e-learning?
Yes. We do our Monday studio class and with that, usually two to three kids are
submitting a full-length video of their performance. Students participate, just like
we always do, and offer comments in real time.
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5. What content do you focus on during your studio classes and have you added any
other group classes?
I think the most important thing in the way I set up my studio class is it’s more
about getting comments from their peers. They hear from me in the lesson. So,
number one, is getting performance time in front of probably the hardest audience
they know. The second one is getting both positive and helpful feedback back
from the students; a kind of peer-to-peer help. The other classes, as I said, I did a
pedagogy class. The pedagogy class is mainly for my music ed. kids where we
can talk about specific teaching issues. One of the things here is if you play french
horn, or any instrument… let’s say clarinet, you actually don’t take your
individual methods course and whereas you can play at a college level,
understand that you might not know how to start a sixth-grade hornist. We spend
some time getting into issues like that, more music education based. We talk
about recruiting. We talk about setting up. We talk about instrument selection
night. We talk about all sorts of things and then there were even some classes
where the kids were like hey, I want to know about this. I’m going to be a
marching band director; how do I hire a staff? They just go into that stuff. We
kind of turned it into a big free-for-all. I think this year what I’ll do with that is
I’m going to see about getting some guests to come in and talk about specific
issues. Get some local band directors that I know have expertise in certain areas
and help them out with that. You can say, well they are getting some of that in
music ed. class, but really, the kids are saying I don’t have this information. So
rather than bugging their music ed. teachers who already have a set curriculum, I
can be like “we’ve got time… let’s go find the answers”. The repertoire class has
started as just an excerpt class. There was an excerpt per week that everybody
would record and play and then they would upload their videos and then we
would go through the videos. If the videos were longer, let’s say we were doing
Midsummer Night’s Dream, we might not play every big video for the class just
because we didn’t have enough time. There’s twenty in the studio and I had about
ten performance majors. I open it up for everybody. I actually had about fifteen
people who wanted to do it so with fifteen Midsummer Night’s Dreams I couldn’t
get through it in an hour. What I would do is I would review all of the videos
before, make notes on everybody's thing and then I would play individual videos
and be like “ok, here is a video that would make finals and this is why”. Or, I
would play a little section and say “ok, here is a thing that a lot of people did and
it’s a common foible in auditions so we want to watch for this” and so I would
play that. I would always text that person and say, “you did this in the video and
it’s something that everybody does; would you mind me just pointing out that this
is something everybody needs to work on?” Most of the time everybody was like
yeah, sure, go ahead. As I’m looking forward to this year, if we have to do more
online learning, I would still do the excerpt thing but I think I also want to get into
actually talking more about full, complete pieces. I think we did that in your
excerpt class where we weren’t just talking about the individual excerpt, we were
talking about the entire piece. What were some of the section requirements? We
could also get into how to audition with more audition day experience type stuff.
How to prepare for an audition six months out, four months out, and three months
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out… so some different things like that. Also, maybe getting into how to do grad.
school auditions. How to do military band auditions and once again trying to get
some guests to come in and speak on specific things.
6. Do you facilitate an online warm-up class with your studio and if so, how is this
structured?
I do not currently, as we cannot gather that many people in our normal assigned,
warm-up room. To get the freshman up to speed on fundamentals, we have been
operating a freshman-only warm-up class, once a week, outside on the marching
band field.
Social and Emotional Changes
1. Have you noticed or had any students talk about social changes due to distancing and
online learning?
We have not discussed that stuff. The only thing I’ve heard is just, “ I miss
everybody. I miss ensembles. I miss that kind of camaraderie. Just playing horn
by myself is fun in some regards but in others I miss people.”
2. Have you noticed or had any students talk about emotional changes due to distancing
and online learning?
I haven’t. Honestly, my kids have been great. The only thing I would say about it
is that I had two students that didn’t pass their barrier jury and I’m trying to
decide if it was an emotional thing due to the online situation or it just would have
happened even in a normal, live situation.
The Effects of Extended Screen Time
1. Have your students been challenged with longer amounts of screen time?
I’m not sure I have a relationship with students where they bring those kinds of
issues to me, but I also think for the most part, my expectations are. “do your job”
and so they won’t bring that stuff to me necessarily. I would think if they had a
hard time with the extended screen time that they would have been more
unsuccessful in their lessons and what they were accomplishing. I noticed quite
the opposite. Pretty much everyone flourished.
2. Have your students flourished with longer amounts of screen time?
I don’t know if it’s that the screen time is causing the flourishing. I honestly think
it’s making videos and making recordings and having a more critical ear. Because
of that, it’s making them flourish.
3. Do you feel extended screen time has been beneficial or harmful to one-on-one
instruction time?
I think it’s still better to have one-on-one instruction time overall just so that you
have that human connection. You can see them and you can hear the tone in
people’s voices. You can see their faces better. You can just connect on a more
human level just to be a better teacher and I also think to be a better student. Are
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there elements of online teaching that are good and can be incorporated into that
face-to-face? Absolutely!
4. As an educator, have you noticed any positive or negative effects of extended screen
time for yourself?
No. I don’t like it as much. Certainly, I prefer live lessons but I don’t think there's
been anything particularly damaging. I did notice that my chair at home and how I
sit when I do lessons had an adverse effect on my back. It’s funny because I spend
an hour sitting there arranging things and I don’t have back problems but there's
something about how I kind of move back and forward when I’m talking whereby
the end of the day my back was killing me. I actually had to change my chair that
I used when I taught. But I think that was also because I was kind of sitting there
through all the lessons. I would be sitting there for six hours and I didn’t have to
be. I think it comes down to a scheduling thing too where I can get some more
time getting up and moving and that kind of stuff.
Balancing Life and School
1. As a teacher, do you feel you are you able to effectively balance your personal and
teaching commitments with e-learning?
There’s a couple of things on that. Having my kids home and having my wife
home and that they are a little bit older was cool. I was connecting with my family
a lot more. They weren’t at school and I wasn’t at school so we were home
together. I liked that part of it. I could get done with a lesson and I could go down
and get a hug from my daughter, you know? So, I’ve really liked that part of it.
We were all together. There was a lot less separation with my family. My
personal life is my family. I liked that part of it.
2. Has this balance improved since the beginning of e-learning or has this remained the
same for you? With the possibility of having to return to this teaching format, what
changes would you make?
I think it’s kind of remained the same. It’s hard to say because it’s only three
months so I’m not sure I necessarily have enough data to see a projection. I think
we all got better at the e-learning thing. I’m not exactly sure I saw any particular
trend other than we did it. I kind of liked it.
The only change I’m going to make with face-to-face teaching is I’m going to still
require weekly videos. So, when a student shows up to a lesson we will sit down
and bring up their videos and we will talk about those videos. I think that will
actually open up more time in the actual lesson to get into some other things. Get
into some improvising. Get into more excerpt work with maybe some nonperformance majors. Maybe more etude work. More creative work. Anything like
sightreading. I think there might be more time for that. However, I don’t think we
are going back to exactly the same time constraints of e-learning. What I’m
thinking is all my lessons might still be a half hour and that’s just because I want
to minimize some of the contact time until things are cleared out a little bit with
the virus. What I might do is they only have a half hour lesson where we go over
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the videos and some playing things. Then still maybe continue the pedagogy
class, the repertoire class online, and maybe even the studio class online so that
we’re keeping the contact time lower.
3. What advice have you given your students to help them navigate through this new
learning style?
I think the first thing is that I’ve encouraged them to get some better equipment if
they have the funds to do so. Most everybody has been pretty open to improving
their microphones. I work a lot with them on how to record and how to help their
head as they are recording because that’s a completely different skill set. You can
really spiral quickly when things aren’t going well. Spiral emotionally I mean.
I’ve been trying to help them with that. I’ve had some students that without the
structure of school they just haven’t been able to self-discipline themselves. You
know, just couldn’t get themselves out of bed. Couldn’t get themselves to
practice. Couldn’t get themselves to do the video because nobody was requiring
them to have time constraints and things like that. I basically had to organize their
day and I would say ,“just send me little recordings of you at 10:00am. That’s
your thing. You’re going to send me a recording of your practicing that way we
both know you’re practicing.” Stuff like that, which I really think I shouldn't have
to do as a college teacher but I love these kids so I’m trying to help them out.
Assessment and Instruction
1. How did you grade the students on their weekly lessons?
It was basically just looking at their videos and kind of monitoring their
improvement from week to week on those videos.
2. How were juries conducted?
Juries were conducted also with videos. Because my kids were doing the videos
every single week, they were really ready to do videos. If they were barrier juries
they were evaluated by all of the brass faculty. If they were just regular juries that
was just the individual teacher who evaluated them.
3. How were your student’s juries assessed?
It’s a rubric that has a whole bunch of things that are assessed on that. Tone,
intonation, technique, musicality, stage presence, that kind of stuff.
Do you have any other words of wisdom you would like to impart to other teachers
around the country?
I think one of the things is it comes down to attitude. I get the impression, and I
could be wrong, that there were a lot of my colleagues that just hated every part of
it. I think that there are ways to make it successful. I think we saw while doing the
videos that just having the ability to record and then for the student to see true
evidence of where they really are was so helpful in the learning process.
Everything we can do to encourage that through talking about how to record,
which equipment to record with, how to manage your time, how to manage your
breaks when you are recording. I think if we can think about those kinds of things
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to establish the students’ own objective approach to their improvement then it’s
really going to be something, a catalyst, for getting students to improve on their
own. To truly become their own teacher. A great teacher is not a great teacher
because of the information they give them at the moment of their lesson even
though that can be good. A great teacher is somebody who teaches kids to teach
themselves the other six days of the week when they are not with the teacher. I
think I really learned that when I finished my Masters Degree. I left Verne
Reynolds and I was there on my own and I was like ok, I’ve got to get better
without a teacher… how do I do it? I’ve got this old cassette recorder and I started
using that every day and that recorder became the best teacher and evaluative tool
that I could have ever had. I think the online learning thing has forced that issue a
little bit and if we can encourage the students to get better at that process then I
think, whether we are there in face-to-face teaching or online, we can ensure
success in learning.
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Charles “Skip” Snead
Video Interview
Electronics and Video Conferencing Platforms
1. What video conferencing platform are you primarily using?
I use Zoom about 98% of the time. That is the one that has proved to work pretty
well and it’s been very successful for what I’ve needed to do.
2. What influenced your selection over other video platforms and can you illustrate
reasons why?
One was just availability and ease of use. The University of Alabama made the
professional Zoom platform available to all faculty and staff in mid-March when
we went to an all online format. It’s very easy to use. I have found that one of my
primary forms of communication anyway, through my administrative work and
being a horn professor here, is email and Zoom was very compatible with email
as far as setting up meetings and so forth. My students are particularly used to
dealing with me by email by getting emails from me frequently, so that is a
platform that worked very well. I have found that our communication, relative to
how we structured the applied lessons and how we worked together as teacher and
student, was very effective over Zoom. So, that’s what I’ve used and it’s done
pretty well.
3. Are you using any other electronic devices to assist in online learning and lessons? If
so, what devices are you using and what are their purposes? (i.e. microphones, sound
recorders, metronomes, etc.)
My students have all been making recordings and sending those to me on a
regular basis in addition to our Zoom sessions. The way I structured the applied
lessons experience when we went online in mid-March is, I asked each student to
record a minimum of thirty minutes of material every week. Many of them did
more than that. They recorded thirty minutes of material every week that they
submitted to me as an email attachment. They either put it in a box folder or they
submitted it to me as an mp3 attachment. There were a variety of ways those
came through. I asked them to do those recordings in as friendly of an
environment as they could possibly find. Whether that be a big room at their
house or many of them would go outside if the weather was good. Or they would
like doing it in their garage. I would say the vast majority of those recordings
ended up being videos, where they would send me video of them performing and
playing and so forth. Then, I would evaluate those recordings and send them back
a laundry list of comments about what I’m hearing. You know, think about this.
Now here’s what’s good about your style and your tempo and things like that and
then we would use the Zoom sessions to discuss those comments. I found it was
useful to not do a whole lot of playing over the Zoom platform as though we were
trying to have a traditional private lesson virtually over the internet. It was very
useful and very helpful. I think it helped my students in a lot of ways to suddenly
have the responsibility of making those recordings every week. They gave me
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responses like, this is really causing me to start listening to myself a lot harder.
Sometimes I would just get a recording of their practice sessions which is very
valuable. For some others I would get things like, well, I sent you a recording of
the movement of that concerto but that was my eighth take on that because I kept
doing it until you know... This kind of evolved into a very good teaching
experience for the students that are learning how to teach themselves. The real
ultimate goal of any applied teacher is to teach the student how to best teach
themselves. To teach the student how to be their own teacher. So, I think this
ended up where they were forced to self-evaluate to a greater degree and were
forced to listen to themselves with a greater level of intensity realizing that ok,
this is the recording that I’m going to put on an email and submit. I found that to
be very productive in the way that we worked. The kinds of things that I noticed
were recording devices of various types. I know some of them literally just did it
on iPhones and things like that which to be perfectly honest, there were very few
cases of students where the sound quality was just not very good or wasn't really
working well. Most of the things they did were able to provide a good enough
video and good enough audio quality to really hear what was going on. Certainly,
with style and tempo and quality of articulation. Intonation and all those kinds of
things. I found that to be very helpful. I actually found from the experience that
we got a lot done during that last six weeks in the spring semester with them
doing the recordings, submitting them to me, me responding to their recordings in
real time. I always try to get those comments back within 24 hours of them
sending the recordings. In between their regular lesson time every week, which
we always met at that regular lesson time and did the Zoom face-to-face
discussion, there might be two or three times during that week that they would
submit recorded material. I would respond over email with a whole laundry list of
comments and then they would keep that email and I would keep that email. Then
when we met face-to-face, we would talk through that email. I would make sure
they understood exactly what I meant. That they had a real sense of those
comments and how they could be useful. If necessary, I might say go grab your
horn for a minute, let’s play through that part. Let me show you what I mean
about the tempo, or the rhythm, or something to that effect. Using that, it turned
out to be a very productive experience. Me, myself? I actually tried working with
one of the Yeti microphones and I tried a few things like that. I found that those
were simply different. They weren’t necessarily better than the equipment I could
just work with my computer.
4. What problems have you experienced with video conferencing during both an
individual and group format?
Being the Director of the School of Music here, I have had access to be able to go
back and forth to the music building which I am required to do on a periodic basis
just to check on things and make sure things are ok. Using Zoom from my office
there with the direct line connection, that was always pretty smooth and never an
issue. Once in a while, here from the house, I would get the inevitable freeze or
somebody would be motionless for ten seconds and it takes care of that. So, just
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those basic things that have been pretty typical to everybody. I didn’t really
experience any negatives beyond that.
Ensemble Playing
1. Have you noticed a significant difference in student’s playing with the absence of
ensembles?
There’s always the issue with how things are going to go with intonation and
tempo control and with rhythm. That’s one of the things that I was very tuned into
listening to as students would submit recordings. Of course, this gave a lot of time
to reinforce the discussion for students about making sure you are working with a
tuner in your practice sessions. Make sure you are working with a metronome in
your practice sessions. There was probably more discussion particularly in
reference to the recordings they sent. I was frequently saying, “check the stability
of your tempo between bars so and so or really look at your rhythm in this bar.
Make sure you’re subdividing that out” and if there were intonation issues, I was
pointing those out as well. You know, listen to your fifths and your octaves and
things like this in these particular orchestral excerpts or solo passages. Obviously,
when they are not playing with other people on a regular basis the kinds of things
that are hopefully natural experiences in ensemble playing are going to be
missing. That certainly is something that I encourage them to stay very focused on
on an individual level. We certainly talk about rhythm, intonation, and tempo in a
lesson but of course we’re fixing that on the fly in real time. I think this gave the
opportunity to reinforce the fact that this is something that they should be also
doing daily on their own. Even starting with your warm-up session, when you
play that scale are those notes really in the right place? When you play those
arpeggios in your warm-up, are those notes really in the right place?
2. Have you noticed improvement of solo playing because of the focus on individual
artistry and development?
Actually, yes. I have. That goes along with my comments earlier, that putting
students in an environment where they really felt like in a lot of ways the material
that they were submitting every week was in some form a performance. In other
words, they were being asked to do a minimum of a thirty-minute performance
every week and submit that for review. The more we went along students were
really paying closer attention to detail. They were hearing the things that as an
applied teacher I would want them to hear relative to style, tempo, and how it is
coming across. Is this really a good phrase? Is this musically stylistic? I did see a
lot of improvement in that kind of thing. I think the structure that we went about it
was helpful. I noticed, for example, with a given student they might submit a
recording of something. I would respond as quickly as possible with here's a long
list of comments over email which were always as much as possible positive and
supportive because that’s the nature of my teaching. They would take those and
maybe 48 hours later I would get another recording back of the same thing and
it’s like, ok wow! This is really a lot better. This has really improved and I can
hear those things we talked about really getting better.
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3. Have you done anything to try to replicate ensemble playing over e-learning?
We have had some of our students who are normally involved in quartets, those
kinds of things, play around a little bit with some of the Acapella software and
things like that and they've done some things where they tried to put some things
together. I’ve enjoyed seeing that and I’ve enjoyed hearing it. They did some
fairly creative things. One of our grad students here actually did an eight-horn
ensemble piece that they had been working on. He actually sat down and recorded
all eight of the parts and put the ensemble together and sent it out to everybody.
They got involved in doing some challenge things with each other like, here I
played this… who else can play this? There were some fun things like that that
grew out of the environment, but I must say most of those were generated by my
students themselves and their own ideas and the kinds of things they did. I didn’t
really make any assignments of that nature. I was gratified to see the creativity
some of my students were showing and kind of embracing this technology and
jumping in and working with it. On a really broad scale or defined structure, not
so much, no.
Curriculum and University Teaching Standards
1. Have you experienced guidance or any protocols from the University to change your
curriculum to better fit e-learning?
Well, that’s an interesting question for me to answer being the Director of the
School. I’m involved in not only receiving those directives but I’m also heavily
involved in writing and producing those directives. In mid-march I got together
with the Associate Director of the School of Music and some of our other
administrative staff and we actually sat down and kind of wrote some parameters
for the entire School of Music as to how we would proceed through the last six
weeks of the spring semester and of course one of the things I’m heavily involved
in this summer is planning for what this picture might look like, could look like,
in the fall. We didn’t really ask anyone to change anything from the standpoint of
how they teach, but we did provide directives of the methods and the
methodology with how they would go about doing it. When it comes to an applied
lesson, for example, the structure that I took on with the horn studio was I asked
the students to make the recordings. I responded back by email. We did the
weekly Zoom lesson and with most of my students we were Zooming more
frequently than once a week but we did at the very least their weekly lesson.
That’s what I chose to do in the horn studio. I didn’t tell any of my other applied
teachers here’s how you have to do it. Here’s the way you should do it. When I
put all of this together, I sent out a long email to the horn students saying ok, this
is how we’re going to do this. You’re going to do this and the expectations will
be...here’s how I will handle it. There were a number of my colleagues that said
can I see what you sent out to the horn studio and so I sent that out as just kind of
an idea and I know that many of my colleagues adapted that or took some of that.
I felt it to be very important. First of all, as an administrator and as a colleague
everybody should be, to a large degree, free to teach in the best format that they
feel is going to work for them and their students. I know we had some various
people doing various different things. The one basic stipulation was this: yes, this
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has to be done, it has to be a positive experience, it has to be productive, it has to
meet at least the minimum level of expectation that lessons would have been at
had we been on campus face-to-face. Relative to curriculum, the basic minimum
expectations of the curriculum had to be met. There were no exceptions to that.
How people chose to do that… the method that they chose to use to continue to
meet at least the basic level of the curriculum, they had their own freedom to
decide what was going to work best for them. I think in most cases, with most of
our applied faculty, the stories I’ve heard are similar to what we experienced in
the horn studio. I think in the last six weeks of the spring semester when we were
online my students got as much weekly feedback or in many cases more than they
typically would have.
To clarify that, we also did provide a tremendous amount of information to the
faculty about here’s what you can use… you can use Zoom, you can use Skype,
you can do this… and for some of our faculty that need a little more information
we sent out information to them saying you can ask your students to do this and
here’s how you would do it. From both the School of Music and our university
faculty resource center, there was a lot of information that went out but it didn’t
say you’ve got to do this and you’ve got to do it this way. It said here’s eighteen
different possibilities, tools, pieces of software and if you want to use this here’s
how you use it. They’ve had a tremendous amount of material that they can draw
from to kind of put their picture together.
2. Have you maintained the same lesson structure for each student in reference to lesson
length and time?
Yes. When we did the face-to-face Zoom sessions, since the playing or most of
that was in a recorded format, we didn’t necessarily watch the clock and stick to
thirty minutes or one hour when we would do the face-to-face Zoom sessions.
They would send the recorded material. I would sit down and provide the email
feedback and comments. Then frequently they might respond with comments to
my comments about what about this? Then we would go back and forth. Then
when we were on the Zoom, at least once a week or frequently multiple times a
week, we stayed on that as long as we needed to and we did whatever we needed
to do face-to-face to make sure that what I wanted them to do was very clear. To
make sure that their understanding of what they were trying to do was very clear
and we got all of the questions answered. I didn’t treat it so much like, ok, you’re
time this week is exactly from this minute to this minute. Of course, a lot of this
would be early in the morning and might be going late at night. With this online
environment, I try to be as available and as accessible to my students as I can all
the time.
3. Do you run a regularly scheduled studio class and have you been able to facilitate this
through e-learning?
Yes. We have our horn studio classes every Tuesday morning at 7:00am and
that’s our normal meeting time and just because I knew that it would meet
everyone’s schedule, we kept that same horn studio class going every Tuesday
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morning at 7:00am through the virtual time. Actually, it worked very well. It
worked so well that we also had last semester what the student referred to as horn
history class. It was their idea that they all collectively signed up for an
independent study and every Thursday night at 6:00pm we would meet and we
talked about horn and the history of horns… horn makers and horn players… all
kinds of things like that. We kept that class going quite effectively as well. So yes,
we kept horn studio class going and that went really well. We kept our horn
history class going and that went really well. Those were so effective that my
students asked me at the end of the term, “since this is going so well and we are
getting so much out of it, can we keep going through the summer and do we have
to stop?” I said, “absolutely not”. We’re still having horn class every Monday at
noon through the whole summer. In the last few weeks we had a horn studio class
and they usually run about 90 minutes to two hours. We had a really great class
with Michael Thompson. Really great class with Richard Watkins a few weeks
ago. Two weeks ago, we had David Ohanian in with us. This past week Jeff
Nelson spent two hours with us. This next week we are going to meet with Steve
Gross and then the weeks coming up after that we are going to work with Jenn
Montone and Gail Williams. Just some of my buddies in the horn world. My
students enjoyed those opportunities to see them face-to-face and the opportunity
to get together as a group. There’s about thirty or so. The horn studio in the spring
semester, we had about 28-30. They really look forward to that opportunity once a
week to see everybody’s faces and interact with each other. Touch base again.
That worked so well that we are having horn class every week over the summer
even though nobody signed up or it’s not part of the curriculum.
Social and Emotional Changes
1. Have you noticed or had any students talk about social changes due to distancing and
online learning?
Yes. It’s pretty typical. Once again being the Director of the school I’ve kind of
watched across our entire spectrum just making sure our students are not feeling
alone or left out or in any way detached or separated. One of the things I know all
schools of music are very good at is, a school of music is a community. It
provides that kind of social base. It’s kind of the focal point. To have that
suddenly taken away is difficult for everybody. It was difficult for the faculty. It
was difficult for the students. That’s one of the reasons I was maintaining as much
constant contact with our students as much as I could. I still am. Even this
summer, I’m reaching out to my students and just making sure they are getting an
email from me or hearing from me at least once a week every few days just to say
I hope everybody is good. If you need anything let me know. If you need
something reach out. I’ve had students send me an email that says “can we get on
the Zoom for a few minutes? I just want chat. I just want to say hi and spend some
time.” We’ll do that. One of the things I value very much is our horn studio at
Alabama is very much of a community. All the students support each other and
it’s very much an integrated environment. Even though they are in touch with
each other, they can just text each other. They can call each other and do those
kinds of things. Personal contact just suddenly disappeared. It was hard for people
130

to adjust to that. In that environment we all worked a little bit harder to support
each other and stay in contact to make sure everybody was good.
2. Have you noticed or had any students talk about emotional changes due to distancing
and online learning?
Not so much. Just a little bit in the sense of, I can tell when a student was having a
little bit of a slow week because maybe they were kind of by themselves or they
didn’t have a lot of contact with other people. Those were things I would pay
attention to. Our associate director of the school of music, one of his charges is
student wellness. Although a lot of that wasn’t coming directly to me, I was
staying very closely in touch with him about students from all disciplines. Not
specifically the horn studio… just students in other areas that were reaching out.
They were having sometimes emotional struggles and sometimes financial
struggles. Sometimes emotional struggles that were the result of financial
struggles. There were lots of things like that that needed very careful attention.
We tried to make sure that all of our students knew that at the very least, we’re
here. We’re paying attention and we care. If you have a problem let us know and
we will figure out how to help you with it. I think this environment presented a lot
of new challenges on that front. Once again, staying in contact as much as
possible so that first, if there’s a problem, you are aware of what it is and you can
start trying to work on a method to solve that problem. That’s the ultimate key.
The Effects of Extended Screen Time
1. Have your students been challenged with longer amounts of screen time?
Not that they’ve expressed to me. They haven’t seen that as an issue. Now, I did
hear how they experienced their academic classes, sitting through an hour-long
musicology lecture or something like that. I can imagine that was probably at least
a different experience. They didn’t really say a whole lot about that to me. If there
were any negatives, I didn’t hear them. Relative to the screen time I had with my
students, we didn’t push those longer than they were beneficial. We did what we
needed to do and I kind of always let them take the lead. We would get to the
questions and talk through the music and do everything we needed to do. Really
from my perspective, I haven’t seen any negative to the screen time, although we
all wish we could be face-to-face. In this environment, beyond that, I didn’t see
any really negatives to it.
2. Have your students flourished with longer amounts of screen time?
Once again, because of that flexibility and they knew that we don’t have to be on
this for 60 minutes. First of all, I wasn’t timing it and neither were they. There
was always this sense of I can make this recording and send it whenever I’m
ready and I’m going to get some feedback. I’m going to be able to know what I’ll
need to work on. They knew they would be able to reach out on Zoom anytime
they needed it or wanted it in between those specific lesson times. I think once
again that sense of accessibility and flexibility. Maybe they saw some positives?
Their access to me, even though it was virtual and electronic, was at least as good
as it was normally. They knew that whenever they needed something, they could
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reach out virtually and electronically and we would be able to do that in almost
real time. I didn’t really see any negatives or positives because it just kind of was
what it was.
3. As an educator, have you noticed any positive or negative effects of extended screen
time for yourself?
I love teaching the horn and I love my horn students. I can’t wait to do horn class
every week. I look forward to so-and-so’s lesson. We aren’t doing the regular
lesson anymore because the sessions out but when that was happening, I never
found myself not looking forward to those moments. Seeing my students. Talking
with my students. Doing horn classes. Doing horn history classes. This summer,
12:15pm on Monday is one of my favorite times of the week because I know I’m
going to see all of my horn students and we are just going to completely geek out
on horn stuff for an hour and a half which is awesome. My screen fatigue time has
come far more through other types of meetings. The fact that the time I spend
with horn students doing horn things is so enjoyable relative to some of the other
experiences I go through.
Balancing Life and School
1. As a teacher, do you feel you are you able to effectively balance your personal and
teaching commitments with e-learning?
Yes. Simply because this is what I like to do. This sounds a little cheesy and a
little cliché but I tell my horn students all the time. They are my extended family
and the great thing is my wife is a horn player and she totally gets it. So, I don’t
have any expectations at home. There’s no one in my house saying why are you
doing this so much? Why are you so invested in that? My home environment is
great in that sense. Everybody realizes this is great and awesome and terrific. My
wife knows all of my students. She interacts with them as well. Other than the fact
that I wish I could have been with them all in person. I feel the same about our
faculty too. Being the Director, I’m in semi-constant contact with our faculty and
I’m trying to help them also in the same way I am with my horn students. Just to
negotiate things and to keep things moving in a positive sense. As much as I wish
I could be seeing all these people face-to-face and interacting with them in a
normal way, I can’t and I realistically know I can’t. It’s in everybody’s best
interest right now that we not. So, in that environment I’m using as many other
tools as I can to do that. Whenever a member of our faculty needs something, I
ask to do a Zoom meeting. We get a chance to see each other and talk. That’s
always a very positive thing. Has it been to some very stressful? Yes, I think it has
been for everybody. Just the detachment. This is not normal. You can’t see the
people you’re used to seeing. Beyond that, at least we have this tool which is
fantastic that we can do this.
2. Has this balance improved since the beginning of e-learning or has this remained the
same for you? With the possibility of having to return to this teaching format, what
changes would you make?
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There was certainly evolution. There was an evolution in efficiency and
understanding. My students in the first week were responding back that they
didn’t expect to get this information back this quickly because they might send
me a recording at 9:00 at night and by the time they got out of the bed the next
morning here’s this whole long list of responses to it. I think the evolution if
anything was very positive. Maybe they started out with not being sure how this
was really going to work but let’s jump in. By week two, they fully embraced it.
Things were coming fast and furious and they were making recordings and
sending them in because they realized that we were getting this thing going on a
24 to 48-hour cycle. I definitely saw it get better. Not that it started out badly, it
started out just fine. I think the more people got the hang of it, the more it
evolved. It developed its own momentum in a positive sense.
3. What advice have you given your students to help them navigate through this new
learning style?
Stay positive. Be constructive. Keep looking for opportunities. One of the phrases
I use a lot in life and certainly as an administrator is the fact that every crisis
presents an opportunity. Where I have stayed focused and where I have
encouraged my students to stay focused is don’t analyze this from the standpoint
of being a crisis, because in this crisis you are going to find opportunities. They
are going to be different and there may be things that you haven’t seen before, but
there will be positives. Find out what they are. Sort those out. Focus on the
positives and keep moving forward.
Assessment and Instruction
1. How did you grade the students on their weekly lessons?
Honestly, not any differently than I normally did or would. My attitude about
grading applied lessons is if a student is going to get less than an A or maybe a B,
rarely, my response to that student would be why are you here? In other words, if
you’re not investing and not producing and not being the student, you should be at
the level that would give you a good grade, why in the world are you doing this?
That’s kind of an introduction to the fact that my grading approach didn’t change
at all in the environment because my students know I expect them to be
productive. They are expected to be engaged. They are expected to do and
produce and honestly that’s what they all do. The culture in my studio is
responsible to the students themselves. They all encourage each other. If you’re
going to be a member of the studio here, this is who you are and this is what you
do.
2. How were juries conducted?
Normally we do juries in a fairly traditional way when students come in and they
play live for the entire brass faculty. The way we did it here was the juries were
recorded. The students were required to do a ten-minute recording that they would
submit as their jury performance. That was submitted to the applied teacher. We
reviewed it, embedded it, then circulated that to the rest of the colleagues in our
area. They knew that when they prepared and submitted it that the same ears were
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going to be listening. Although it was coordinated and set up by the individual
applied teacher. I handle that the same way. Once again, relative to grading, that’s
the same as it always has been. In 35 years of collegiate applied teaching, I think
juries are interesting. Juries are informative. They are important. Juries are a great
opportunity for the students to get feedback in a performance setting from a
variety of ears. There’s lots of positives about the jury experience. As far as how
the jury plays into the grading process… When I’ve worked with a student for 15
weeks over the course of the entire semester there’s very little they are going to
do in a ten-minute time span that is going to change my mind about that. If a
student’s been having a great semester and they happen to have a terrible day on
their jury day. Their lips are bad or they are just really tired and exhausted. We all
know as horn players sometimes you have a great day and sometimes you have a
terrible day. Most of the rest of the days are somewhere in between. As much as
it’s interesting to hear that additional performance experience, I never have been
one that puts very much weight on that span of time and how that’s going to
influence a grade one way or another.
Do you have any other words of wisdom you would like to impart to other teachers
around the country?
Maybe here I’m speaking as much as a Director as I am a horn teacher… or
maybe both, I can’t separate those two, I guess. Every single day is going to be
different. Experiences every day are going to be different. Look for the positives.
There are going to be opportunities and even when something comes along on any
day or in this environment that looks like this is different and I don’t like it. Or,
this isn’t what I’m used to so I don’t like it. Yes, it’s different. Yes, it’s not what
you’re used to, but there might be some things that are even better. Just keep
looking for the positives because they are there. The benefits are there. Just look
for what they are and build on them because there is absolutely no doubt in my
mind that many experiences that I have learned as a teacher out of this online
environment, even when we are back face-to-face, even when things become
normal at whatever point they become normal again, I’m going to keep doing
some of the things I’ve been doing because there have been some great
experiences. Some great learning opportunities for my students. More importantly
there have been some great learning opportunities for me out of this new
environment. I think in some ways I’ve improved my approach. I’m think I’m
going to keep those things in place with the face-to-face lessons because there are
positives. I don’t tend to spend very much time during the day worrying about
negatives because negatives are not helpful. I would rather be proactive than
reactive. I would rather look at what I can do than worry about what I can’t do.
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